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Preface

The emergency response to the earthquake and tsunami that devastated countries
around the Indian Ocean in December 2004 has seen an explosion of non-
government organisations, community-based organisations, private and public
foundations and local community structures working on children’s issues in the
affected provinces of Thailand. Most of these organisations have direct contact
with children either through the provision of services such as day care, formal
or informal schooling, outreach and youth work (including sports and cultural
activities, life skills training or psychosocial work). Some of these organisations
are newly formed to meet immediate needs, by concerned and good-willed
individuals. Others are long established, well-funded national organisations which
may have been working on children’s issues in Thailand for up to 20 years. Save
the Children UK has experience of working with many of these partner agencies

since it began its operation in Thailand in 1986.

Savethe Children hasfoundthatveryfew ThaiNGOs and newly formed international
NGOs are fully aware of the child protection needs within an organisation (that
is, around recruitment, management and supervision, behaviour of staff and
children, and the physical environment of facilities) and that few will have any
sort of internal child protection measures or systems in place. This is particularly
worrying within an emergency response setting where children are especially

vulnerable to abuses, neglect and exploitation.

In part, the lack of focus on child protection procedures within organisations may

be because:

» Despite Thailand’s Child Protection Act (2003), the understanding and
implementation of this law at a local level is still very weak. Agencies and staff
already face difficult child protection dilemmas which are often made more

complex by cultural and local sensitivities.

» Child abuse within organisations is often viewed more as a ‘western’ problem

than a South-East Asian one.



» Even in fairly well-established organisations, good practice management and
human resources procedures are often lacking, which weakens an NGO'’s

position in relation to child protection.

* There is little common understanding across agencies of child protection

issues, standards of practice or the organisational implications of these.

* Local organisations often rely on the use of volunteers where supervision or
knowledge of an individual’s background is limited. In the case of the tsunami-
affected provinces, some organisations are struggling with the management

difficulties of both national and foreign volunteers.

Save the Children UK, with technical support from ECPAT International and
funding from UNICEF, has prioritised the need for as many local organisations
working with children as possible to develop effective safeguards that protect
children, and to make these standards a practical reality for staff, volunteers and
partners alike. This aspect of good governance is also important to maintain the
reputation and credibility of individual agencies and of the sector as a whole. The
Child-Safe Organisations Project which has developed this training programme
and toolkit aims to support the development of a standards-based approach that

offers very practical assistance to agencies in addressing these issues.

The training has been tried and tested, and revised and retested, with more than
30 local organisations working with children in Thailand, with youth volunteers
from six countries in the Mekong region and in abridged form with ECPAT member
organisations in East Africa and Europe. The feedback from the organisations that
have participated in the trainings since December 2005 indicates already a shift
in attitudes and a new recognition and willingness to take responsibility within
their own organisations to ensure children receive the best protection possible.

Comments from the trainings include the following.

&1 have learnt more that child abuse can
happen anywhere, anytime, and we cannot

know in advance. L)

INTRODUCGTION



&1 will apply everything that | have learnt today
to our field work, as well as present it to our
target group. | will hold a meeting to teach
community members to protect children, and
will also train child protection volunteers

and our core youth group. §
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If all participants and organisations can do this much, we will be a step closer to

assuring all children of their right to protection.

Tsunami Programme Response Director
Save the Children UK (Thailand)



Introduction

The Child-Safe Organisations training programme and toolkit provides a framework
for the development and practical application of child protection policies within local
organisations that work with and for children. The training especially targets grassroots
and local organisations which may not have the benefit of policy departments and in-house
child protection specialists. The training set forth in the three modules in this toolkit has
been tested and revised with more than 30 local organisations working with children in
Thailand.

The specific aim of the training is to encourage organisations to look within their own
organisations and to assess for themselves what they can do to ensure their organisations
uphold best practice in child protection. In the course of doing this, organisations will also
be protecting their reputations. This is not a child protection procedures manual. It is about
minimising and eliminating harm against children, rather than about providing training on
children’s rights. Child protection is a right, but it is also a need - an essential and urgent
one. The violations from which children require protection are multiple - physical and
emotional punishments, bullying and humiliation, neglect, sexual abuse and exploitation.

All are harmful to children and are unacceptable.

£ The most important thing | learnt is the
definition of abuse. Before, | thought there

was only sexual abuse. g

How to use this toolkit

The training and toolkit are designed to be easily accessible and do not require huge
resources to be put into use. The materials are drawn from a wide range of sources and
countries to emphasise the global nature of the need for child protection within organisations.
The materials can be readily adapted to suit a range of organisational types and cultural
contexts. Organisations adopting the training are advised to choose examples from the

toolkit that are most likely to elicit positive responses in their locations.
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k& Techniques used in this training
are a good combination of theories,
participation and case studies which are
relevant to the content. This helped me

to understand the issues clearly. §
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The Child-Safe Organisations Training Toolkit can be used for the following:

. Self-briefing.

. Staff assessment and recruitment.

. Staff induction.

. Departmental or whole organisational training.

. Organisational self-assessment and development of organisational procedures.
. Awareness-raising in local communities.

. As a framework for donors to assess organisations.

. To help large organisations train smaller ones and award locally based

certification.

The toolkit contains three modules and a self-study guide. Module 1 looks at Raising
Awareness About Child Protection. Module 2 assesses Your Organisation’s Contact with
Children - How Well You Deal with Child Protection Issues. Module 3 provides specific
guidance on What Organisations Can Do to Improve Their Child Protection Status. The
Self-Study Guide presents information according to the structure of the training modules. It
does not however cover the whole of the third module as this module targets an organisation
developing its own policies and guidelines. It does help staff to examine the status of their

own organisation with regard to child protection policies, procedures and personnel.

£ The easy step-by-step process is good. It
does not overwhelm those who have little

understanding of child protection issues. §

The kit's modular structure allows the three trainings to be conducted separately across

a period of time or in an intensive three to five-day programme. It is anticipated that each



module requires a one-day training workshop, with Module 3 needing follow-up time to be
allocated. The training may be conducted with a group of organisations or within just one
organisation. The materials are written and presented in a way that allows an organisation
and trainer to select certain elements to be included in the training or to run through the
whole process. It is up to organisations to determine their needs and purpose and to select

accordingly, allocating time appropriate to the choices they make.

Before even beginning this process however, organisations need to consider what they
will do with information arising through the course of the training. That is, what will an
organisation do if the process results in identification of a person whose practice is

dangerous to children or whose views are organisationally unacceptable?

Organisations also need to be mindful that the training and follow-up is part of a process
and it will probably take some time - and individual personal development - to bring all staff

to the desired level of understanding and competency regarding child protection.

&1 have learnt what | did not expect before,
that there are risks in our organisation’s
practice which might cause damage to

both children and staff. 5

The training and trainer

The trainer - whether in-house or external - needs to be very familiar with the materials
and issues related to child protection and child abuse, and well-prepared for potential
contentious and difficult issues. The trainer’s notes are intended to assist the trainer in
this regard. An external facilitator would need to be briefed on where the organisation ‘is

at’ and what it wants to achieve and is willing to do.

The trainer needs also to be clear on confidentiality issues during the training, and deal
with this at the outset in establishing the ground rules for group work. The training requires
a learning environment of trust while allowing for follow-up on any disclosure indicating the
potential or actual abuse of a child. The training should therefore operate within qualified

confidentiality and an organisation’s whistle-blowing policy should still apply.
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Ground rules on confidentiality and disclosure also need to be well articulated because the
content of the training can have an emotional impact on participants. For some individuals,
the training content may trigger memories and responses to negative experiences in their
own backgrounds. The training forum is not a good place for disclosure or therapy. It is
advised therefore that a section be included in the ground rules about appropriate means

of disclosing confidential information and accessing support and guidance.

On reviewing the materials, the trainer may need to make minor modifications to suit
the needs and local context of an organisation. The trainer will have to do her or his
own work on setting the context, ground rules, introductions, icebreakers and energisers.

Translations into local languages may be required.

The trainer has the discretion to determine how to use the slide presentations provided
in the toolkit. The trainer is advised to choose the slides that are most applicable to the
organisations involved and the context of the training. These materials are intended to
support discussions and information-sharing rather than to be read out one by one. For
example, the definitions of abuse provided in the slides in Module 1 may be presented on a
screen as background material while the group discusses related issues and cases. In this
part of the training in Module 1, note that the order of the material is a strategy intended
to move the participants from large and incontestable cases of abuse against children
towards issues and points around which there may be less consensus (such as emotional

abuse and smacking).

Finally, much of the material in the toolkit is derived from publicly available sources.
References are supplied where possible and a resource list is included in the toolkit. If
however an acknowledgement has been overlooked, please contact the publisher and

future editions will be updated to reflect this.
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Purpose

MODULE 1

Raising Awareness About Child Protection

» For participants to recognise the definition and different types of child

abuse and neglect.

* For participants to be aware that child abuse could happen within their own

organisations or communities, and that it can often be prevented.

* For participants to be aware that, as workers in a child-focused

organisation, they have a duty of care and responsibility to protect children.

Resources / materials

See Module 1 Exercises, Additional Training Notes

Time

1 day

and Slide Show Handouts included in this toolkit.

Flipchart papers, pieces of paper or stickers,

markers and pens.

Timing

Workshop instructions

Notes for trainers

25 min.

Step 1. Icebreaker/introduction

Slide 1

A suggestion is to ask the
participants to form a line/circle
based on specific information
(such as those who live nearest
to the venue to those who

live farthest, or according to
birthdays from January to
December, or being born on

a Monday through to Sunday
etc). Preferably use non-
observable information so that
people start to communicate

with one another.

Ask the participants to
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Timing

Workshop instructions

Notes for trainers

introduce themselves. The
trainer must not coordinate
but rather encourage the
participants to talk with people
other than those they already

know.

Only a short introduction is
needed for each person, such
as name, organisation and
field base. An organisation’s
representative can present
more information about their
organisation (background,

projects etc).

A brief introduction about
the organisation running the
workshop or the trainer’s

organisation may be added.

Introduce the trainer /

facilitators.

5 min.

Step 2. Objectives

Ask the participants to reflect

on:

* What do you hope to learn

from this workshop?

Objective: To clarify the
objectives for the workshop and
to assess the understanding of

the participants.

Personal reflection, not group

activity.

Participants can reassess

these questions at the end of




Timing

Workshop instructions

Notes for trainers

* What brings you here today?

Ask for volunteers to respond.
Make sure everyone has the
same understanding about
the aims of the workshop and
then introduce the topics to be

covered in Module 1.

Slide 2

Before the workshop, the
trainer should set up a ‘parking
lot’ - a box or flipchart paper
where the participants can note
their questions, comments or

concerns during the training.

Tell participants about this
outlet. Facilitators may choose
to answer these questions at
the end of the workshop. Note:
feedback will be useful to

improve future trainings.

the workshop to see if their

expectations have been met.

In order to provide better
protection for children, we need
to know first what children
need to be protected against.
Knowledge about the definition
of abuse and different types of
abuse will help us to identify
child abuse when it happens.

It is important also to remind
the participants that this is an
awareness-raising workshop. It
is not child protection training.
They cannot expect to learn
everything about child abuse
and child protection in a one-
day workshop. If they expect
this they will be disappointed.




Timing Workshop instructions Notes for trainers

The trainer asks the Suggestions include

participants to suggest ground maintaining punctuality,

rules or agreements for listening to other people
working together during the and accepting differences
session. of opinion, turning mobile

phones off or onto silent
mode, answering phones

outside the plenary.

Clarify the issue of
confidentiality in the ground

rules. The training requires

a trusting environment but
must also allow for follow-up
on any disclosure indicating
potential or actual harm to

a child. (See Introduction to

this toolkit.)
45 min. Step 3. The Alligator River The exercise aims to make
Story (Exercise 1) participants aware of their

own perceptions about child

abuse.
Prepare handout sheets and
pens.
Slide 3 Note: Change the story title

to ‘crocodile’ if it is more
appropriate to the local
context. Also change the
characters’ names to local

ones.




Timing

Workshop instructions

Notes for trainers

Divide the participants into
small groups of 4 to 6. Allow
15 minutes for the participants
to read the story and to

discuss it with their group.

Ask for feedback from each

group.

The story and discussion may
provoke strong feelings among
participants. If the trainer is not
sure that she/he can manage
the discussion, they should

not use the story. Instead, go
to Slide 5 in order to make the

point regarding child abuse.

See Additional Training Notes

for points for debate.

The story is controversial and
so discussion tends to carry

on after the time allocated.

The trainer should make sure
everyone is quiet and listens as

others give feedback.

Any answer is permissible

as this encourages debate.
Ranking is not as important as
the reasons why character(s)
should or should not be
blamed. The key message

is that Raem’s character
should not be blamed. Guide

discussion to this conclusion.




Timing

Workshop instructions

Notes for trainers

Discussion: Ask the
participants if they would be
surprised to learn that Raem is
a 12-year-old girl? Would that
change anyone’s view about

who is the most to blame?

People’s attitudes will not
change in one day. The

trainer can only try to show
the participants the moral

of the story, and hopefully
they will become more aware
about children’s rights as a
result. Keep in mind that the
participants’ views are very
personal to them, and they

are likely to become defensive
if strong disapproval of their
opinions is shown. One
technique is not to tell them
what is right or wrong but to
facilitate the discussion so
that the participants reach

an appropriate conclusion
themselves. To help in this, the
trainer could allow a participant
whose view is more oriented
to children’s rights to persuade
others to reconsider their

views.

The trainer should be alert for
comments that imply approval
of inappropriate behaviour or
violence, such as ‘it is okay

to have sex with children’, or
‘she gets what she deserves
because she asked for it’. If
this occurs, explore why this is
said and encourage others to

challenge these views.




Timing

Workshop instructions

Notes for trainers

The trainer then makes the

point regarding child abuse.

Slides 4 and 5

Emphasise:

1. Abuse happens in situations
where power between people

is unequal.

2. Abuse is never a child’s
fault even if she or he acts
inappropriately (further
abuse could be prevented by

teaching protective behaviour).

3. An adult has the main

responsibility to protect a

child because children do

not have the same level of

life experience or ability to
make decisions as an adult
does. Abuse can often be
prevented if adults take a
child’s complaint seriously and

intervene.

This could also be a useful
exercise for organisations

to use to identify their staff’s
suitability to work with children.
A designated officer, such

as a child protection focal
point, should follow up with
anyone who criticises Raem’s
character harshly or expresses
inappropriate comments as

described above.




Timing

Workshop instructions

Notes for trainers

15 min.

Morning break

Transition: The trainer tells the
participants it is usual for there
to be differences in answers
and views. Perceptions of
child abuse vary from place to
place. We need to recognise
differences of opinion. This
issue will be explored further

during the workshop.

50 min.

Step 4. Always, Sometimes,

Never (Exercise 2)

Prepare three separate labels
titled: Always, Sometimes and

Never.

Also write the Exercise 2
statements on child abuse and
child protection on pieces of
paper and put them in a bag or

a box.

Designate 3 separate spaces
(3 corners of a room or 3 signs
posted in a room in accordance
with the labels noted above).
The spaces should be as far

from each other as possible

Objective: To highlight
differences in opinion about
child abuse and to encourage
people to think about their own
behaviours and how they may

be considered abusive.

See Additional Training Notes
for points to support the trainer

during the discussion.




Workshop instructions

because the distance creates
excitement about running

around the room.

Slide 6

Explain to the participants that
they will be asked individually
to draw one of the papers out
of a bag or a box, and then to
read the statement written on
it to the group. On hearing the
statement about child abuse
and child protection, the other
participants are to go to the
space - Always, Sometimes or
Never - to which they think the

statement applies.

After each statement, the
trainer asks some of the
participants why they have
chosen Always, Sometimes or

Never.

Notes for trainers

If possible, have a support
person who can help to keep
groups quiet and attentive
when people are spread out in

different parts of the room.

If the participants choose
‘Sometimes’ it can lead to a
lively discussion. Do not get
stuck however in debating
details about these statements.
The trainer should just ask

the participants for quick
comments about the choice
and the context. For example,
if they think it is okay to hit
children sometimes, ask under
what circumstances this would
apply. Ask others who disagree
to present their views briefly

too.




Timing

Workshop instructions

Notes for trainers

The main goal is to explore
differences in opinion. But
the trainer must address
immediately any answers that
imply approval of child abuse
by any standard or culture. For
example, letting a boy under
18 view a pornographic film

is never acceptable. Spend
some time to facilitate the
group to come to appropriate
conclusions themselves as

to why such a scenario is

considered abuse.

10 min.

Step 5. Definitions of Abuse
and Neglect

Although we may have
different views, there are
some agreed standards as to
what constitutes child abuse
and neglect. The trainer
explains the group will look
at some definitions of child
abuse and neglect taken from
international organisations
and the law in Thailand. (The
definitions are presented in the

slides.)

Slides 7-13

Objective: To familiarise
the participants with an
understanding of what

constitutes abuse and neglect.

Replace the reference to

Thailand’s law with the




Timing Workshop instructions Notes for trainers

relevant law in the country
where the training is being
conducted (Slides 9-10).

Note: Slide 13 requires
information to be inserted that
is relevant to the country where

the training is being conducted.

(Optional.)
The trainer shows the slides The trainer may choose to
and briefly explains the address some of the issues
definitions. that participants discussed in

the Always, Sometimes, Never
exercise. Use these widely
accepted standards to show
why some scenarios included
in the exercise are considered
child abuse. For example,
letting a 13-year-old boy view
pornographic films is abusive
because the materials are not
appropriate for his age and will

harm his personal development.

Transition: Now that the group
has explored what constitutes
abuse of a child, it will
consider some common beliefs
surrounding this issue, and see

whether they are true or not.
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Timing

Workshop instructions

Notes for trainers

Common beliefs surrounding

child abuse (Exercise 4)

Discuss some of the
statements taken from
Exercises 2 and 4. Explain
the facts that contradict
myths and assumptions by
using information included in
Exercise 3 and some of the

slides offered in the toolkit.

10 min. Step 6. Agree or Disagree Objective: To address myths
(Exercise 3) and assumptions regarding
child abuse.
Prepare handouts for
Exercise 3
Give the participants the
worksheet for Exercise 3, to be
completed individually.
Ask volunteers to give A good approach is to go
feedback on whether they quickly through the statements
agree or disagree with the on the worksheet with the
statements, and why. whole group. At the end, ask
participants who answered
differently from the rest of the
group to share their thoughts.
20 min. Step 7. True or False? Objective: To address myths

and assumptions regarding

child abuse.

See Exercise 4 notes on
managing the information to be

reviewed.




Timing

Workshop instructions

Notes for trainers

Slides 14-34

Closing point.

Note: The slide show has

been prepared using ‘custom
animation’. The slides for ‘true
or false’ use this function to
allow brief lapses before all the

text appears on screen.

The main point is to say that
we cannot predict how child
abuse will happen. This is

why an organisation must take
actions to try to prevent it. In
the afternoon, different types
of abuse will be discussed, and
what organisations can do to

address child abuse issues.

(Exercise 4a)

Prepare flipcharts with
headings, stickers or small

pieces of paper, and pens

Slide 35

Set up 5 flipchart papers,
each with one of the following
headings: Physical Abuse,

Sexual Abuse, Emotional

1 hour Lunch break
10 min. Energiser (optional)
20 min. Step 8. Types of Abuse Objective: To give an overview

of different types and forms of

child abuse.

Note that verbal abuse is a sub-

category of emotional abuse.

Note that exploitation can cover




Timing

Workshop instructions

Notes for trainers

Abuse (including Verbal
Abuse), Neglect, Social
Abuse (poverty, conflict and/
or discrimination). Post them

around the room.

The trainer asks the
participants to write on small
pieces of paper examples of
abuse, for example punching
or beating. Ask the participants
to do this individually. Then
seek agreement from the
whole group about each
example. Write the examples
on a sticker and ask the
participants to place these on
the flipchart under the heading
to which they think the abuse

applies.

In discussion, the trainer is to
link the similar examples of

abuse and neglect. Ask for 5

a range of abuses. The key
point is that it is about making
a gain or profit from the abuse
by using a position of power to
‘bargain’ for something (such
as sex). See the example from

West Africa in the Exercises.

Also note that ‘social abuse’
is not considered to be a
formal category of abuse but
is included here to allow for
discussion of issues which are
invariably raised during the

training.

Facilitators should go
around the room and prompt

participants to think about




Timing

Workshop instructions

Notes for trainers

volunteers to summarise each
chart, and then ask them if
they think any of the examples
should move to a different
category. Discuss forms of
abuse not mentioned by

participants.

Tell the participants that the
next session will look at case
studies that illustrate different

types of abuse and neglect.

Leave the flipcharts out
because they will be relevant

in the afternoon session.

examples. Or a trainer may
choose to prepare some
answers that people may not
consider, and put them up for

discussion.

Note that some forms of abuse

fit in more than one category.

According to international
standards, some cultural
practices violate children’s
rights and/or cause harm to
their development. Some
people in the training may
therefore view certain

abusive practices as normal
or acceptable. The trainer
should be mindful when
discussing these issues, and
maintain balance between
child protection standards and
respect for cultural beliefs.
They should however remain
firm that the rights of a child are

fundamental.




Timing

Workshop instructions

Notes for trainers

1 hour,
45 min.

Step 9. Case Studies of Abuse
(Exercise 4b)

Prepare handouts

Distribute the case studies.
Organise the whole group into

smaller groups.

Explain to the participants that
each group will be assigned a
different case study to report
on. The groups are to try to
identify the type(s) of abuse
presented in their case studies
and then report back to the
plenary. If time permits, the
groups should be asked to

read all the case studies.

Each group then presents a
summary of its findings and

discussions.

The trainer asks other groups
to say if they think otherwise
or have additional comments.
Then present the information in

the slides.

Objective: To provide technical
knowledge about child abuse,

neglect and exploitation issues.

See notes with Exercise 4b on
managing information to be

reviewed.

Address questions that the
participants may have by
using the definitions presented
in Exercise 4a. Use this
information also to help
categorise a type of abuse and
to clarify whether a behaviour

is abuse or not.




Timing

Workshop instructions

Notes for trainers

Slides 36-66

If time permits, the trainer may
ask the participants if they
are uncertain about how to
categorise an abuse. Lead the
group as a whole to find an
answer or respond directly with

an explanation.

Note: The slide show has

been prepared using ‘custom
animation’. The slides for case
studies use this function to
allow brief lapses before all the

text appears on screen.

The trainer should be selective
and use slides that are most
applicable to the organisations
involved and the context of
the training. For example, the
definitions of abuse may be

on a screen in the background
as the trainer leads discussion
about issues and cases. More
time will be needed if all slides

in this section are covered.

The trainer must be well
prepared to answer unexpected
questions. The trainer may
choose to spend more or

less time on each of the

case studies, depending on
participants’ interest and level
of understanding. For example,
more time may be needed

to explain social abuse than
physical abuse. Keep in mind
that sexual abuse is only one

form of child abuse.

Categories are just guidelines.

The most important thing is to
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Notes for trainers

15 min.

10 min.

Closing point before break.

Afternoon break

Step 10. Can You Tell?

Prepare pieces of paper to be

written on.

Ask participants to write down
one thing about themselves
that their colleagues or other
participants do not know. They
should each fold their paper

and pass them to the trainer.

be aware of different aspects
of child abuse. What we cannot
sometimes see - for example,
emotional and verbal abuse -
can be just as harmful as more

obvious types of abuse.

All the abuse categories
except for social abuse will be
looked at later as the workshop
focuses on what organisations
can do to prevent abuse.
Social abuse will not be dealt
with further because it is more
difficult for organisations to

control.

This is an energising activity.
It is related to the next activity,
which will serve as a transition
for participants to start thinking
about child abuse within their

own organisation or community.




Timing Workshop instructions Notes for trainers

Explain before the exercise The trainer should allow time
that the trainer or some for this activity because the
designated participants will guessing process can be fun
randomly select some of for the participants. Sometimes
the papers and read them they guess correctly, but the
out. The participants will be trainer can make the point
asked to guess who wrote that perhaps they would guess
this. The person whom the correctly only 1 time in 10.

group chooses need say
only whether it is true or not.
Even if it is true, they are not

obliged to say so. There is no

need to reveal who has written

the comment.

The trainer makes the point
that people keep some things
to themselves and we cannot
know everything about people.
Explain that this activity

will help the participants to
understand the next activity
better.

Transition: The group now
knows that child abuse
and neglect happen on a
large scale in society. But
what about within our own

organisation or community?




Timing

Workshop instructions

Notes for trainers

15 min.

Step 11. Types of Abuse and
Neglect Revisited

The flipcharts from Exercise 4a
(types of abuse) should still be

posted on the walls.

Slide 67

Ask the participants which of
these forms of abuse they think
could happen within their own

organisation or community.

The trainer explains to the
participants that there is no
way to know with certainty if,
when and how child abuse may
happen within an organisation.
As humanitarian workers

however, we need to be

Objective: To raise awareness
about the duty of care and the
importance of having a child
protection mechanism. This

is a priority objective of the

workshop.

Note: Slide 67 uses ‘custom

animation’.

If a participant says none or
only a few such abuses would
occur, the trainer should ask

if they can be certain. Point
out that the previous activity
showed it was impossible for
people to know everything
about everyone. Even if you
work with someone for a long
time, you cannot know all about
them. If someone is an abuser
of children, would they make

this information public?




Workshop instructions

committed to creating as safe
an environment for children as
possible and to ensure all the
rights of all children in our care

are met.

Slide 68

Protecting children from all
possible harm and unforeseen
situations is a part of an
organisation’s duty of care
towards children. The trainer
discusses the definition of duty
of care and organisational
responsibilities (as outlined in
the slides).

Slides 69-74

The trainer notes that
organisations can provide
better protection for children
when a protection system is in
place. Such a system includes
policies and procedures that
are transparent to all staff.
Definitions are discussed here
(outlined in slides 76-77).

Notes for trainers

The trainer should be familiar
with the UN Convention on the
Rights of the Child and national
laws of the country where

they are working (for example,
Thailand’s Child Protection Act
2003). They should be able to
explain the Convention and
local laws to the participants in
plain language. Remember to
emphasise the sources and key

messages.

Substitute Slide 74 with data
relevant to the country where
the training is being conducted,

or do not use it.

The trainer should understand
the difference between policies
and procedures. A policy is

a ‘mission statement’ of an
organisation. Procedures are
included in codes of conduct
for staff to help an organisation
achieve its policy goal. For

example, a policy is ‘We value
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Workshop instructions

Notes for trainers

Slides 75-77

The trainer makes the point
that a child protection system
will protect children and

also an organisation and

its staff. Setting good child
protection standards helps
an organisation establish its
accountability and credibility.
A properly implemented
system will also guide an
organisation to deal with any
false allegations or difficult and

unexpected situations.

Slide 78

every child’s opinion’. The
procedure that reflects this
policy is ‘Take a child’s words
seriously when he or she
reports abuse’. Emphasise that
a child protection policy is not
child protection programming
but provides a good framework
and helps staff to work on their
programming in an accountable

and child-safe way.

Transition: The next activity will
help participants to understand
why child protection systems

are important for child-focused

organisations.
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Notes for trainers

10 min.

Step 12. The System

The trainer asks for 7
volunteers. One will act as

a child (a boy or a girl) who

is being cared for by an
organisation. Two people will
represent abusers. The other
4 people will represent NGO
staff (the main players in an
organisation’s child protection
system). Do not yet explain the

roles to the whole group.

The trainer asks the participant
who will represent a child to
stay in the middle of the room
(without explaining to them yet

who they represent).

A support person takes those
who represent the abusers
aside. They are told their
role and instructed to try

to persuade the ‘child’ to
leave the centre of the room

with them. They may try to

Objective: To illustrate the
importance of a formalised
child protection system within

an organisation.

It would be useful for the
trainer to have someone to
support them to brief and

manage one of the groups.

People representing the
abusers should ideally not be
much taller or stronger than the
protectors. This is so that the
other participants have a sense
that they can protect children

and are not powerless. For




Timing

Workshop instructions

Notes for trainers

persuade the ‘child’ using
words or they may gently pull
the ‘child’ away. The ‘abusers’
may not hear the trainer’s
instructions to the rest of the
group, so make sure they know
which person is representing a
‘child’.

The trainer explains to the

4 people designated as
protectors either that they have
certain roles in an organisation
or simply that they work for

a children’s organisation. Let
them place themselves around
the room or the trainer can
place them. At least one should

be placed near the ‘child’.

Inform the rest of the
participants that the 5
volunteers represent a child
and NGO workers. Do not yet

explain about the ‘abusers’.

The support person then
advises the ‘abusers’ to rejoin
the group and to try to get
the ‘child’ to go with them.
They may be advised to make
comments such as ‘getting

to a child is so easy because
no one is watching him/her’.

This comment will give the

example, if there are two big
people among the volunteers,
the trainer may designate one
as a protector and one as an

abuser.
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observers a clue about what is
going on (and who the ‘abuser’
participants represent). Do not
instruct the protectors to block
the ‘abusers’. The intention is
to reveal to the participants
how vulnerable a child can be
when NGOs are not aware of
a problem and do not have a

protection system in place.

The trainer then lets the
protectors know their roles and
asks them to do their best to
block the ‘abusers’. Suggest
they form a barrier around

the ‘child’ and try to intervene
when the ‘abusers’ come

close.

Ask the ‘abusers’ to approach
the ‘child’ again. This time, the
‘abusers’ should find it more
difficult because the protectors

know how to do their job.

The trainer points out that

the ‘child’ is better protected
when the protectors work as a
team. Lead discussion about
how working together and
knowing what to do reduces
the potential for a child to be

abused within an organisation.

Notes for trainers

If the protectors get the idea
immediately and block the
‘abusers’, there is no need to
go to the second part of this

activity.

Sometimes the ‘abusers’ may
reach the ‘child’. Explain to
the participants that child
protection systems cannot
completely block harm, but
they do limit the potential for
harm and assist to minimise
damage (against a child, an

organisation and staff).
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The trainer explains that the
exercise shows there is no
way to know for sure if, when
and how child abuse may
happen. Social assumptions
can be wrong. The activity
‘Can You Tell’ shows that
even though we work with our
colleagues every day, we do
not always know them well.
For this reason, it is important
for organisations to create a
solid child protection system
to minimise the severity and
possibility of abuse occurring
within an organisation. When
staff are aware of the issue and
work together they can often

prevent abuses of children.

Slide 79

Note that the exercise implied
sexual abuse, but it could also
have been a situation of verbal
and psychological abuse or
another kind of lack of proper

care.

Note: Slide 79 uses ‘custom

animation’.

Transition: A story will be told
that shows why preventing
something bad from happening
is a better idea than trying to

fix it after it has happened.

15 min.

Step 13. Babies in the River

(Exercise 5)

Objective: To prepare to close
the workshop by reinforcing
the idea that a child protection
system is an effective and
necessary tool for preventing

abuse of children.
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The trainer tells the story
(Exercise 5) and explains

that it shows prevention is

the best approach. A child
protection system in place is
an effective prevention tool
that will significantly reduce
the likelihood of children being

abused.

Organisations can take the
next steps to create their own
child protection system. The
trainer briefly introduces the

next 2 training modules.

Slides 80-81

Notes for trainers

See Additional Training Notes

for points for debate.

The work done in this workshop
is just the first part of three
training modules. It aimed to
raise awareness about abuses
against children and to show
why a child protection system is

necessary within organisations.

The training in Module 2 will
assist organisations to assess
how well they deal with child
protection issues and to identify

their good practices.

Module 3 provides guidance

to help organisations assess
their practices and develop
appropriate policies and
procedures. Organisations
that already have mechanisms
in place can assess how to
improve their child protection
standards. An optional element
is for organisations to look

at sample policies from other
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organisations to determine
whether to include any of the

content in their own policies.

Organisations may contact an
NGO that already has a child
protection policy in place to
assist them in organisational
assessment, consultation and
evaluation. Additionally, local
NGOs may consider setting
up a coordinating body to
monitor the implementation of
a child protection policy across
NGOs. The coordinating

body may grant certificates to
organisations that participate
in the trainings and those that
set up and implement child

protection systems.

If such a coordinating body
already exists, it may award
certificates for participation

in workshops and provide
information on future trainings

and consultations.

10 min.

Step 14. Closure

Slide 82

If time permits, the trainer may

address issues raised in the

‘parking lot’ or lead questions
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and answers. Otherwise, move

straight to the evaluation.

Distribute evaluation forms or
run a verbal feedback session
(responses to be noted for

workshop report and learning).

Formal closure and settlement

of any reimbursements.

An evaluation form is included
in this toolkit. Alternatively,

the trainer may simply ask

the participants to recall their
personal reflections at the
beginning of the workshop

and assess whether their
expectations have been met.
Another method is to ask the
participants to form a circle.
Play some music and ask the
participants to pass pens along
to the person next to them.
When the music stops, those
who have a pen are asked to
complete a sentence that gives
feedback on the training. For

example:

1. One thing | learnt today is

2. One comment for today’s
training is ...

3. A case study | remember the
most is ...

4. A case study that surprised me
the most is ...

5. The type of abuse that has the

most severe impact s ...







Module 1: Exercise 1

The Alligator River Story

Once upon a time, Raem was in love with a guy called Kwan. Kwan lived on
the shore of the river. Raem lived on the opposite shore of the river. The river
which separated them was teeming with hungry alligators. Raem wanted to
cross the river to be with Kwan. Unfortunately, the bridge had been washed

out. So she went to ask Daeng, a river boat captain, to take her across.

Raem was wearing a tight skirt and a low-cut blouse because she wanted
to look sexy for Kwan. Daeng said he would take her across. But the look in
his eyes frightened Raem. So she went to her friend Yai and explained her
plight to him. Yai did not want to be involved at all in the situation. Raem was
begging but he still said no, he couldn’t help her. She felt that her only option

was to take the ferry even though she did not trust Daeng.

After leaving the river shore, Daeng told Raem that he couldn’t control himself
and had to have sex with her. When Raem refused, he threatened to throw
her overboard. He said that if she complied he would deliver her safely to the
other side. Raem was afraid of being eaten by the alligators and couldn’t see
an alternative for herself. So she did not physically resist Daeng. Daeng later

delivered her to the shore where Kwan lived.

When Raem told Kwan about what happened to her, he said she had asked for
it because of the way she was dressed. He saw her as unclean and cast her
aside with disdain. Heartsick and rejected, Raem turned to a friend Singha,
who was a black belt in karate. Singha felt anger for Kwan and compassion
for Raem. He sought out Kwan and beat him brutally. Raem was overjoyed at

the sight of Kwan getting his due.

As the sun set over the horizon, Raem can be heard laughing at Kwan.
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Module 1: Exercise 2

Always, Sometimes, Never

Do you think the following statement/behaviour is okay or not? Why?

Why is it okay sometimes and in what context?

Always | Sometimes Never

Smacking does no serious harm and

works well as a punishment.

A 13-year-old boy is very mature and
likes to spend time with his 22-year-
old brother and friends. A few times
they have watched pornographic
films together. There has not been
any sexual activity or suggestion of it

by the older brother or his friends.
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Always |Sometimes Never

A child asks a volunteer teacher for
help with his homework. The teacher

says she will do it but the child has

to mow the lawn for her in return.

The aunt of a 10-year-old girl makes
her sell flowers to tourists in the bar
areas of a resort town alone from

early evening to midnight each night,
but it is okay because she is helping

her family to earn money.

‘Doing without’ makes a child

appreciate the value of things.




Always |Sometimes Never

A little girl has dark skin and crooked
teeth. In the class, a teacher teases

her that she needs to get plastic

surgery or no one will marry her.

A journalist interviews an orphan

at a temporary shelter. The next
day, the boy’s picture is on the front
page of a newspaper with the words
‘devastated and home wrecked,
both parents killed instantly by the
tsunami’. When the boy sees the

newspaper he is very upset.

There is no proper legal system here,

so why report anything.




Module 1: Exercise 3

Agree or disagree?

Do you agree or disagree with the following statements? Why?

Agree Disagree

1. Children with disabilities should be kept

separate from other children so they do not

inflict their bad luck on others.

3. Disabled children are asexual. Therefore they

are less likely to be abused.

5. Teachers and parents have the right to beat
children who they feel are not behaving well

enough.

7. Abusers were abused as children. Therefore

they cannot control themselves.




Agree Disagree

9. Sometimes victims are the most to blame

because they bring it on themselves.

11. Child sexual abusers are always dirty old men.

13. Strangers are the biggest threat to children.

15. You can always tell who is safe with children.




Module 1: Exercise 4

True or False: Common Beliefs Surrounding Child Abuse

These notes provide information for the trainer to assist in facilitating the
group discussion. Slide numbers are followed by the relevant statement from
Exercise 3. There is then some explanatory material and examples to be used
as necessary to clarify points with the participants. The trainer is advised not

to read out all this information.
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Slides 15-16

Disabled children are asexual and they are less likely to be abused (No. 1).

False

Disabled children are almost four times more likely to be sexually,
physically and emotionally abused and neglected than non-disabled
children, according to a report from the UK by NSPCC and the National
Working Group on Child Protection and Disability. Yet the report says
it is commonly believed that disabled children are not abused. It also
stresses that disabled children often lack the necessary skills to report
abuse. Most people fail to consult with disabled children about their
experiences and feelings. Child protection systems and practices do
not take account of the particular circumstances and needs of disabled

children who are abused.’

! See NSPCC. 2003. It doesn t happen to disabled children: Child protection and disabled children. London, UK:
NSPCC and National Working Group on Child Protection and Disability.



Slides 17-18

Strangers are the biggest threat to children (No. 13).

False

In 501 cases of sexual abuse reported to the Philippines police and the
Department of Social Welfare and Development in 2000, the four main
groups of abusers were: acquaintances (22 per cent), neighbours (21
per cent), fathers (19 per cent) and uncles (11 per cent). Five per cent

of sexual abusers were strangers. (The statistics are in Slide 18.)

Slides 19-20

You can always tell who is safe with children (No. 15).

False

Ask the participants if they know which person among the three pictured

in the slides is an abuser of children. Encourage the guessing and ask

for reasons for the participants’ responses. Do not tell participants the

answer but say other statements will be assessed first and they reveal

the answer. (All three are abusers.) (No. 15.)

Slide 21

Women never sexually abuse children. Child sexual abusers are ‘dirty old

men’ (Nos. 11-12).

False




Slide 22

Myra Hindley and lan Brady murdered four children in 1963 and 1964
and buried their bodies near Manchester, in northern England. The
victims - Lesley Ann Downey, 10, John Kilbride, 12, Keith Bennett, 12,
and Pauline Reade, 16 - were sexually assaulted before they were

murdered.

Hindley and Brady were arrested after they killed Edward Evans, 17,

at their home in the presence of Hindley’s brother-in-law, who reported
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the murder to police. He told police he had heard Brady talk of other

murders and burying bodies, but he had not believed it.

Hindley and Brady pleaded not guilty at their trial in 1966. Evidence was
presented to the court of a recording made by Hindley and Brady of one
of their victim’s last moments as they tortured and sexually assaulted

her before strangling her.

Both were convicted of murdering Lesley Ann Downey and Edward
Evans, while Brady was also convicted of murdering John Kilbride. They
were jailed for life. The bodies of Keith Bennett and Pauline Reade had
not been found at the time of the trial, but in the 1980s Hindley and

Brady admitted to the murders.?2

2 See BBC News. 2000. ‘The Moors murders’. UK: BBC. 28 February.

Credit: Photo of Myra Hindley courtesy of Manchester Police.



Slide 23

Mary Kay LeTourneau, a teacher, was convicted in Seattle, the US,
in 1997 of raping one her students. She was 35 and the boy was

13 at the time. She pleaded guilty and received a jail sentence which
was suspended on condition she receive counselling, not contact the

boy and adhere to legal requirements for sex offenders.

In 1998, LeTourneau was re-sentenced after violating the terms of her
probation by continuing to see the boy, who was then 14. She was

given a prison sentence of more than seven years.

At the time of her arrest, LeTourneau was pregnant with the boy’s child.

She was also married with four children

LeTourneau first met the boy when he was a student in her second
grade. The boy and LeTourneau developed a friendship that continued.
She was also his teacher in the sixth grade. The relationship reportedly

became sexual when the boy was in the seventh grade in 1996.

Suspicions were initiated by LeTourneau’s husband, who discovered
love letters written by his wife to the boy when he was 13 and told
relatives, who contacted local child protection services. LeTourneau’s
husband divorced her and moved with their children to another state.
The school where Letourneau worked suspended her from her job

without pay.

The boy’s mother now cares for the baby of her son and LeTourneau. At
the sentencing hearing she said LeTourneau should receive mercy from
the court. She is reported as saying, ‘LeTourneau is a human being who

made one horrible mistake’.
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The boy has said in interviews that his relationship with LeTourneau

was ‘real love’ and he does not consider himself a victim in any way.?

Conclusion

The crimes of Hindley and LeTourneau - who in photographs look like perfectly

normal women - show that women are also capable of sexually abusing

children. Offenders may not be ‘dirty old men’.

Slide 24

Most abuses are unintentional and happen on the spur of the moment

(No. 6).

Boys are not really at risk of being sexually abused (No. 10).

False

Hindley repeatedly tortured several children. LeTourneau abused her

student on more than one occasion. Boys were victims of both women.

The following is an example of an abuser sexually abusing boys many

times.

3 See CourtTV.com. 1998. ‘Washington v. LeTourneau: Original Sentencing from November 14, 1997’. Courtroom

Television Network. 18 March.

Credit: Photos of Mary Kay LeTourneau supplied by Court TV and Cable News Network (CNN).



Slide 25

The first person prosecuted and convicted under a new law aimed
at discouraging US citizens from travelling abroad to have sex with
children was sentenced in Seattle in June 2004 to just over eight years

49

in prison.

Michael Lewis Clark, a 70-year-old retired Army sergeant who had

lived in Cambodia off and on for seven years, was arrested in Phnom

Penh in 2003. He pleaded guilty in a US court to having sex with two

MODULE 1

Cambodian boys aged 10 and 13. According to court documents, Clark
told investigators he had probably had sex with as many as 50 boys
aged between 10 and 18, paying them about US$2 each time. US
District Court Judge Robert Lasnik said the children exploited by Clark

were at extreme risk due to their poverty.

Clark was the first person in the US to be convicted under a law passed
in 2003. The law, more widely known as an anti-child-pornography
measure, allows the prosecution of Americans who travel to foreign
countries seeking sex with children. The law is part of an increased effort
worldwide among governments, NGOs and child-welfare organisations

to address the sexual exploitation of children in poor countries.

As of June 2004, six men had been indicted under the new law, including
Gary Evans Jackson, 56, who pleaded guilty to sexual acts with three

Cambodian boys aged 10, 14 and 15.

In entering their guilty pleas, Clark and Jackson reserved the right to
challenge the constitutionality of the law. Clark’s lawyer said the law

overstepped the reach of the US Government.



US lawyers said the relatively harsh sentence against Clark would put

would-be child predators on notice.*

Conclusion

Two types of child sex offenders are known as situational and preferential
offenders. Situational offenders do not have an exclusive sexual inclination
for children but take advantage of a situation where they abuse a child. They
may intend to do this only once. Sometimes, they will then prefer to have sex
with a child and repeat such abuse. Preferential sex offenders have an active

sexual preference for children. Many people with such a preference will go to

great lengths to have sex with children, including planning to meet children
and travelling some distance to solicit children (they often go to countries or
towns other than where they usually live). Their sexual desire for children is

compulsive.

Although most sexually abused children are girls, boys are victims too. Boys
may receive less sympathy than girls and it can be sometimes more difficult for
a boy to disclose sexual abuse — by a man or a woman. A boy who is sexually
abused by a woman may not report the abuse because he is confronted with
ideas — promoted in many cultures — that sexual experiences are a way of
proving manhood and that males will always accept sex. The boy may not
admit even to himself that he has experienced abuse. If a boy is sexually
abused by a male, he may fear facing social stigmas about homosexuality,

which is a taboo subject in some cultures.®

4 See Clarridge, C. 2004. ‘8-year term levied in 1st prosecution under new child-sex law’. The Seattle Times. 26 June.

Credit: Photo of Michael Clarke courtesy of US Immigration and Customs Enforcement (ICE).

5 UNICEF. 2001. Profiting from Abuse. Geneva: UNICEF.



Slide 26

Child abuse is not a problem in my community. It happens somewhere else

(No. 4).

False

Slide 27

Insert country-specific data as necessary.

Commercial sexual exploitation in Thailand

A large number of children in Thailand are at risk of being sexually
abused and exploited. Child sexual abuse does not just happen in
Western countries but is also a local issue that everyone needs to be

aware of.

Each year, a large number of sex tourists travel to countries in South-
EastAsia to sexually abuse children. Cities in Thailand such as Bangkok,
Pattaya, Phuket and Chiang Mai are among the main destinations for

foreign abusers in Thailand.®

Sexual abusers may also be people in the community and people from

elsewhere in the country.

6

Ibid..




Slide 28

Reinforce the idea that child sexual abuse may be closer to home than the
participants realise. As well, note that non-contact forms of sexual abuse can be just

as abusive as physically abusing a child.

Child pornography websites in Thailand

Thailand is among a number of countries to which most free websites

with child pornography have been traced, according to an ECPAT

International report, Violence against Children in Cyberspace.

Russia and former Soviet States, the US, Spain, Japan and South
Korea are the countries where most free websites are offered. Half
of the images of child sexual abuse sold online are generated from
the US, and another quarter come from Russia, says ECPAT. The US
and Russia are also the leading hosts of commercial child pornography

websites, followed by Spain and Sweden.

Most child pornography is exchanged for free online, but it has also
generated an underground business worth billions of dollars that
circulates millions of images of child sexual abuse, the report says. It
warns that new technologies are outpacing law enforcement’s ability to

stop online child pornographers.

ECPAT called for tougher national laws and coordinated industry action
to protect children from abuse through new information technologies.
Even poor countries in Africa and Asia, where Internet access is limited,

have seen a surge in pornographers using camera phones to record



child sexual abuse and transmit pictures around the world. Instant
messaging services have also become a forum for sex offenders to

meet children.

Such abuse ‘is pervasive, causes deep and lasting physical and
psychological damage to the child victims, and is outstripping the
resources of law enforcement agencies’, says ECPAT, which conducted
the study as a part of the United Nations global Study on Violence

against Children.

The report highlights ‘the ease with which people who are intent on

harming children move between the physical and virtual worlds in order

to exploit a child’.”

Slide 29

Some participants may feel that child sexual abuse happens only in Western
cultures. The case of Waralongkorn Janehat, of Thailand, proves this
assumption to be wrong. Child sexual abuse is a worldwide phenomenon and

offenders can be any of nationality.

In August 2005, a provincial court in Udon Thani, Thailand, sentenced
Waralongkorn Janehat (Kru Nong), a former secretary of a Thai
foundation, to 48 years in prison for sexually abusing children

under his care. His lawyer planned to appeal.

7 Adapted from Agence-Presse France. 2005. ‘Thailand ‘is among nations with the most free websites’. Bangkok,
Thailand: The Bangkok Post. 12 November.

See also Muir, D. 2005. Violence against Children in Cyberspace. Bangkok, Thailand: ECPAT International.



Kru Nong, 38, ran a street children’s home. He was charged with
sexually abusing children aged under 15 (with or without the children’s
consent), sexually abusing children aged over 15 without their consent,

and using physical force with children under his care.

Police laid the charges after investigating complaints to the Social
Development and Human Security Ministry’s provincial office that
children from the home were involved in inappropriate behaviours,
running away, petty theft and fighting. The investigation found that Kru
Nong sexually abused two children while they stayed at the children’s

home. The abuse happened several times until the children ran away.

The children gave evidence that many other children had also been

sexually abused.

Six children aged 14 to 17 were abused before escaping to other
government or NGO homes. They said they were sexually abused four

to six times at different times and locations.

After an arrest warrant was issued for Kru Nong in February 2004, the
foundation committee closed the foundation. Kru Nong was at that
time still in charge of the children’s home, although he was supposed

to have no children under his care.?®

8  Manager On Line. 2005. ‘48 Years Sentencing for Kru Nong, Sexually Abused Baan Saeng Tawan Children,
Udon Thani’. 5 August.

Credit: Photo of Waralongkorn Janehat courtesy of Manager On Line.
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Staff employed to work with children are unlikely to abuse them (No. 16).

False

Waralongkorn Janehat (Kru Nong) used his superior position in a home meant
to protect children to exploit children. Mary Kay LeTourneau was a teacher
whom children should have been able to trust. But she abused her position
to take advantage of a boy who was too young yet to understand that he had

been abused.

Relationships between a child and a caregiver or other humanitarian worker
should be discouraged because the power dynamics between them are
unequal. Aid workers, for example, are in a superior position because they
have the resources that comprise aid. People with abusive intentions may use
their ability to provide support as a bargaining tool to their own advantage.
Consider the Alligator River story, where Daeng had power over Raem

(symbolised by a boat) that he then misused to hurt Raem.

Slide 31

Refugee children sexually exploited by aid workers

The need to protect refugee and displaced children from humanitarian
workers did not receive much attention until the release in 2002 of
findings from the joint UNHCR and Save the Children UK report, Sexual
Violence and Exploitation: The Experience of Refugee Children in

Guinea, Liberia and Sierra Leone.




Based largely on children’s testimonies collected during a 40-day
mission to the region in October and November 2001, the team reported
evidence of ‘extensive’ sexual exploitation of refugee children in Liberia,
Guinea and Sierra Leone, much of it allegedly perpetrated by workers
locally employed by national and international NGOs as well as by UN

agencies, including UNHCR.

In all three countries, workers reportedly used “the very humanitarian
aid and services intended to benefit the refugee population as a tool of

exploitation”, the team said.

A Note for Implementing and Operational Partners on sexual violence
and exploitation of refugee children in West Africa says most of the
alleged exploiters were male national staff who traded humanitarian
commodities (such as biscuits, soap, medicines and tarpaulin) and
services for sex with girls under 18. It says the practice appeared
particularly pronounced in places with significant and established aid

programmes, and in refugee camps in Guinea and Liberia.

£ When ma asked me to go to the stream to
wash plates, a peacekeeper asked me to
take my clothes off so that he can take
a picture. When | asked him to give me
money he told me, no money for children,
only biscuit. g

In addition to aid workers, the paper also cites allegations of sexual
exploitation against children by international peacekeepers and
community leaders. In all, more than 40 agencies and organisations

and nearly 70 individuals were mentioned in various testimonies.



After the report was released, the UN Inter-Agency Standing Committee
established a Task Force on Protection from Sexual Exploitation and
Abuse in Humanitarian Crises. The task force’s June 2002 report sets out
the core principles of a code of conduct for humanitarian workers. Some
of these include the prohibition of sexual relations with beneficiaries
aged under 18; prohibition of exchange of goods, services or assistance
for sex; and a requirement for the staff to report their concerns and
suspicions. The task force also made several recommendations
regarding the issues of camp governance and delivery of humanitarian
assistance such as increasing the number of female staff; more frequent

site visits by supervisory staff; and developing confidential complaints

procedures.®

Slide 32

The trainer should be able to give a few examples taken from the core principles
of a code of conduct for humanitarian workers (resulting from the report on
West Africa). For example, the prohibition of sexual relations between aid
workers with beneficiaries aged under 18, or the staff’s obligation to report

concerns and suspicions regarding sexual abuse by fellow workers.

This case shows that even humanitarian workers may abuse and exploit
children. This is not to say that all humanitarian staff/caregivers will abuse
children. In some rare cases it may happen, however, so policies in writing are

needed so aid agencies may refer to them.

®  Adapted from Naik, A. 2002. ‘Protecting Children from the Protectors: Lessons from West Africa’. In Forced
Migration Review, Oxford, UK. No. 15. October. pp.16-19.

See also UNHCR and Save the Children UK. 2002. Sexual Violence and Exploitation: The Experience of Refugee
Children in Guinea, Liberia and Sierra Leone. UNHCR and Save the Children UK.
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Sexual violence in schools

In schools across South Africa, thousands of girls of every race and
economic group are encountering sexual violence and harassment that
impede their access to education, according to a Human Rights Watch
report, Scared at School: Sexual Violence against Girls in South African

Schools.

School authorities rarely challenge the perpetrators, and many girls

-—
Ik
]
=
—
=
=

interrupt their education or leave school altogether because they feel

vulnerable to sexual assault. Erika George, author of the report, said:
“South African officials say they’re committed to educational equality.
If they mean it, they must address the problem of sexual violence in

schools, without delay.”

The report - based on interviews with victims, their parents, teachers
and school administrators - documents how girls are raped, sexually
abused, sexually harassed, and assaulted at school by their male
classmates and even by their teachers. Teachers may misuse their
authority to sexually abuse girls, sometimes reinforcing sexual demands
with threats of corporal punishment or promises of better grades or

money.

The report tells the story of PC, 15, who was thinking about dropping
out of school when she was interviewed in March 2000. PC had been
struggling to perform academically after she was sexually assaulted by

her teacher at a Johannesburg school.



She told how her trust in her teacher was shattered when instead of
helping her with homework, he asked her to start a ‘dating relationship’
and propositioned her for sex. “He asked me to take off my shirt,” she

said.

The teacher sexually assaulted her before her parents arrived to pick
her up from school. “| told him to stop. | told him it was time for my
parents to come get me. My parents came 10 minutes later ... | didn’t
go back to school for one month after ... everything reminds me of what

happened.”

Although PC’s teacher was on leave from the school at the time of
the report’s release, pending his criminal trial for the statutory rape of
another student, PC remained fearful and still did not feel comfortable

at her school.

&1 don’t want to be there. | just don’t
care anymore. | thought about changing
schools, but why? If it can happen here
it can happen any place. | didn’t want to
go back to any school. y

It is mandatory to report child sexual abuse in South Africa, but girls
who do report sexual abuse generally receive hostile or indifferent
responses from school authorities. According to the report, schools
often promise to handle matters internally, and urge girls’ families not

to alert police or draw publicity to problems.
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Human Rights Watch urged the Government to adopt and disseminate
a set of standard procedural guidelines governing how schools are to
address allegations of sexual violence and explaining how schools

should treat victims, and perpetrators, of violence.®

Slide 34

The point to be made in conclusion is that we can never predict how child

abuse in its various forms may happen. This is why organisations should have

a system in place to prevent it.

10" Adapted from Human Rights Watch. 2001. ‘South Africa: Sexual Violence Rampant in Schools’. Johannesburg,
South Africa: HRW. 27 March.

See also Human Rights Watch. 2001. Scared at School: Sexual Violence Against Girls in South African Schools.
HRW.



Module 1: Exercise 4a

Types of abuse, exploitation and neglect

Abuse includes but is not limited to the following.

1. Physical 2. Emotional

Punishing a child excessively
Smacking, punching, beating,
shaking, kicking, burning, shoving,
grabbing

Hitting a child with an object
Leaving a child in an
uncomfortable and/or undignified
posture for an extended period of
time or in a poor environment
Forcing a child to work in poor
working conditions, or in work that
is inappropriate for a child’s age,
over a long period of time

Gang violence

Harmful initiation ceremonies
Bullying

Threatening to harm someone

Isolating or excluding a child
Stigmatising a child

Treating a child who is a victim as
a suspect (repeated questioning
and investigation)

Failing to provide a supportive
environment

Failing to give a child an
appropriate sense of self (for
example, criticising weight)

Main caregiver(s) does not
respond to a child’s emotional
needs

Exploiting a child

Treating or looking at a child with
disdain, disrespect, denigration
Patterns of belittling, denigrating,
blaming, scaring, discriminating or
ridiculing

Spreading rumours

Blackmailing a child




+ Institutionalising a child without
exploring other options
» Cyber bullying and sexual

solicitation

3. Sexual
Involvement of a child in a sexual activity that s/he does not fully
comprehend, is unable to give informed consent to, or is not

developmentally prepared for, such as:

Contact Non-contact

Kissing or holding in a sexual
manner

Touching and fondling genital
areas

Forcing a child to touch another
person’s genital areas

Forcing a child to perform oral sex
Vaginal or anal intercourse and
other sexual activity

Biting a child’s genital area
Incest

Sex with animals

Sexual exploitation, where sexual
abuse of a child involves some
kind of commercial transaction
(monetary or in-kind)

Child sex tourism, where abusers

Obscene calls or obscene
remarks on a computer or a
phone or in written notes

Virtual sex

Online sexual solicitation and
grooming

Voyeurism

Exhibitionism

Exposed to pornography or used
to make pornography

Sexually intrusive questions or
comments

Forced to self-masturbate or
watch others masturbate

Sexual exploitation and child
sex tourism also may be abusive

without physical contact (for




travel to a place other than their example, a tour operator or taxi
home and there have sex with a driver who arranges tours and/
child or children for sex tourists is an

exploiter of children as well).

Note that physical abuse, neglect and sexual abuse are also emotional

abuse.

4. Neglect

Neglect also harms children although it is more about being inactive and not

doing something than the previous forms of abuse, which are more active.

Neglect may include:

* Inattention/omission of care

* Failing to supervise and protect from harm

* Leaving a child at home for a long period without supervision

« Sending a child away without ensuring they will be safe and happy at the
place to which they are sent

» Failing to ensure suitable nutrition for a child (a parent may give a child
money for food but not monitor to ensure they eat healthily; a parent may
deliberately withhold food from a child)

* Failing to ensure a child attends school (parent and/or teacher)

» Failing to follow up or report repeated bruising or burns (for example, a
community health worker)

* Giving in to a child’s every wish because it is an easy option — despite
knowing this choice is not in the best interest of the child’s development

» Failing to take time to reasonably monitor children’s activities and thus
potentially exposing them to risks

» Failing to ensure a safe environment (leaving dangerous things within

reach of a child, such as medication, guns, knives, pornography etc.)




5. Social (Poverty)

This is not strictly a form of abuse but it is included here to help
differentiate between abuse and neglect and social circumstances, all of

which can result in harm to a child.

* Homeless / stateless
» Displaced by war / natural disaster
* Forced into being a child soldier

+ Political uncertainty
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» Lack of economic options

* No or limited access to basic social services

* Being denied basic rights through the law (for example, where an offender
aged under 18 is tried in court as though they were an adult)

* Practices such as early marriage, male and female genital mutilation,
prenatal sex selection and female infanticide

» Attitudes that promote ideas of children as the property of adults (parents
and husbands) and beliefs that girls are property and inferior to boys

* The view of children as half an adult with half of adult rights

« High prevalence of violence in mainstream mass media

» Political campaigns that encourage round-ups of children living on the

street




Exercise 4b

Case studies on types of abuse and neglect

Discussion notes follow the five case study handouts below.

Case Study 1

Teenage victim of phone bullies dies clutching mobile

A British schoolgirl who had complained of being bullied died with a mobile
phone in her hand after taking painkillers with alcohol, an inquest heard.
Danielle Goss, 15, left two notes to her family which appeared to have been
written after she took an overdose. One read: ‘If | live, I’'m sorry. | love you all.
| love you very much. Hope | live. Love Dani.” She died later the same night,

at the flat of her grandmother.

Danielle’s mother, Diane Goss, 38, told the hearing: “At one stage, one girl
chased her and called her a mummy’s girl. They also used to bother her by
ringing her up and then putting the phone down.” She added that Danielle’s
tormentors had ‘hounded’ her over the telephone. She said: “I think she did
what she did in an attempt to frighten them off. I've looked at the telephone
records and they show several calls from mobiles and from a kiosk on the
night she died. My daughter had everything to live for but those calls pushed

her over the edge. She even died with her phone in her hand.”

Mrs Goss, who has two other children, added: “I think it was a cry for help, |
just didn’t hear it.” She said her daughter’s death was a warning to parents.
“When your child is upset and tries to put you off, | think you have to get to

the bottom of it.”
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“Danielle did speak to me, we could talk quite openly about most things, but
| didn’t realise the real extent of the misery she was feeling and how these
people were getting to her. | didn’t see the warning signs. | looked for them but
| didn’t see them. Sometimes youngsters hide the way they feel. They don’t

like to open up about the way they are being treated.”

Friends of Danielle told the inquest that she had been bullied on several
occasions and threatened over a small amount of money which she was
accused of owing an older girl. The head teacher described her as ‘a lovely,
quiet, sensitive girl,” and told the hearing: “Looking through her records | found

nothing but good comments.”

The inquest heard that Danielle had taken a fatal level of painkillers and
enough alcohol to put her slightly over the drink-drive limit. The coroner said
he believed she had taken the action as a plea for help. “In my view the notes
showed how upset she was,” he added. “She had written the notes after taking
the drugs to express how she felt. She had no intention of taking her own

life.”

Verdict: accident.

Source: Stokes, P. 2000. ‘Teenage victim of phone bullies died clutching

mobile’. UK: The Telegraph. August 19.



Case Study 2

A necessary evil?

Corporal punishment has been banned in Thai schools for more than five
years, but that’s not to say it doesn’t happen. In fact, it seems to be regarded

as a necessary evil by many.

“Over the past three years, I've seen a lot of students getting the cane,” said
one teacher, who asked not to be named. “One lady was so notorious for using
it that her leaving M6 students presented her with a new stick as a present,

saying that she’d worn her old one out.”

The teacher in question is not alone, although nobody interviewed for this
article would admit to having used corporal punishment. Many did, however,

justify its use.

“‘Given the fact that teachers have such huge numbers of students in a
classroom, they do not have time to humour and cajole. They either keep

order or they do not,” said another teacher.

“Forthe safety of everyone, and so there is something of alearning environment,
the teachers will give a good swat to those who are unruly. To ignore their bad
behaviour simply allows them to become obnoxious adults, which | think is

child neglect.”

Of course, no one would advocate ignoring bad behaviour, but there are
other punishment options open to teachers. These include verbal reprimands,
assigning extracurricular activities, the use of probation and, ultimately,

suspension and expulsion.
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But the rub seems to be that in Thai schools, it is simply not possible for
time-strapped teachers to use alternative forms of punishment. Huge class
sizes and the mob behaviour of students make implementing more creative

solutions impractical.

“The other day, having had a whole class not show up and seeing them scattered
around the school trying to avoid me, | contacted one of the discipline teachers,” said

an anonymous teacher.

“[He] promptly rounded up the students (all 55 of them) and, outside in a recreation
area in front of hundreds of other students, produced a very big stick, and proceeded

to whack all of them.”

“I certainly feel that this Matayom 2 class won’t be skipping my classes again.”

Source: Leppard, M. 2006. ‘Spare the rod ... spoil the child? Corporal punishment in

Thailand and beyond’. Bangkok, Thailand: The Bangkok Post, Learning Post. 2-10

April.

See also: Bunnag, S. 2000. ‘Teachers find caning ban a bruise to their egos’. Bangkok,

Thailand: The Bangkok Post. 13 September.



Case Study 3

Sex tourist jailed

A British sex tourist has been jailed for at least six years after preying on
deprived children in Africa. Alexander Kilpatrick, 56, repeatedly went to Africa
to prey on poverty-stricken children while visiting one of his sons, a ‘highly

respected’ aid worker in Ghana.

The judge told the grey-haired Kilpatrick: “You travelled to Ghana and there you
systematically abused two children, both of them 13 to 15 years of age. They
were vulnerable because of their age and because of their circumstances.
This is an element of sex tourism which is of particular abhorrence. You took
advantage of the abject poverty and the circumstances in which children in
Africa and other countries find themselves. You plied them with meals, treats
and alcohol and then you sexually abused them in the most appalling ways.’
Kilpatrick’s ‘abhorrent’ reign of perversion came to an end when a French
holidaymaker spotted himin Ghana handing outtoysto children. He was arrested
on his return to Britain where customs officials found 4000 photographs and
video clips on his laptop computer containing images of child sexual abuse
(child pornography). The father of two is the first person to be jailed under new
legislation allowing authorities to ‘reach out across the world’ to bring British

child sex abusers to justice.

In Britain at the time of his arrest, Kilpatrick had also been grooming a boy
in England for abuse. If he had not been arrested “the boy would have been

further groomed with a view to sexual abuse”, the London court was told.

The court heard how the boy narrowly escaped being abused. The boy and

his single mother used to know Kilpatrick and when he visited them they

MODULE 1



unsuspectingly welcomed him. Because of the trust he enjoyed, Kilpatrick
was allowed to take the boy for a ride in his van, which had been converted to
include a bed, kitchen and toilet. But during the ride the child was plied with

considerable amounts of alcohol and became ill. His mother was furious.

Kilpatrick’s arrest prevented any further contact with the boy.

Kilpatrick, who will have to register as a sex offender for life, was banned from

ever working with children or being in their company unless authorised, and

banned from Africa, Thailand and a string of other sex tourist destinations.

Source: News and Star. 2006. ‘Perverted sex tourist jailed’. UK: News and

Star. 7 January



Case Study 4

Parents charged over death of girl, 7

Seven-year-old Jessica was found by the police who responded to a call by
her mother. Soon after the girl’'s body was taken away, police put the parents

in jail, as prosecutors began piecing together their case.

Jessica’s parents told police that she had been vomiting, and then fell into a
coma after crawling into bed with her father. An autopsy later revealed she had
choked on her own vomit, likely induced by an intestinal obstruction caused

by a lack of food.

Police later said the parents had kept the girl in a darkened room, with no
heating and no access to water or a toilet. Areport in a German magazine said
investigators had revealed that the father had tried to set a trap to electrocute

the young girl.

Psychiatrists have since speculated that the parents, who apparently had
alcohol problems, suffer from extreme personality problems rooted in their
own traumatic experiences as children. The parents denied having had a hand

in their daughter’s death, and told investigators she was a difficult child.

Jessica apparently had no friends, having never attended any sort of
kindergarten or school. Neighbours said they saw very little of the girl, and

only saw her parents go in and out of the apartment.

In Jessica’s case, Hamburg school authorities came under attack for not doing
more after sending someone to the apartment to find out what was wrong.

Although authorities sent the parents a notice to pay a penalty for not enrolling




their child in school, they failed to notify the relevant child protection agency.

The couple face up to 15 years in prison if convicted.

Source: Deutsche Welle. 2005. ‘Trial of Parents in Child Neglect Case Begins’.
Germany: Deutsche Welle. 24 August.




Case Study 5

Children of Mae Yao, Chiang Rai

Just like other hill tribes in Thailand, the children of Mae Yao face a challenging
situation regarding their social status. About 50 per cent of all tribal people
in Thailand do not have citizenship. Immediate Thai citizenship is awarded
only if both a child and his or her parents were born in Thailand, and it is only

considered if one has been resident in the country for more than three years.

Those without citizenship are denied access to any government welfare
benefits. The school certificate awarded at age 15 is stamped non-citizen,
meaning that all further education must come at the individual’s expense, far
beyond the budget of an average hill tribe family. Thai citizens are charged
a standard flat rate of 30 baht for every treatment received at government
hospitals, but people living in Thailand without proof of Thai citizenship are
obliged to pay the full price. Without citizenship it is impossible to vote, buy
land, travel outside your district, work legally or even own a vehicle. A non-

citizen is literally a non-existing person.

Over the years, Thailand’s policy on the school system has been changed
to include minorities. This generation of hill tribe children is the first that
has the opportunity to go to school and gain a different perspective on the
world, a fantastic opportunity to gain skills useful in the modern world. The
catch is that many hill tribe children are unable to pay the bills necessary to
attend higher education without citizenship, and leave school at the age of 15.
Moreover, some Thai teachers may belittle a tribal child’s ethnic identity, thus
many children become ashamed of their home and culture, which they come
to view as primitive. Instead of going home, they travel to the cities in search

of employment, stepping directly into the cycle of exploitation.




Once going to the cities, hill tribe people are vulnerable to being exploited by
employers who take advantage of the villagers’ lack of citizenship. Even hill
tribe people with Thai citizenship are exploited due to the lack of knowledge
about their rights and Thai law enforcement system. Sexual abuse, financial
exploitation, child labour, prostitution or often a combination of all four are

common problems for the minorities in the city of Chiang Rai.

Until the citizenship issue has been solved, the safety and total well-being of

hill tribe children will always remain uncertain.

Source: The Mirror Art Group. ‘Peoples of Mae Yao — Hilltribe Issues’.

Thailand: The Mirror Art Group.



Exercise 4b

Case studies on types of abuse

and neglect: Discussion notes

Slide 36

Guideline question for group discussions: What type or types of abuse and

neglect occur in these case studies?

Slides 37-41

Case Study 1 (verbal / emotional abuse)

This case shows how verbal abuse can easily turn into emotional abuse, and

can have a far more severe impact on the victim.

Emphasise the three factors that would turn verbal abuse into emotional abuse
(Slide 40). Also give the participants examples. Example: If your close friend
and a stranger humiliate you, which person would make you feel more hurt?
Example: Which would upset you more - a friend mocking you once or a friend

mocking you persistently many times a day?

Refer to the example of a girl with crooked teeth in Always, Sometimes,
Never (Exercise 2). Where do you draw the line between friendly teasing and
humiliating a child? Children have different coping mechanisms. The shy ones
may not express their embarrassment. We need always to be conscious of
our own words and actions so as not to cause any psychological damage to

children.




This case study is an example of how new technologies can be used in ways
that cause harm. Participants should be aware of these new forms of abuse
and try their best to prevent it from happening within their organisation or
the community where they work. For example, knowing that a mobile phone
can be used to take children’s pictures, organisations should consider adding
communications guidelines such as prohibiting visitors from using mobile

phones to take pictures, as well as cameras.

Slides 42-49

Case Study 2 (physical abuse)

The plenary discussion is based on the picture (Slide 42) showing children’s

drawings of corporal punishment.

The graph on Slide 43 shows research findings from Mongolia on the number
of children who have been subjected to any form of punishment." A total
of 595 children participated in the survey. Most had experienced corporal
punishment. This example and the Thai example in Slide 44 may be substituted

with information from the country where the training is being conducted.

Emphasise that physical abuse may result in actual or potential harm. It
involves conscious actions, which may be spontaneously enacted or which
may involve some forethought. Physical abuse would usually be an aggressive
action such as hitting a child, placing a child in a physically painful position or

environment for a long time, or pushing a child in front of a car.

" Save the Children UK, 2005. Corporal Punishment of Children: Views of Children in Some Schools,
Kindergartens and Institutions. Ulaan Baatar, Mongolia: Save the Children UK.



The subject of corporal punishment could turn into a debate among the
participants. Do not be too argumentative or expect participants to change
their minds in one day. Point out the difference between punishment and
discipline. Discipline directs attention to a behaviour, not at the child. A child
should always receive an explanation about why they are disciplined. We
should discipline children not punish them. Suggest that participants consider
positive reinforcement instead of physical punishment (Slide 48). Reward a
child when they do something good. Remove what they like or use a ‘time-out’
method when they have done something bad. (The period for time-out must
be appropriate for their age and always explain why the action is occurring.)
Two quotations reflect the psychological impact that physical punishment has
on a child (Slides 49-50)."2 Children who experience corporal punishment
comply because they are in fear of being hurt, not necessarily because they

understand why it is good for them to listen to adults.™

Slides 50-59

Case Study 3 (sexual abuse)

Sexual abuse was considered initially to be a form of physical abuse. The nature
of abuse however is now understood to be more complex. New technologies
are used to abuse and exploit children in ways where sexual abuse may occur
although there is no physical contact (for example, through the use of the

Internet to make and spread images of child sexual abuse, or the use of a

12 Save the Children. 2005. Ending Physical and Humiliating Punishment of Children: Making It Happen. Save the
Children.

3 Ahmed, S., Bwana, J., Guga, E., Kitunga, D., Mgulambwa, A., Mtambalike, P., Mtunguja, L. and Mwandayi, E.
1998. Children in Need of Special Protection Measures: A Tanzanian Study: Fieldwork Protocol, Phase II. Dar es
Salaam: UNICEF.
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phone camera to take an abusive picture of a child, etc). Thus, sexual abuse
is a distinct category of harm that involves contact and non-contact abuses. A
quotation on Slide 59 shows that non-contact abuse can cause as severe an
impact on a child as physical sexual abuse because the abuse is more about

the betrayal of trust than physical acts alone.™

Dedicated abusers are known to take advantage quickly of situations where
children have been made especially vulnerable, for example in underdeveloped
ordeveloping countries and in emergency situations. Often times these children
are the target groups with whom NGOs work. For this reason, knowledge about
how child sex tourists and other abusers operate can be applied to many areas
of NGO work. When human resources staff are alert to the problem, they are
better prepared to deter abusers through the recruitment process or are better
able to identify abuse if it occurs. Field staff who are alert to the strategies of

sexual abusers can intervene early to prevent abuse occurring.

Grooming is a process of seducing or soliciting a child for sex. The cycle of
abuse may continue because abusers use tactics such as promises, threats or
coercion to keep a child silent about their abuse. It is also difficult for a child to
report abuse because their abuser may be seen by others as a good-hearted

person and therefore the child fears they will not be believed."

14 Engelbrecht, L., Ray, M., Calingacion, B. and Jorgensen, L. 2003. Daughter, A Story of Incest. Oriental Mindoro,
Philippines: Stairway Foundation Inc.

5 Finkelhor, D. 1984. Child Sexual Abuse: New Theory and Research. New York: Free Press.



Slides 60-61

Case Study 4 (neglect)

Neglect is about not providing for a child’s proper development: care, love,
attention, guidance, shelter, nutrition, education etc. A child can be provided
with wealth, luxury and material possessions yet may still be neglected if they
are deprived of care, love, encouragement and attention. The failure to provide
basic non-material essentials constitutes neglect regardless of how much is
given to a child in material terms. For example, parents may pamper a child
with luxuries but spend no time caring for the child themselves. The failure
to provide the care a child needs is neglect because this failure impedes a

child’s social development.

Neglect also includes failing to act to ensure a child’s environment is safe and
suitable, as when a carer is inattentive (wilfully or mistakenly) and neglects
a child’s safety. For example, a carer may perhaps be under the influence of
drugs or alcohol and their child may meanwhile be harmed by burning him or
herself on a stove, wandering onto a dangerous road, or not receiving medical

attention when needed.

The issue of neglect is often contentious, especially regarding the role played
by intention — is something deliberate or it was a mistake? The facilitator is
advised not to get tied up in this debate but to focus on the outcome, which is

that a child is or may be harmed.
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Slides 62-66

Case Study 5 (social abuse)

Note clearly that social abuse is not usually regarded as a formal category
of abuse but is included here to aid understanding of social contexts and to

provide a place for issues raised by participants.

Explain the concept of social abuse by emphasising the idea of society rather
than individuals as the source of harm. Examples include children who have
been made vulnerable by a natural disaster, limited local resources, political
conflict, economic crisis etc. In the scenarios presented here, the lack of formal
identity is the factor that makes children vulnerable. Without birth registration
and citizenship, children are denied access to basic social services such as

education, health care and protection.

In some sessions, participants may externalise abuses by blaming them on
society. For example, participants in a pilot training for this toolkit told a story
of an adult using a child to buy drugs because a child risked only half the jail
sentence of an adult. This was categorised by some participants as social
abuse because of the reference to the law. However, this is not the case; an
adult’s responsibility should not be excused or minimised. The legal system in
this case was designed to take into account a child’s inexperience, while an
adult decided to use the law as an excuse for exploiting a child. The adult made
an individual choice, not the social structure. It is important to facilitate the
discussions so that participants focus more on their responsibility to address
and prevent abuse and neglect (through systematic child protection within

their organisation) rather than refer to every problem as the fault of society.



Module 1: Exercise 5

Babies in the river

Once upon a time villagers found babies floating in the river. Every morning
when they went to collect water, they would find babies floating down along
the river stream. Day after day, they would pick up the babies and bring them
back to the village. Villagers took care of any wounds and fed the babies until

they were healthy.

One day the villagers could not put up with this any longer. They went up the
hill to find out who was throwing babies in the water, and persuaded them to

stop doing it.

Since then, they no longer have to pick up and nurse sick babies. All of the

babies are perfectly healthy and dry!
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Training Evaluation

Raising Awareness About Child Protection (Module 1)

Please help us to improve the quality of the training we provide by taking a few
moments to complete this form. You do not need to state your name, but if you
do it will help us if we want to follow up any of your suggestions. Please use

another sheet of paper if you need more space for your answers.

Date Of COUISe: e
NamMES Of TraiNer(S): i e

Your name/organisation (optional): ...

1. Before participating in this course, how much did you know about child
protection / child abuse? Please mark on the scale below (0 = nothing, 10 =

expert knowledge).

2. Since attending the course, how much do you think you now know about

child protection / child abuse? Please mark on the scale below.

3. How would you rate this training?

Excellent Good Fair Poor

4. How would you rate the trainer(s)?

Excellent Good Fair Poor




5. What were the most important things you learnt in the training?

-—
Ik
]
=
—
=
=

8. Additional comments

Thank you !
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~A

Raising Awareness
About Child Protection

Child-Safe Organisations

T,

SLIDE: 3

The Alligator River Story

Who do you think is the most at fault for
what happened to Raem?

SLIDE: 5

Remember. ..

* Abuse happens when power is unegqual
* |tis never a child's fault

* Most imporantly - you can help to
pravent il

SLIDE: 2

Today we will talk about ...

* What child abuse means

» Differant types of child abusa

* Our duty of care and responsibility to
protact children

SLIDE: 4

The story reflacts a situation of
child sexyual abusa

« Raem represents a child victim
» Kwan is someone whom a child

is o riend,
S g

- Daeng is an abuser (he has
power because he has the boal)

« ¥ai is a trusied adult

» Bingha is someons in the
comimunity or family who doas
nol help but makes things worse

SLIDE: 6

Always, Sometimes, Never

* Do you think the following statement or
behaviour is okay or not? Why?

* Why is it okay sometimes and in what
context?




SLIDE: 7

Although we all have different views,
there are some agreed standards as
to what constitutes child abuse

Let's look at some definitions

SLIDE: 9

Abuse means amy commission ar omission

of acts which cause the deprivation of freedom
of, or mental or physical harm to, a child; sexual
abuses commitied againsi a child; inducement
of a child to act or behawve in a manner which is
likety to be mentally or physically harmiul to the
child, unlawful or immoral, regardiess of the
child’s consent,

ﬁ . Thailand's Child Profection Act 2003

SLIDE: 11

Child abuse is a global problem
that is deeply rooted in cultural,
economic and social practices

SLIDE: 8

"Child abuse” or ‘maltreatment’ constitutes all
forms of physical andfor emotional ill-treatment,
saxual abuse, neglect or negligant treatment or
commercial or other exploitation, resulting in
actual or potential hamm o the childs haalth,
survival, development or dignity in the contaxt
of a relationship of responsibility, trust or power

- Wiorid Health Crganisation

SLIDE: 10

Meglect means failure o cana for, nuriure

or develop a child in accordance with the
rhinemurm slandands a5 stpulated in minisbenal
regulations, o such an extent that it appears
likedy to be harmiul to the child's physical and
mental well-baing.

= Thaitana's Chill Prodection Act 2003

SLIDE: 12

Children are at risk globally

= 13 million chikdoen hined kel ong of Bofh parants (e
HIWTAIDS

= 1 rnillicen childran e in delanion

= 180 milion children have faced worsd forms of child labour

= 1.2 milion children ane raficked every yoar

= & illicn childran &g explciled fhiough prostitution and
gy

= 2 mnillisn childean afe estimated o hive disd 88 8 dracl
resull of armasd Gonlicl sinos 1890

= 30,000 childnen are soldiers ol sy one Hmes

= Provil Manced o Violencs and Heali,
Wosrid Mealth Oepassisation, 2002
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SLIDE: 13

Add title here . .,

= Inserl lopcal situation and statistics hene (opbonaly

SLIDE: 14

~A

True or False?
Common beliefs surmounding
child abuse and neglect

~—

SLIDE: 15

Disabled children are asexual and
so they are less likely to be
sexually abused

False

SLIDE: 17

Strangers are the biggest threat to
children

Falsa

SLIDE: 16

* Disabled children are almast four times
more likely to be abused and neglected
than non-disabled children

= They often lack communication skills to
report abuse

» They are not consulted about their
fealings

« NEPCC, 2003

SLIDE: 18

Perpetrators of sexual abuse

Of 50 cases, 13 children wane abused by multiple
poople and 18.5 par cond of abusers ware under 18

- Dbl P 1 Lk, FO0K s s sl 0}




SLIDE: 19

You can always tell who is safe
with children

SLIDE: 21

Women never sexually abuse children

Child abusers are “dirty old men’

E i? False

SLIDE: 23

Mary Kay Letourneau

g

" mmmdlmmﬂql
+ ESchooBeacher was waith rapa for

initia soaul rolaticnghip with a 13-
;wm;.m 2

= Fasumdsd thy rolabonshg wilh e
whila o pasols i

» Fi-ganianced b biive Saven and & hel
Wik i prison

SLIDE: 20

Which of these people is an abuser?

SR

SLIDE: 22

Myra Hindley

=

= Brilain's mosd notokows female
murdanar
« Active participant in ihe Moors Murders
" icetured and musrdensd four
and 1964, Buried thalr
Moor, northem

Abd
child n 1
bodies ai

» Found guilty and served marne than 30
YEArs in prison

SLIDE: 24

Mast abuses are unintentional and
happen on the spur of the momeant

Boys are not really at risk of being
abused

False

-—
Tked
—
)
=
=
=
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Michaesl Lewis Clark

« In 2003, Clark was
armested in Cambodia
accused of saxual acti
with two boys, 10 and 1
" With up 1o 50 boys aped 10
u
hmﬁhiammmbmlu
since 1998
= Paid less than L1S%2 for
each sexual encounier
Sentenced lo jusl over B
yBars in prison

| B

SLIDE: 27

Each year, about 200,000 children in
Thailand are subjected to commercial
sexual exploitation

- Profiting From Abuse, UNICEF, 2001

SLIDE 29

| ¥

Waralongkorn Janehat
'Kru Nong'

*  Former secratary of a Thai
Termncabion

L] hmmmuua
children under his cane,
sged 14-17

+  Guilty of sexually abusing
children under 15 and usa of
physical force

+  Senienced o 48 years in
perisan

SLIDE: 26

Child abuse is not a problem in
my community. It happens
somewhere else.

False

SLIDE: 28

= Thailand is among nations with the most fres child

pornagraphy
- of child saxual sbusa) =
# B0 8 ghobal business

* Milions of images of child sexual abuse are ciculabed

* Picures of child saxual abuse ans recondsd and
ranamitted through phone Camefas

= Owmline chats and instant
abuse-inflent people o meed

-\iolence againaf Children in Cyberapmes,
ECPAT International, 2005

ana also used by
coling

SLIDE: 30

Staff employed to work with
children are unlikely to abuse them

Not always true
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Exploitation of refugee children

* Information gathered from 1500 children and adulis in
Guinga, Liberia and Ssema Leons (all in Wies! Africa)
through group discussions and nberviews

= Allpgations against 40 aid agencies and BT individuals

SLIDE: 33

Violence against girls at school

Haputmmud viclence in South

Afncan schools, based on intendews
with child victims, teachers
and school administrators

. P¢ 15, was raped by her beachier,
and she now awoids school and har
academic parformanca has becomia
poor

= Human Righis Wadch, 2007

SLIDE: 35

Different types of child abuse
and neglect

» Physical

« Sexual

= Emotional

= Verbal (emotional)

= Meglect

= Social

SLIDE: 32

* In to the West Africa repod, the
In% Slanding Committee

a Task Force on Profection from
Seocual Exploitation and Abuss in
Humanita Crises

+ The lask force sel oul the cone principles of a
code of conduct for humanitarian workers
which later bacame important guidelines
maiy INGOs

SLIDE: 34

Children everywhere are vulnerable to
abuse and exploitation by those in
positions of power and trust
- Sadting the Sisndard

SLIDE: 36

~A
Case Studies: Types of Abuse
and MNeglect

What type or of abusa and
neglect oocur in casa studies?

T~ =
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Casa study:
Girl traumnatised by phone bullying

Daniele Goss, 15, was viclimised by peers

via mobile phone. In crying for help, the gird
overdosed on painklilers and alcohol

+ Emotional: Attack on a child's
salf-asteam, traumatising

= Worbal: Namae calling, hounding

= Soclal: The need to be
accepled by pears

SLIDE: 39

Verbal abuse

A direct, deliberate use of words to
discriminate, humiliate, degrade or scare a
person
Excessive shouting, scolding, bickering or
swearing at a person

ﬁ Persisient teasing, name calling

SLIDE: 41

Cyberbullying

Using information and commumnication
lechnologies to suppont deliberate, repeated
and hestile behaviour by an individual or
group that is intended to harm others

These technologies include phone
lext messagas and phona-cam
images, emails, online discussion
groups and web pages dedicated
io the victimisation of a peer

SLIDE: 38

Emotional abuse

A chronic attack on a child’s self-esteem
intentionally causing psychological pain
The fallure to provide 8 developmentally

appropriate and supportive environmant so
that a child can develop his/her potential, ;

ﬁ amotional and social compelancis

SLIDE: 40

Whether verbal abuse tums into
ematonal abuse depands on

T

« Quality of relationship: Who the
perpetrator is?

* Persistence: How long?

* Frequency: How often?

Ematicnal

SLIDE: 42

Case Study:
Corporal punishment in Tanzania

ifa
£
'{:.u::: . - |

Dwaeainge of CoPponl Pornimers mads by chddeen i Ahwiaien

T T AfTEAT ol & l:'.:.'.
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Case Study: Case Study:
Corporal punishmaent in Mongolia Corporal punishment in Thailand
= 0 e 0 P T S e -rpoh B e
e -
l—_rl
——————o [
e L
-"-".'I-"-.!ll
Physical abuse Corporal punishment

Is the use of physical force andfor

* Results in actual or potential physical humiliation causing some degree of pain or

harm discomfort, intended for the purpose of
" discipline, cormection, control, changing
« May be an interaction e.g. slap a child behaviour or in the beliefl of educating /

bringirg up a child

It can causa both physical and

psychological harms o
children

* May be single or repeated incidents

SLIDE: 47 SLIDE: 48

‘The teacher says | am a slow
learnar, tharafore he hits ma,
It hurts inside.”

- Braziian gi, aged 12
Altermative

Promote positive reinforcement
rather than corporal punishment




SLIDES: 49

‘Even light physical and humiliating punishment
does nol help children leam, Teachers bell
students that baating will make them keam and
do well in exams, With me, | just wail with fear
ir the classroom = o | cannol aven
communicate. | just have fear when the teachear
Is teaching. | am worrying that he will beat me,

| cannot leam that way.'

- Kanyan boy, aged 17

SLIDES: 51

Forms of abuse in this case

- Physical: Administering a substance (alcohol)
hand b caUSa R

= Sexual (contact): Chikd sax lourksm

= Sexual (non-contact): Possession of child saxsal
abuse images (pomograghy) and ‘grodming’

= Emolional: Seoual activities nol appropriate for
childean's age, consequently hamming e
devplopmant; abuse of tnsting relationship

= Sogial; Poverty of childnen

SLIDES: 53

Child sex tourism

Involves an individual travelling from one
place to another (either another country or
another town) and having sex with
children there

SLIDES: 50

Case study: Tourist jailed

= Alexander Kilpatrick travelied to
Africa repeatedly to sexually abuse
and exploit poverty-stricken
children

= Found ta rmore than 4000
images of child sexual abuse (child
pornography) when amested in UK

* Had been grooming a 14-year-old
boy for abuse

SLIDES: 52

Child sexual abuse

The inmvohvament of a child in a sexual
activity that s/he does not fully

comprahend, is unable to give
informed consent to, or is not

developmentally prepaced for
Can be contact (having physical

sexual imteraction with a child) or non-
contact (possession of child
pormaography)

SLIDES: 54

& potential abuser musl cwercomea 4
preconditions in order for seual
alhuse 10 Gotur

: amotional nends, mﬂl’rwqﬂ .
Mdenm
unavasdabie | unsatisfying)
Cregrcome iremal inhibilces (M s okay 1o
hawe S8 with chikdren')

+  Owercome axtemal inhibitors (family
mismiters, poers and neighbours)

Crhagscoims: tha resistance of the child

= Finkaltbor, 1084
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In targeting a child, a sexual abuser

commonly uses ‘grooming’ technigues to
ovarcome a child's resistance

Grooming rafers o a precess through
which an abuser will manipulate people
and situabions in order to gain and
maintain access to their victimis)

SLIDE: 57

Slarts soecrets with children inordier 1o
isolabe them athers; makes sure they won't
fell by wsing profmeses, (hasts of OOaNcons
Escataton the seuaksation of the relaticnship;
radors fo Sexuad matters and has sexual materals
argund 80 that chilidnen becorms ‘desrtised’

Execulas e MShee ACHons

SLIDE: 59

‘Sexual abuse is not about
individual touching acts, but about
relationships. Sexual offences
begin far before the touching. They
begin in the mind of the sex

offender’

= Stalrway Foundation

SLIDE: 56

How a saxual abuser operates ..

The abuser knows how (o targel the
miore vulnerable children (solated

from the , 5OCH
m@aﬁ?ﬂmnﬁmhﬂmm
of aid or social welfare agencies)

Builds irust in children by sharing
their iMerests, offari tf,llarn gifts,
being their friends - this is the
beginning of the grooming process

SLIDE: 58

Cycla of child

sexual abuss $
Targel Trust
Sacnal

ﬁmﬁﬁ;&

SLIDE: 60

Casa study: Parents charged

» Meglected by her parents, T-year-
old Jassica was locked in a dark
room with no heating and no
access to water or a toilel

= The girl had no friends and had not
atiended kindergarian or school

» School authorties knew aboul her
ahbsanca from schood but did not
inform child protection agencies
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Neglect

Is the failura (intertionally or otherwisa) to
provide children with the basic necessities
for their development, such as cana, support,
aducation, security, food, chothing, shelter,
and attention, o the extent that a child's
health and development are placed at risk

SLIDE: 62

Case study: Birth registration

L e L L st

%
nl
- I

— A —— o
- L

[ ]

Hi_

o -
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SLIDE: 63

Excluded and Invisible

= The graph shows the percantage of childran
undar & whose birth was regisiensd al the time of
tha , compared batweean rural and urban
argas in COUnbies

= According to the latest UMICEF estimatas, 55
tﬂbﬂmlnmdmwﬂ
f:fmudlnn Chima) each year go unregistened

- UMIGEF, 20086

SLIDE: 65

in both cases, the lack of formal dentity (birth
registration, citizanship) is considered social
abuse as the right to identity is denied

The consequence s thal children often ane
danied the right to protection and are excluded
from access to social services such as
education, health care and social security

SLIDE: 64

Case study: Children of Mae Yao,
Chiang Rai

About 50 per cent of all tribal le in
Thailand do not have atizenship

These 'stateless people’

are denied access to
government welfare
benefits and do not have
the right to vote, to buy
land, to travel outside their
district, to work legally or
even to own a vehicle

SLIDE: 66

Social abuse
Society as the ‘abuser’

Caused by social structures, politics, laws,
religions, raditional beliefs and values rather
than by individuals’ deliberale actions

Mol formally categonised as an "abuse’
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Types of abuse and neglect
revisited

» Which typas of abuse and naglect
do you think could happen i your
organisation or community?

+ Can you be absolutely certain?

+ Part of our duly of care s o protect
children from all possible harm and

ﬁ unforesean situations

SLIDE: 69

Duty of care

Cwr duty of cang is our ressponsibility o take whatever
steps are reasonable and praclical to prolect the well-
bl of those paople we are for. Dty of
cang in soma countries s bound by law,

But regarndess. of whether of nod lews exist 1o
reflact duty of care, it &5 8 concapt based on
our moral or gthical responsibility 1o keep
peaphs in our communities safa. Duty of cane
acknowledges tha shared sence of
responsibiity that exists whan groups of
paopla provide cane for each othar,

= Child Wize Ausirais, 2005

SLIDE: 71

Article 3; ‘Slales Parties underiake o ensure
the child such protection and cang as s
nacassary for his or har wall-baing, taking
into account the rights and dulies of his or her
parents, legal guardians, or otihver indhiduats
beg ible for him or her, and, 1o this
end, shall take all appropriate legislative and
adminisirative measures”

SLIDE: 68

Child-focused organisations have a
responsibility to create an
environment that ensures children’'s
safety, and that their rights to

protection from abuse, neglect and
exploitation are met

SLIDE: 70

The UN Convention on the
Rights of the Child (CRC)

Article 2: 'States Parties shall take
all appropriate measures o
ensure that the child is protected
against all forms of discrimination
or punishment on the basis of the
status, activities, expressed
opinions, or beliefs of the child's

parents, legal guardians, or
family members’

SLIDE: 72

"Slates Parties shall iake all appropriate
legislative, administrative, social and
educaticnal measuras to profect tha child from
all forms of physical or mental viclence, Injury
or abuse, neglact or negligent treatment ,
malireatment or exploitation, including sexual
abuse, while in the care of parent(s), legal
guardian(s) or any other person who has the

care of the child”




—
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SLIDE: 73

Artiche 19: "‘Such proteclive measunes
should, as appropriate, include effective
proceduras for the establishment of social

programmes o provide necessary support for
the child and for those who have the cane of
the child, as well as for other forms of
pravention and for identification, reparting,
rafarral, imrestigation, treatment and follow-up
of instances of child malireatment described
heretofore, and, as appropriate, for judicial
imvohrement

SLIDE: 75

~A

A child protection system
includes
policies & procedures

T,

SLIDE: 77

Procedures

Is your policy in action!
Proceduras provide clear step-by-slep
guidance on what to do in different
circumstances

SLIDE: 74

Thailand's Child Protection
Act 2003

‘Guardians must take care, exhort and develop
a child undar thair ipan:iunshi:l i MEAnnesrs
riata fo local traditions, customs and
culture but which in any case must not be
bedow the minimum siandards as stipulaied
in the ministerial muhﬁuﬁ. They shall also
HFE.III’:I the child under care against
potentially harmiul circumstances, whethaer

physical or mental

SLIDE: 76

A Child Protection Policy

Iz "a statement of intent that demonsirates a
commitment to safeguard children firom hanm
and makes clear to all what is requirad in
redation to the protection of chikdren and staff,

It helps to creale a safe and positive
anvircnmeant for children and stalf,
as well a5 to show that the
organization is taking lis duty and
responsibility of cane senously’

SLIDE: 78

Ary NGO should have a child protection policy
if its direct or indirect baneficianes include
individuals under the age of 18

A strong policy will gusde you in daaling with difficult
siuations. YWhen thare s a crisis R may ba harder to
think cleardy. If you have a reliable policy you ¢an
reiacy in an irformed way and avold accusations of &
biased responss in any paricipant’s favowr or
desadvantage,

- Child Hope LK, 2005
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Recap

* You can never tell when, where
and how child abuse will
happen

» Organisations have a

ibility to care for and to
protect children

. m;mn:ad to create child ”

n systems - a 'buffer’
reduce the possibility of child
abuse happening within an
organisation or community
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Module 3;

Whal Organisations Can Do to Improve
Thair Chikd Protection Status
{Optional; intemational child protection standards)
4

Assessment
Certificate of Paricipation
l
Child protection systom doveloped
and bmplémented
4
Evaluation
1
#n award or certificate granted by
a national-level coordinating body
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Three Modules:
Child Protection Policy
Development Training

Module 1:
Raising Awareness About Child Protection (1 day)

Cartificale of Paricipation
4

Maduba 2=
Your Organisation’s Contmct with
Chiidron - How Waell You Dweal with Chilld
Protection [ssues (1 day)
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~M
Thank You!

For mors indormation on Child-Sals Crganisations.
oorkact tha hosl organiaaton
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MODULE 2

Your Organisation's Contact with
Ghildren - How Well You Deal with Child
Protection Issues

{Training Notes
{Exercises
<Evaluation Form
< §lide Show Handouts
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MODULE 2
Your Organisation’s Contact with Children -

How Well You Deal with Child Protection Issues

Purpose

* For participants to assess the nature of contacts between their
organisational staff and children.

» For participants to understand the risks of child abuse (or false
allegations) happening within their organisation.

* For participants to think of mechanisms that they already have in place
to address risks, and to identify appropriate responses to child protection
issues.

* For participants to articulate their organisation’s good practices regarding

child protection.

Resources / materials Time

See Module 2 Exercises and Slide Show Handouts 1 day

included in this training toolkit.

Flipchart papers, stickers, markers, pens.

Timing Workshop instructions Notes for trainers
20 min. Step 1. Basic introduction
Slides 1-2

The trainer invites each
organisation represented to
describe its work and then
asks individual participants
to say who they are and their

role in their organisation.




Timing Workshop instructions Notes for trainers

Establish ground rules. Clarify the issue of
confidentiality in the ground
rules. The training requires a
trusting environment but must
also allow for follow-up on any
disclosure indicating potential
or actual harm to a child. (See

Introduction to this toolkit.)

It is important to establish a
proper training environment

at an early stage. Otherwise
organisations and their staff
may be defensive about gaps
in their own child protection
practices. The trainer must
emphasise that the participants
are not expected to know, or
have, all of the child protection

criteria that will be discussed

in this session. As the group
learns together through the
training, the participants will
become more aware of child
protection issues and the
reasons why they should be
addressed. It is important to
recognise that no organisation
is perfect, so it will not be a
surprise that people realise
there are areas which could be
improved in their organisations.
In joint organisational sessions,
no organisation is expected

to share publicly its areas for




Timing

Workshop instructions

Notes for trainers

Revisit Module 1 or skip this
part if the participants have
undertaken the first training
recently and the content is still

fresh in their memories.

Slide 3

Expectations: Considering
what was learnt in the

first training, what do the
participants hope to learn from
Module 2?

Transition from Module 1 to 2.
Note the purposes of
Module 2.

Slide 4

The trainer explains: In Module
1’s training, we became more
aware that various forms

of child abuse can happen
within our organisations and
that it is our responsibility to
prevent it and address it. In
this module, we will look at the

possibility of child abuse as

improvement unless it wishes
to do so. For this reason it

is important that people be
seated with their organisational

colleagues.

Although some organisations
choose to skip Module 1, key
messages from the training are

summarised here.




Timing

Workshop instructions

Notes for trainers

well as other child protection
risks happening in our work.
As organisations, we will begin
to assess how well we deal
with child protection issues,
and how we can improve

our practices to ensure

that children, staff and the

organisation are safe.

Transition: First, staff members
need to understand why they
all have a responsibility to
protect children. The following
exercise will show the different
levels of involvement that

staff have with children and
potential impacts that could

follow.

30 min.

Step 2. Exercise 1: The Circle

of Interactions

Prepare flipchart papers
with 6 circles drawn on them

as in Slide 5, and stickers

Objective: To highlight
differences in the nature

of contact between
organisational staff and
children. (Although staff
members may not work
directly with children, their
work will still have an impact
on children in one way or
another. Staff in this context

includes volunteers.)




Timing Workshop instructions Notes for trainers

(or colour pens) for each
organisation represented by

the participants.

Slide 5

The trainer divides participants
into small groups according to
their organisation. The trainer
sets up the flipchart papers
with the Circle of Interactions
image from Slide 5, one sheet
for each organisation. The
trainer distributes stickers or
colour pens to the participants.
Each member in the same
group should receive a

different colour if possible.

The trainer asks the

participants to think about

or describe a routine day

in the field or office. What

are their main roles and
responsibilities? The trainer
explains that the participants
will be asked to use a sticker
or colour pen to identify their
roles and contact with children
in accordance with a series of

questions to follow.

Each person can put a sticker
or mark beside more than one

type of contact.
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Workshop instructions

Notes for trainers

Ask the participants to put a
sticker on circle 1 if they work

directly with children.

Ask the participants to put a
sticker on circle 2 if they work

with a group of children.

Ask the participants to put a
sticker on circle 3 if they work
directly in a community or
communities where children

are present.

This shows the participants’
direct contact with children

at the most personal level.
Positions may include teachers,

counsellors, caregivers.

This also signifies direct
contact with children. Positions
may include field staff who run
a children’s centre, facilitators
for youth camps or other
activities. Some people may
have this type of contact only
occasionally. For example,
researchers (during data
collection) or national-level

staff (during monitoring trips).

This highlights contacts
where children are secondary
beneficiaries. For example,
some organisations work with
a community as a whole and
children may not be a primary
target group. Yet the work has
an impact on children as they
are community members. Staff
may come into direct contact
with children while working

in the field. For example,

they may be working on a
water sanitation system while
children in the community are

around.




Timing

Workshop instructions

Notes for trainers

Ask the participants to put a
sticker on circle 4 if they do
not work full-time in the field
but occasionally go there (for
example, on a monitoring
trip), or never visit a project
but have access to children’s
personal information (names,
ages, photos, locations etc)
that they may obtain directly
from field staff or children

or via other communication
channels such as a database,

phone, email.

Ask the participants to put a
sticker on circle 5 if they make
decisions that affect children
(in terms of policy, practices,

funding etc).

Ask the participants to put a
sticker on circle 6 if their work
functions do not affect children

directly.

This highlights an
organisation’s indirect contact
with children. National-level
staff may not physically spend
time with children, but they are
in a position that may expose
children to vulnerabilities. For
example, giving out a child’s
confidential information without

his or her consent.

This aims to point out that
although management-level
staff may not have direct
contact with children, they

still make decisions that

have an impact on children.
People in this group may
include executives, finance
and operations managers.
Some organisations do not
work directly with children but
provide funding to ones that do,
thus they are obliged also to
make child protection a priority

when making decisions.

Some staff’'s work may not have
a direct impact on children
(such as accountants, drivers

or cleaners). But children may




Timing

Workshop instructions

Notes for trainers

Ask if anyone has not put a

sticker on the flipcharts at all.

The trainer asks each
organisational group to look
at their chart. Are there any

surprises?

be familiar with their presence
and trust them as adults in

the organisation. Moreover, a
community may have a high
level of trust in them because
they work for a child-focused
organisation. Child protection
standards should be applied to
these staff in the same way as
to other staff who have direct

contact with children.

This should not occur. All
members of child-focused

(or community development)
organisations should have
contact with children at one or

more levels.

In some sessions, there

might be a concentration

of participants who work in
one area (only management,
only field staff etc). In this
case, the trainer may ask the
participants to put up sticker(s)
for other staff and volunteers
in their organisation who are
not present in the workshop (a

driver, an accountant, etc).

The participants should now be
aware that their work has wide-
ranging potential impacts on

children. For example, if they




Timing

Workshop instructions

Notes for trainers

The trainer makes the point
that everyone needs to be
involved in organisational child
protection systems because
humanitarian workers all
interact with children at some
point in their work - some with
multiple layers of interaction
and responsibility. The trainer
summarises each type of
interaction and its potential
impact on children (as outlined
on Slide 7 and exemplified by

the circles produced).

identify the focus of their work
as community development,
they may be surprised at the
variety of types of contact that
people in their organisation

have with children.

If there is more than one
organisation in the session,
the trainer may ask the groups
to visit other groups’ circles
and seek feedback. Questions
may be: What are the nature/
activities of your project? Has
anyone put their name in more
than one circle? If you work
with a group of children, how
many do you work with at a

time and how often?

Some staff, especially those

in the outer layer of the circle,
may feel that they do not need
to learn about child protection.
In addition, when talking about
child protection, most people
think first of extreme scenarios
such as rescuing children

from sexual exploitation or
providing rehabilitation for
abused victims. The point with
organisational child protection
is that there are different
levels of child protection

within an organisation, and




Timing

Workshop instructions

Notes for trainers

Slides 6-7

not everyone has the same
roles and responsibilities. The
responsibilities of staff in the
circle’s outer layer are more
about knowing how to behave
appropriately around children
or where to report abuse if

it comes to their attention.
These responsibilities are as
important as those of staff with

a proactive programmatic role.

Staff who do not work directly
with children are nevertheless
part of an organisation.

They need to know about

child protection so that

they can help to uphold an
organisation’s good reputation.
Think, for example, of a shop
assistant who is rude to you.
When you tell other people
about the rude employee, you
will be more likely to say where
he or she works than to say
the name of the employee. The
same applies when staff of an

NGO behave inappropriately.

Transition: The trainer
explains to the participants
that some organisations may
have found that their staff
have a high frequency of direct

interactions with children




Timing Workshop instructions Notes for trainers

whereas others have little.
This does not reflect higher

or lower risk levels. If staff
members of one organisation
have infrequent direct contacts
with children, it does not
mean that the organisation
has less child protection

risks than organisations with
regular contacts. Many factors
are involved in determining
potential harm to children or

- in some cases - may cause
damage to an organisation
and/or its staff. These factors

will be looked at in the next

exercise.
25 min. Step 3. Risk Factors Objective: To assess as
(Exercise 2) individuals or an organisation

the risks in their practices and
thus increase awareness of
factors that may contribute to
increased child protection risks
within the participants’ own

organisations.

Prepare Exercise 2 handouts

and pens.

Slides 8-9

Distribute the sheet included

in Exercise 2 for individual

completion. (Alternatively,




Workshop instructions

this exercise could be
completed and shared
within the participants’ own

organisations.)

The trainer asks the
participants to think of the
activities noted in the handouts
within their own workplace, and
then circle the most accurate
answer for each of them. For
example, a teacher at a school
may hold a dance practice

with another staff member
supervising, in the school’s
recreational centre after school
hours. The participants are to
be encouraged to add other
activities or situations that
occur within their organisation
if they are not mentioned in the

handout.

Notes for trainers

Management, national office
staff and those whose functions
do not affect children directly
should pair up with field staff.
The trainer should ensure that
field staff are not intimidated
by the presence of managers.
The trainer explains that this
exercise is intended to identify
gaps in practices so as to
improve practices. Managers
should be open-minded and
acknowledge risks that may be

revealed.

The trainer may ask for
volunteers to give feedback
to the plenary. Be aware that
the exercise might create
discomfort among participants
about their own practices.

For this reason, they may be
likely to talk more openly if
the answers are shared within
an organisational group. The
trainer may still ask for general
feedback about whether the
participants are surprised or

not at what they find out.
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The trainer explains that
answers that fall in the first

3 lines on the handout sheet
(shaded in pink in Slide 9)
are considered relatively low
risk. An organisation should
be concerned if many of their
answers fall into the next three
lines (shaded red in Slide 9).
This reflects a high level or
tendency for child protection
risks in an organisation’s

practice.

The trainer summarises the
factors that may contribute

to increased child protection
risks. These include
supervision, time, location, and

the nature of an activity.

Slide 10

Notes for trainers

Note that although the
photocopied handouts for the
exercise will be in black and
white, Slide 9 presents the
questions in a coloured grid,
where red indicates a high risk

and pink a lower risk.

The answers are not clear-cut.
For example, practising sports
at the weekend may be fine if
there is another staff member
(or more) also in attendance.
Providing private tuition during
the day is not safer than at
night if the tutor is alone with
a child behind closed doors.
The bottom line is that all the
factors need to be weighed
first before the risk level of an

activity can be assessed.

Supervision: Humanitarian
workers should always work

in pairs or as a group to

avoid false accusations or the
chance that harmful behaviours
towards children go unnoticed.

In the absence of a working




Timing Workshop instructions Notes for trainers

partner, it is advised that adults
in the community be around
when an organisational staff
member conducts activities
with children. Community
members are closer to children
than people from outside the
community and will perhaps be
more alert to protecting their
children and reporting abuse.
While acknowledging that risk
to a child is more likely to come
from members of their own
community (see Module 1), the
absence of background checks
for volunteers and supervision

of visitors can present risks.

Time and location: The context

of meeting a child outside of

work is different than dealing
with a child within a clear work
context. This can present a
risk. The risk is even higher
when NGO staff spend out-
of-work time with a child or
children overnight. There is
room for misinterpretation,
even where staff have the best

intentions.

Nature of contact: The nature
of some activities may increase
the level of risk, such as one-

on-one activities or those that




Timing

Workshop instructions

Notes for trainers

The trainer should emphasise
that the main point is that

an organisation should

have an ‘open and aware
culture’. It should always let
other people know or see
what is happening when

staff conduct activities with
children. Individuals should
also always be aware of their
own conduct. Humanitarian
workers’ actions must leave
no room for misinterpretation
or for risks to arise. Later in

the workshop, child protection

require physical closeness.
Risks are likely to increase
when working with vulnerable,
physically challenged or
victimised individuals because
they require more care and
attention than other children.

In addition, children are more
vulnerable when their personal
information could be exposed.
This is the case when collecting
research data, accessing

a database or interviewing
children. Children’s
vulnerabilities also increase
when they are out of their
element, such as in emergency
situations or when they are

otherwise displaced.

Activities with children should
always involve at least two
staff members or, if this is not
possible, one staff member
and one community member
(even if one is not participating
directly). This includes when
transporting a child. Providing
a child with comfort or
counselling requires a private
place, but this should be
done in a way that still allows
others to see (for example,

by leaving the door to a room

open or interacting with a
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Workshop instructions

Notes for trainers

15 min.

case studies will be looked at
to identify gaps in practice and
how organisations can improve

their practices.

Slide 11

Morning break

Transition: The previous
exercise helped to identify
danger points where risks to
children (or an organisation)
may increase. Now we will
think more about what risk

means.

child in a public place just far
enough from others so that the
conversation cannot be heard).
If possible, choose office
hours or weekdays to conduct
activities. If you run into a
child from your project after
work, immediately inform your

colleagues the next day.

Visitors such as sponsors

or media representatives
should never be left alone with
children. They also should
not visit children at home
because that puts them in
touch directly with children.
They may consequently go
to see children later without
notifying an organisation, in
which case no supervision by

the organisation is possible.




Timing

Workshop instructions

Notes for trainers

15 min.

Step 4. Discussion: Risk,
Risk Assessment and Risk
Management (The Triangle of

Consequences)

The trainer may ask for
volunteers to give feedback
first on what they think these
terms - risk, risk assessment
and risk management - mean.
The definition of risk is
discussed here. Risk refers to
the possibility that undesirable

things will happen.

Slide 12

To prevent unwanted
situations, we need to be able
to identify the risks involved
and take action to stop or
minimise them. The definition
of risk assessment and risk
management is discussed

here.

Slides 13-14

Risk assessment and risk
management are simple
concepts that everyone uses in

everyday life without realising

Objective: To increase
recognition of the need to
assess potential risks for
children and for organisations
and to use that understanding
to act in advance to minimise

risks.
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Workshop instructions

it. The trainer explains that
two examples will be used
as a visual aid to help the

participants gain a better

understanding of the concepts.

Example 1: Weather forecast

Slide 15

Example 2: Child in a house

Slide 16

Using Slide 16, the trainer
asks participants what they
think could cause harm to the
child, how serious the harm
might be and how could they

prevent it happening.

The trainer makes a point
that this is how to assess and
manage risks. See how simple

it can be? Anyone can do it.

Notes for trainers

The trainer explains a situation
where someone listens to a
weather forecast and hears
there is a chance that it will
rain that day. (This identifies
risk.) They hear it will be
heavy rain. (This analyses the
scope of the problem.) They
therefore carry an umbrella
when they go outside. (This
manages the risk, to reduce
the severity of the problem of

getting wet.)

The concept may be difficult
for some groups. In such a
case, the trainer should allow

more time for discussion. Ask
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Workshop instructions

Notes for trainers

The trainer notes that there
are risks in different aspects

of our lives. This training

the participants to take a few
minutes to think of risks in
their daily lives and how they
deal with them. Then ask for
volunteers to give feedback to
the plenary. In this process,
the trainer must be able to
give the participants examples
that are easy to understand
or related to their daily lives.
One scenario might be to
think of someone who rides

a motorcycle. The risks may
include the vehicle breaking
down at night and an accident
occurring. The rider deals in
advance with these risks by
checking the engine before
taking off, does not travel at
night, and/or wears a helmet.
Another scenario is crossing
a road. You check if cars

are passing (identify the risk)
and if there are, you assess
how many and their speed
and proximity (analyse the
risk). Then you reduce the
risk depending on the level of
severity, such as not crossing
the road at all or stopping

halfway on a traffic island etc.
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Workshop instructions

Notes for trainers

looks only at risks related to
child protection issues. The
trainer may ask the participants
what they think the child
protection risks are within an
organisation, and then present
the answers included on the

next slide.

Slide 17

The concept of risk assessment
and management is particularly
useful when creating a
child-safe organisation. In
considering the consequence
of any risk, it is important

that all the factors in play are

considered.

Slides 18-21

The emphasis is not on the
shape of the triangle (Triangle
of Consequences, Slide 18) but
rather on the idea that corners
of the triangle would be pulled
in different directions if all the
factors noted were not in equal
proportion (Slides 19-20).

Transition: The next exercise
will discuss child protection
scenarios, and see how

the concepts to assess and
manage child protection risks

apply in our work.
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Workshop instructions

Notes for trainers

1 hour,

15 min.

Step 5. Child Protection

Scenarios (Exercise 3)

Prepare Exercise 3a handouts

and pens

Slides 22-25

The trainer distributes the
case studies in Exercise 3a to
the participants. The trainer
explains they are to work in
groups (organisational, as
previously) in assessing the
scenarios presented in the
case studies. They are to try to
answer the questions included
in Slide 22. Each group will
be given different cases to
present to the plenary. A grid
is provided with each scenario
to facilitate the discussions.
Slides 23 and 24 give
examples of how to fill out the

grid.

Objectives: To help
organisations to be able to

1) identify child protection
risks in their work; 2) assess
the scope of the problem and
prioritise interventions; 3)
assess how well they deal with
child protection issues and
identify appropriate responses
for different scenarios; and 4)
share their good practices with

others.

Alternatively, groups may
include participants from
different organisations to
encourage the sharing of good
practices. ldeally, each group

should have about 5 people.
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Workshop instructions

Notes for trainers

Among their group, the
participants are to identify the
risks in a scenario (where they
think things can go wrong etc)
and write them down in the
grid. They should also give
reason(s) why they think this.

They are also asked to identify
the scope of a problem in
terms of its seriousness and
likelihood of happening within
their organisation, and the

reason(s) why.

The groups are also to suggest
appropriate responses for
child protection issues that
they have identified. This

may include mechanisms that
their organisation has in place
to address such a problem
although the response may

not be formalised in writing (as
in policies, guidelines, rules,

common practices).

These two questions about
identification and scope will
help the participants to assess
the risks and prioritise their
interventions accordingly. That
is, they will need first to decide
to give most attention and
resources to the problems most

likely to happen.

The question about responses
will serve as a foundation for
the process of documenting
good practices later in the
workshop. The participants can
revisit this section later when
they fill out the Grid of Good
Practices (Exercise 4) to see

if they could develop policies
and procedures from what
they already have in place.
For organisations that already
have policies and guidelines,
this exercise may help them to
identify gaps to be filled (areas

not addressed in their policies).
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Notes for trainers

Explain to the participants that
the exercise will continue in

the afternoon session.

Scenarios 1 to 6 are
mandatory. The trainer

should have scenarios 7 to

11 available to give to groups
that do the exercise quickly
and have extra time. The
participants should go through
at least 4 case studies between
the whole group before the

lunch break.

Cases and the Triangle of

Consequences

Return to Slides 18-21

The trainer explains that
organisations need to prioritise
their interventions based on
the combination of severity
and frequency of potential

risk. If the groups have time,

they should address all child

1 hour. Lunch break
15 min. Energiser (optional)
30 min. Step 6. Discussion of Objective: To conduct

assessments of risk by
prioritising the most likely and

severe risks.

Show the slides quickly merely
as a reminder of the Triangle of

Consequences concept.

For example, two scenarios
may be equally severe but one
is likely to arise moe often.
The group should deal with the
problem that may occur more
often before addressing the

next problem.
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Notes for trainers

protection issues. If time is

limited, begin with priorities.

The trainer notes that
organisations may have a
different focus depending on
the nature of their work and
the gaps to be addressed. It
is therefore not necessary for
an organisation to emphasise
equally all 6 organisational
child protection areas in the

short term.

For example, an organisation
might identify that the risks

in recruiting volunteers is a

low priority because it does
not have volunteer workers. It
may regard child sponsorship
as a priority because it is

the main fundraising activity.

It is reasonable then for

the organisation to focus

on dealing with access by
outsiders (sponsors) and the
media rather than volunteering.
The focus would be different for

volunteer-based organisations.

1 hour,

15 min.

Step 7. Plenary Discussion

Prepare handouts of the
Exercise 3b notes for the
trainer (Child Protection
Scenarios), but only give them
to the participants when the

exercise is finished.

Objective: To refine analysis
of risk further by reference to
specific organisational areas

that cover child protection.

See Exercise 3b notes for
the trainer on managing the

information in the case studies.
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The trainer asks each group
to present their assigned

case studies. (Group work in
Step 6, Exercise 3.) The other
participants are encouraged to

comment on the findings.

For each case scenario, use
the 6 child protection areas
provided in Slide 25 as a
guide. The trainer asks the
plenary into which area they
think the child protection

issues discussed fall.

Slide 25
15 min. Afternoon break
15 min. Step 8. Whisper Down the Objective: To use this
Lane energiser to make a transition

to emphasise the value of
having policies and guidelines

formalised in writing.

Prepare flipchart papers,

colour pens.

Slide 26

Ask the participants to divide
into large groups (if possible
groups should be more than

10 people). Each group is to

form a line (or a circle). The
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Notes for trainers

trainer whispers - once only
- a sentence to the first person

in the line.

Upon the trainer’s signal, the
first person in each group
will whisper the sentence to
the next person, and then
that person tells the next

one and so on until the last
person receives the message.
Explain that each person is
to whisper the sentence only
once. The last person in each
row will write the sentence
down, and then invite the
first person to reveal the
initial message to see if the

initial and final messages are

The sentence should be
relatively long and contain
alliteration, rhymes and

lots of details. It should not

be a common saying or

riddle already familiar to the
participants. An example is:
Mr Wellington Wales who wore
a white shirt with well-worn
jeans was walking towards the
warehouse in the valley which

belongs to Mrs Valerie Wong.

If possible, have a support
person to whisper the same

sentence to another group.
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the same. The trainer may
also ask each participant to
repeat the sentence that they
whispered to the next person,
to see how long it took before
the message was distorted.
The trainer asks the
participants if they think they
would make fewer mistakes
by just reading the sentence
to the person next to them
instead of memorising it.

149
Slide 27

The trainer makes the point

that the exercise shows it is

easy for people to forget or

misinterpret things that are not

MODULE 2

put in writing. Organisations
may have good practices,
but in emergency and crisis
situations the thinking may
not be clear. With written
documents as a reference,
organisational staff can
respond in an informed way
to minimise risks and avoid

making mistakes.

The next exercise helps
organisations to start the
process of developing their
own child protection policies

and guidelines.
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Notes for trainers

40 min.

Step 9. The Grid of Good

Practices (Exercise 4)

Prepare handouts, pens.

Slide 28

The participants are to be in
their organisational group. The
trainer explains that they are
first to answer questions in
the grid individually, and then
compare their answers with
colleagues. The participants
are encouraged to revisit
previous exercises (Risk
Factors and Child Protection
Scenarios) to assess whether
their organisation has good
practices that may be added
to the 6 child protection areas

noted in the grid.

Objective: For participants

to articulate their current
strategies for dealing with child
protection risks (which may not
be formalised in writing) and

to identify areas that can be

improved.

Apart from answering yes

or no, the participants

may answer that they do
not know or the question

is not applicable. This will
highlight differences in
people’s recognition of the
organisation’s policy and
consequently emphasise the
importance of education and

training.

Sensitivity: The trainer tells
the participants it is important
that managers not be critical

if the staff’'s answers are

not what they expect. For
example, a director may say
the organisation has a child
protection policy while a field
worker may say that - to his or
her knowledge - it does not.

Note that this is an opportunity




Timing

Workshop instructions

Notes for trainers

The trainer asks for volunteers
to give feedback. Questions
might include: Do you have
good practices that you

would like to share in the
plenary? Are the answers from
managers different than those
given by other staff? Are the
answers different among staff
members? How, and is this a

surprise?

Wrap-up: The trainer

makes the point that most
organisations have good
practices. If however they

are not formalised in writing,
there is a risk that the
knowledge and awareness
will be lost when people leave
the organisation. For this
reason, it is important that
organisations develop their
own child protection policies
and procedures. The next
phase of this process (Module
3: What Organisations Can
Do to Improve Their Child
Protection Status) will help

organisations to achieve this.

for managers and staff to learn
more about their organisation’s
situation, and how they can put

policy into practice.

Module 3 is a system to

help organisations develop
child protection policies and
implement them. Organisations
create a working group and
take the initiative in writing
their own policies and good
practice documents as well
as setting up implementation
plans. Organisational staff
should have an opportunity
to comment on the policy,
noting whether it is practically
applicable. Module 3

includes sample policies

from international NGOs.
Organisations may review

them and decide if there is




Timing

Workshop instructions

Notes for trainers

The trainer asks for a copy

of the completed Grid of
Good Practices from each
organisational group. The
trainer explains that this
document will be a foundation
for the development of child
protection policies during

the Module 3 training. The

anything else they would like to
include in their own policy and

practice.

At this stage, participating
organisations should identify
a focal point to coordinate a
child protection policy working
group for their organisation.
This person should have the
authority to decide who will be
a part of the working group,
and should have influence
among senior managers to be

involved in the process.

Organisations may also contact
another NGO that already

has a child protection policy

in place to help them develop
their own. Other NGOs may be
able to support them in terms
of consultation and providing

resource materials.




Workshop instructions

staff should agree within

their organisation on an
approximate timeline for
moving the process of policy
formulation forward. The focal
point person should follow

up with key participants from
their organisation and check
their availability to attend the

Module 3 training.

Slides 29-30

The trainer shows the
participants the version of
the Grid of Good Practices
included in Slide 29. Explain
that each organisation is to
fill out this version of the grid
before (or if time is factored
in, at the beginning of) the
Module 3 training. The trainer
summarises the essential
elements of child protection
policies and procedures,
included in Slide 30.

Slide 31

The trainer emphasises
important factors to consider
when organisations develop

policies and guidelines.

Notes for trainers

The best interest of children:
Note that what is best for
children must always be a
priority when an organisation

creates child protection




Timing Workshop instructions Notes for trainers

standards. It is important that
children’s rights are respected
in accordance with the UN
Convention on the Rights of
the Child and national laws.
Basic rights include the right
to protection from harm, the
right to a safe and appropriate
environment, and the right to

be listened to and valued.

Policy as a harm-minimisation
strategy: Having a policy does
not mean that something bad
will never happen; rather it
shows that organisations

are proactive and have put
measures in place in advance
to try to prevent harm (and to

deal with it as well as possible

if it does occur).

Responsibility and ownership:
Staff at all levels should be
involved in the whole process
so that they feel a sense of
responsibility and ownership.
An organisational policy will be
more likely to be recognised
and followed if all staff are

involved.




Timing

Workshop instructions

Notes for trainers

5 min.

Step 10. The Office Plant

(Exercise 5)

Slide 32

The trainer tells the story
included in Exercise 5. In
conclusion, make the point that
a policy is like the plant in this
story - in order for it to survive,
everyone in the organisation
has to take care of it from the
beginning so that they feel

responsibility for its care.

Slide 33

Formal closure and evaluation

forms distributed.

Objective: To illustrate the
importance of organisational
involvement in the process of
developing child protection

policies.

An evaluation form is included
in the toolkit.







Module 2: Exercise 2

Risk Factors

Who (else is When? Where?
around?)
With two or more Morning Workplace / office
workers
With another worker Lunchtime Private space but other

people can still see

With community Afternoon Public places / planned

members around

Copy this grid and complete it for the activities on the next page (or choose
activities and add others relevant to your work and complete the grid for
them).
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10.
1.
12.
13.
14.

15.

16.

Teach a subject / organise and conduct recreational activities

Private tuition / extra help with homework / school detention

Look after children (in children’s centre, foster home, nursery, hospital)
Accompany children to planned public events (children’s camp, field
trip)

Accompany a child somewhere (to emergency room, hospital, court) for
his/her personal matters

Accompany a child (home etc) unexpectedly or at short notice

Comfort a child when s/he is upset and comes to you

Give counselling, give physical treatment and/or medication

A child has bruises on his/her legs and you have to examine the
wounds

Bathe a disabled child

A donor comes to visit a child whom s/he sponsors

Volunteer doing activities (teaching, playing games) with children
Collect research data (focus group discussion, questionnaire, drawing)
Volunteer doing community service (bridge construction, school
renovation) in an area where children are present

Conductaninterview (for monitoring trips, evaluation, to collectinformation
from a victim or a high-risk individual)

A media representative wants to interview a child for a media report



Module 2: Exercise 3a

Child protection scenarios

Handouts for group discussions.

Case Study 1

A foreigner shows up at your office. He plans to stay for two years in the country
and would like to volunteer as an English teacher in a community where you
work. He has travelled extensively, working in each of the countries he visited. In
his previous job, he worked for six months in Cambodia. There was a two-year
gap between that position and his previous employment. He did not specify a

referee in his resume (he explains this is due to his frequent relocations).

Child protection risks are:

Why?

How serious?

Why?

How likely to happen?

Why?

What should be done?

Why?
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Case Study 2

You are the coordinator of many children’s projects in one community. One
day, a child at a children’s centre comes and tells you he does not feel
comfortable around his stepfather. He says the stepfather often comes into his
room uninvited, especially when the boy is taking a shower and is undressed.
He is left at home alone with the stepfather a lot because his mother works
long hours. The boy feels that something bad might happen and asks for your

mobile number.

Child protection risks:

Why?

How serious?

Why?

How likely to happen?

Why?

What should be done?

Why?




Case Study 3

You are visiting one of your project sites (shelter, drop-in centre etc). During the
visit, as a form of discipline, you witness a staff member shouting at and making
fun of one boy in front of a group of other children who are being encouraged to

laugh at him.

Child protection risks:

Why?

How serious?

Why?

How likely to happen?

Why?

What should be done?

Why?




Case Study 4

A girl in your class is well behaved and to your knowledge never lies. Lately she
has not been herself, seeming distracted and isolated. After class one day, you sit
her down and ask what is wrong. She says the principal, your boss, has touched
her private parts on several occasions. She does not feel comfortable with it at

all. However she asks you not to tell anyone about this.

Child protection risks:

Why?

How serious?

Why?

How likely to happen?

Why?

What should be done?

Why?




Case Study 5

Your project site can be accessed through both main and back roads. The
main entrance has a sign for visitors to report to your NGO’s main office
before entering the community, but there is no sign on the back road. One day
you find a few strangers talking to children. Later, the children tell you that the
people asked them a lot of personal questions, such as where they live and

go to school, where they play.

Child protection risks:

Why?

How serious?

Why?

How likely to happen?

Why?

What should be done?

Why?
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Case Study 6

You escort a child from a village to receive treatment at a big hospital in town.
It is late at night by the time you set out to take her back home. A storm has
washed out the bridge to her village. Both of you stay in the same bungalow
as it is the only one available. The next morning you return the child to her
parents. You have not touched the girl at all. A few days later, the parents file

a complaint against you for statutory rape.

Child protection risks:

Why?

How serious?

Why?

How likely to happen?

Why?

What should be done?

Why?




Case Study 7

A donor visits your project site. She has been sponsoring a child for five years
and would like to visit him at home to see how he and his family are doing.
She would also like to see if the family has received the money she sent and
used it to buy what they need, such as work equipment, household supplies,

school uniforms etc.

The same donor has heard about and wants to sponsor a girl as well. Both
of the girl’s parents died of HIV/AIDS. The girl also has HIV but will be able
to live for a long time if she receives appropriate care and treatment. First,
the donor requests the girl’s personal information - including name, address,

pictures etc - before she can make a decision.

Child protection risks:

Why?

How serious?

Why?

How likely to happen?

Why?

What should be done?

Why?




Case Study 8

Your partner organisation has complained about a photo in your annual report
of five clearly identifiable girls wearing only their underwear, with a photo
caption that reads: ‘Charity rescues five child sex workers from inner-city

brothel.’

Child protection risks:

Why?

How serious?

Why?

How likely to happen?

Why?
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What should be done?

Why?




Case Study 9

You work at a children’s centre and are particularly close to one of the children.
You often give him friendly hugs and comfort him whenever he has troubles at

home. One day the child comes to you and says he is attracted to you.

Child protection risks are:

Why?

How serious?

Why?

How likely to happen?

Why?

What should be done?

Why?
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Case Study 10

You accompany a member of staff from a visiting NGO on a visit to one of
your projects. The person asks the children informally what they think of the
project. One child says that he doesn’t like a particular member of staff. The
others nod their heads in agreement, but they refuse to say anything further.

Witnessing this, you think that something is wrong.

Child protection risks are:

Why?

How serious?

Why?

How likely to happen?

Why?

What should be done?

Why?




Case Study 11

You have been working with a fishing community for years and you are well
respected there. One day a village chief comes to you and says that villagers
want help to set up a home-stay scheme for tourists in order to earn income

outside the fishing season. He asks for your advice.

Child protection risks are:

Why?

How serious?

Why?
[ L)

How likely to happen?

Why?

What should be done?

MODULE 2

Why?




Module 2: Exercise 3b

Child protection scenarios

Use these notes for reference during the training, and give the participants a

copy to keep after the exercise has been completed.

Case Study 1

Child protection risks (Area: Recruitment, employment and volunteering)

* No referees specified and no background check: It is important to find
out whether the job applicant or volunteer has court convictions that
indicate violent or abusive or inappropriate behaviour.

* Frequentrelocation: Paedophiles and other child sex abusers commonly
relocate for fear that people might find out about their crimes. Sometimes
they choose to stay in countries where child protection laws are weak.

Frequent travelling is not however a deciding factor in determining

whether a person is potentially dangerous or not.

+ Gap in employment history: If no reasonable and provable explanation
is offered, this may be due to time in custody or suspicious activity.
Check it carefully.

* In emergencies, time constraints sometimes prevent immediate
reference checks - so there is a need for strong monitoring systems,

and no unaccompanied or unsupervised work.

What should be done?

* Do notrecruitsomeone who does not specify a referee in their curriculum

vitae. Ask for at least two referees who are not family members. One



should be a manager from the previous job. Ask the referee if they think
the applicant is suitable to work with children.

Ask the applicant to undergo a police check where applicable, or to
bring one from his or her country if it is available.

In an emergency situation, an organisation may argue it is necessary
to hire people quickly, including someone who is qualified and much
needed but has no reference. In such an extreme situation, hire him
or her but do not permit them to be alone with children without staff
supervision. This practice should be a last resort and avoided wherever
possible.

Include guidelines for recruitment in the human resources manual. HR
staff should be trained to identify possible child abusers (for example, to
note suspicious behaviour, to ask questions about gaps in an applicant’s
employment history or frequent relocations) or a child protection officer

should be on the interview panel.

Case Study 2

Child protection risks (Area: Education and training)

All staff should be informed about the organisation’s code of conduct.

The code of conduct should include a prohibition on personal
relationships between a worker and a child. Giving someone a personal
phone number is very personal. It is risky for a child to become over-
dependent on one staff member; unintentionally, psychological damage
may be caused to a child if the staff member leaves the organisation.
Giving out a personal phone number also means that the staff member
has a full-time obligation (nights, holidays and weekends) to support
the child. This violates staff member’s personal boundaries and may

affect his or her ability to continue working in this field in the long run.




Child protection risks (Area: Reporting mechanism for concerns/cases and

referral)

NGO workers have a responsibility to report suspicions and concerns
to the organisation’s child protection focal point or relevant referral

agency, so that possible abuse can be addressed.

What should be done?

Provide information to staff regarding the organisation’s child protection
policy and procedures. The education can be done through staff
orientation, a manual, and refresher courses.

Set up an effective system within the organisation for children to report
abuse. One option is a ‘duty phone’ system, where staff members are
available during a designated time to answer such calls. A child will then
feel that he or she gets support from organisational staff with whom they
may be familiar without creating too personal, dependent relationship
with one staff member, and staff still have their private time.
Organisations should have clear guidelines on reporting procedures,
which specify to whom staff should report suspicions or cases of abuse,
what happens next and what the staff can do (e.g. remove children from

the environment or give them a strategy to deal with the risk).

Case Study 3

Child protection risks (Area: Professional code of conduct)

Humiliating a child is emotionally abusive. Humanitarian workers
should set an example for the community and behavior like this is never

acceptable.



« Bad behavior might continue if there are no proper disciplinary

procedures.

Child protection risks (Area: Reporting mechanism for concerns/cases and

referral)

* There is arisk if the staff witnesses do not report their concern, or there

is no proper internal system for dealing with complaints.

What should be done?

* Provide information regarding the code of conduct for the staff through
staff orientation, information and education materials and refresher
courses in child protection.

» Clear guidelines on disciplinary procedures.

* Clear guidelines on reporting procedures.

* Educate children and the community so that they can identify abuses

and report suspicions and cases.

Case Study 4

Child protection risks (Area: Reporting mechanism for concerns/cases and

referral)

« If the suspicion is proved true, the girl is at risk of being sexually abused
even more severely or for a longer period of time.
» If the suspicion is proved not true, the principal is wrongly accused. The

reputation of the principal and the organisation may be damaged.




What should be done?

* Inboth cases, the confidentiality of the child should be breached because
the child’s safety is at stake. An internal investigation is required before
any external reporting.

+ Explain to the child that her complaint must be reported, and why.
Explain to her what will happen next.

* Report the suspicion to the child protection focal point and complete a
complaint form. The person who initially received the complaint should
not conduct the investigation. The principal should be suspended
from work or having contact with children until the investigation is
complete.

+ Follow up with the child. This might include interventions such as
counselling, ensuring the child’s well-being at school and in her studies,
and supporting the child to deal with any legal consequences.

« Rememberthatthe accused person is presumed innocent until evidence

shows that the allegation is true. If it is true, the staff member should be

removed from the organisation.

« If the allegation is false, the principal needs to be fully exonerated and
supported by the organisation to deal with what has happened.

« Investigate the reasons for the false allegation. If the child has lied,
she will need to understand why she must apologise to the principal.
She will also need counselling (to address the false accusation and to
assess whether she has perhaps been abused by someone else).

« Ifitis found that the child was encouraged to make the accusation by
someone outside the organisation, that person should be required to
apologise to the principal and the organisation. If the encouragement
came from a staff member, the staff member should be removed from

the organisation and required to apologise to the principal.



Case Study 5

Child protection risks (Area: Access by external visitors and communications

issues)

+ Besides the main entrance, there is no way of controlling visitors’ access
to the community with whom you work.

* There is no way of knowing how the visitors may use the children’s
information. They may use the information in a way that stigmatises

them or exposes them to harm.

What should be done?

* Block the back road or set up an entrance system by installing a sign for
visitors to report to the NGO office before they enter the community.

* Educate children and the community on how to deal with unexpected
visits (for example, do not give out personal information to strangers,
report to NGO staff if there are suspicious visitors) through trainings

and educational materials.

Case Study 6

Child protection risks (Area: Policy and procedures)

« The child protection policy should include prohibition on staff travelling

alone with children, particularly at night time.

« Child protection procedures should be made available to all staff in

simple language.




What should be done?

Always have at least two workers accompanying children or have a child’s
parent or relative accompany the worker and the child.

No night travel.

If there is an unexpected situation where a worker must stay overnight with
a child, if possible call the manager/child protection focal point and the

child’s parents to inform them about the situation in advance.

Case Study 7

Child protection risks (Area: Access by external visitors and communications

issues)

Visitors such as donors or visiting NGOs should not be permitted to
visit a child at his or her home because that puts them directly in touch
with the child. They might go back to see the child without supervision,
which could be an opportunity for those with bad intentions to exploit
the child.

If an organisation insists contacts between visitors and children are
essential to its operation, the organisation must consider how it will
ensure child protection.

NGOs should never release children’s information to outsiders because
thereis no way of knowing how they may use the information (stigmatising

the child or exposing him or her to vulnerabilities).

What should be done?

Arrange for the donor to meet the child at the office or a public place.

The staff must supervise these meetings at all times.



* Include procedures for sponsor visits in a staff manual.

* Visitors should be informed about and sign to acknowledge the
organisation’s child protection policy.

* Inform the potential donor that the girl’s information is confidential.
Staff could give information to the donor about how the funding will be
used, for example, which treatments, over what period and expected
outcomes.

* Include guidelines in a staff manual on releasing information.

Case Study 8

Child protection risks (Area: Access by external visitors and communications

issues)

« Children’s information was used in a way that stigmatises them (they
were not properly clothed, were identified as victims of sexual abuse and
exploitation and it is unlikely they gave their consent to the publication

of the photo).

* Theorganisationrisks losing respect from partners and being scrutinised

more closely.

What should be done?

* The organisation should apologise to the girls (and their families) for
making their situation public. They should be warned it is possible that
people such as media representatives may look for them for follow-up
reports. If that occurs, the girls/families should be advised to notify
immediately a local referral agency or the organisation’s child protection

focal point.



* Include guidelines on releasing information in the staff manual. Roles
and responsibilities of each function should be clearly identified (for
example, children’s identities should be obscured by a field officer

before such material is sent to a communications section).

Case Study 9

Child protection risks (Areas: Policy and procedures, professional code of

conduct and education and training)

« The organisation’s policy should include the prohibition of personal
relationships between a worker and a child.

* There is a danger when a child becomes over-dependent on one staff
member; unintentionally, psychological damage may be caused to a

child if the staff member leaves the organisation.

What should be done?
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* The staff member should explain to the child that they cannot have a
personal relationship, and apologise for perhaps misleading the child
by being too friendly.

+ The staff member needs to modify their behaviour (while staying friendly)
so the child recognises that a personal relationship is not possible.

* The staff member should try never to be alone with the child.

« Information about the organisation’s policy should be provided to all the

staff in simple language.



Case Study 10

Child protection risks (Area: Reporting mechanism for concerns/cases and
referral)

+ The staff member might be using bad behaviour towards children and
this may continue if other staff do not report it, or if the organisation
does not have a proper reporting and responding system.

* Children at the centre may be abused or psychologically damaged if

bad behaviour is not stopped.

What should be done?

» After the visitor leaves, return and ask children why they do not like that
staff member. Let them know the conversation will be confidential and
what will happen next (investigation, possible staff replacement etc).

* Report any suspicions to the child protection focal point for further
investigation and action. Fill out a complaint form.

» Clear reporting procedures developed and shared with staff.

* Educate children and the community so that they can identify abuses

and report suspicions and cases confidently.

Case Study 11

Child protection risks (Area: Access by external visitors and communications

issues)

* A home-stay will put visitors directly in touch with children in the
community. It might open up an opportunity for those with bad intentions

to abuse/exploit children.




What should be done?

* Advise the community about the risks. People may think again about
setting up a home-stay.

* If community members still want to go ahead as planned, suggest
that they put measures in place to deal with child protection risks. For
example, have designated houses fortourists separated from households
with children; do not permit tourists to take children’s pictures, go into
villagers’ houses or go into a residential area at night (this also gives
villagers private time and space); ensure tourists are made aware of
and encouraged to respect local culture via information brochures or
even signed ‘contracts’ about the home-stay visit; educate children and
community members about interactions with tourists, and to know to
whom to report if there is suspicious behaviour or activity.

» Explain to children not to go into the tourists’ houses or to go anywhere

alone with a tourist.
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Module 2: Exercise 4

The Grid of Good Practices

Name of organisation:

1. Recruitment / Employment / Volunteering

Advertisements for job vacancies
refer to the organisation’s child
protection policy and screening

process.

Guidelines for HR staff to identify

suspicious behaviours, suspicious
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activities, gaps in employment

history.

One member of the recruitment
panel has undergone training or
is familiar with issues of child

protection.

Reference checks (by phone,

email, fax).




1. Recruitment / Employment / Volunteering

A job applicant signs a personal
declaration that they have no
criminal convictions (or provides a

police check where available).

Successful candidate / volunteer
signs a statement of commitment to

the organisation’s child protection

policy.

Personal file contains employee’s
photo identification and contact

details are kept up to date.
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A recording system is in place for
internal disciplinary processes,

investigation and outcomes.




2. Education and Training

Awareness-raising in child
protection training as a part of
staff orientation (within 3 months

of hiring).

An induction on child protection
policies and procedures for staff
in clear and simple language

(ideally, within 2 weeks of hiring).

A refresher course on child
protection for all staff every 6-12

months.
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Staff members who know what to
do in different circumstances in

relation to child protection issues.

A resource person and/or
resource materials always
available for staff to refer to if they
have questions in relation to child

protection.




2. Education and Training

An update of training and
education materials every 6-12

months.

An information pack for the
general public and visitors about
the organisation’s child protection

policy and procedures.

Volunteers and part-timers
undergo basic training in child

protection.
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Orientation given to children on

children’s rights, how to protect
themselves, and where and how to

report abuse.

Information on training materials
and process shared with other

organisations.




3. Professional Code of Conduct

Code of conduct towards children
that reflects the Convention on

the Rights of the Child as well as
organisational ethics (such as no
physical/humiliating punishment,
no shouting at children, behaviour
management, guidance on physical

contact etc).

Organisational disciplinary
procedures in case the code of

conduct is breached.
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Appropriate adult supervision during

children’s activities.

Prohibition of personal relationships

between a worker and a child.

Prohibition of hiring a child as a

domestic worker.

Guidelines on escorting children
(including no travelling alone with

children, no travelling at night).




3. Professional Code of Conduct

Requirement for staff to be always
responsible for their actions
(even though a child may behave

seductively).

Guidelines on appropriate behaviour

of children towards other children.
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4. Reporting Mechanism (for Concerns and Cases) and Referral

An organisational culture in which
you feel that you can talk openly

about child abuse concerns.

Requirement for staff to report child

abuse concerns and cases.

A focal point to whom the staff can

report concerns and cases.

Guidelines in dealing with
allegations (steps to be taken,

standardised reporting form).
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Management flow-chart for reporting
suspected abuse (who is responsible

for what actions).

Tracking system (folder, book,
database etc) to follow up cases

(which may reveal common trends).

Arrangements to provide supervision
and support to those affected during

and following an allegation.




4. Reporting Mechanism (for Concerns and Cases) and Referral

A process for follow-up with a child,

her/his family about a complaint.

Appropriate agencies to which a
child protection focal point can
pass on information (and up-to-date

contact details).

Other NGOs with which you have
a proactive working relationship

(support network).
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5. Access by External Visitors (Donors, Media, Other NGOs) & Communications

Communication with the staff (such
as between national and field
offices) before visitors arrive at a

project site.

Communication with the community
and children before visitors arrive at

a project site.

Briefing session in which the
community and children are
informed of the purpose(s) of a visit

or interview.
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A way to control visitors’ movement
(fences, specific points of entry,

signs).

Screening of correspondence
between a child and outsider (such
as a agreed sponsor) to prevent the
exchange of home addresses or

inappropriate language.




5. Access by External Visitors (Donors, Media, Other NGOs) & Communications

Guidelines on releasing information,
internally and externally (such as
disclosure of children’s personal
information limited to those who
need to know), to deal with requests
for information from donors or

visitors.

Guidelines on media use of
children’s information - interviews,
photographs, voice or video
recordings (such as obtaining a

consent form, ensuring children are

o~
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appropriately clothed and accurately

portrayed).




6. Policy and Procedures

A child protection policy that

incorporates all the other areas.

A child protection policy that
clearly describes the organisation’s
understanding and definitions of

abuse.

A child protection policy that is
applied in ways that are culturally
sensitive but without condoning acts
of maltreatment that are universally

described as abusive.

Procedures that reflect the policy.

Minimum standards in child
protection as requirements for

partners with whom you work.

An organisational culture that
ensures children are listened to and

respected as individuals.




6. Policy and Procedures

Management understands the
importance of having a child

protection policy.

A working group for overall
responsibility to ensure

implementation of a child protection

policy.

Staff members who understand why
an organisation should have a child

protection policy.

The intention and commitment to

develop your own child protection
policy and procedures (if you do not

have them yet).

Other organisation(s) that can
provide technical support to help
you to set up your own child

protection system.

Planning to have a consultation with
children when developing policy and

procedures.




Module 2: Exercise 5

The Office Plant

There was a worker in an office who had the most beautiful plant by his desk.
He had been taking good care of it until one day the man took a new job and
had to leave the office. He left the plant as a gift to his office colleagues, so

they too could enjoy its beauty.

But no one in the office knew much about taking care of plants and anyway,
they thought they did not have the time to take care of it. No one thought it was
their responsibility. Slowly, the leaves of the beautiful plant began to wither
and the plant eventually died. The office staff were sad that the beautiful plant

was gone.







Training Evaluation
Your Organisation’s Contact with Children and How Well

You Deal with Child Protection Issues (Module 2)

Please help us to improve the quality of the training we provide by taking a few
moments to complete this form. You do not need to state your name, but if you
do it will help us if we want to follow up any of your suggestions. Please use

another sheet of paper if you need more space for your answers.

Date Of COUISe: ..o
NamMES Of TraiNer(S): .o e

Your name/organisation (optional): ...

1. Before participating in this course, how much did you know about child
protection policy and procedures? Please mark on the scale below (0 =

nothing, 10 = expert knowledge).

2. Since attending the course, how much do you think you now know about

child protection policy and procedures? Please mark on the scale below.

3. How would you rate this training?

Excellent Good Fair Poor




4. How would you rate the trainer(s)?

Excellent Good Fair Poor

5. What were the most important things you learnt in the training?

o~
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8. Additional comments.

Thank you !
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SLIDE: 1

Your Organisation’s Contact with
Children and How Well You Deal
with Child Protection Issues

Child-Safe Organisations
(Date)
(Place)

SLIDE: 2

“| can tell you now, that many organisations —
especially those that do not work directly with
children — do not believe the [child protection]
standards are relevant to them because of
many factors. | disagree, and believe that
every organisation (whether they work directly
or indirectly with children, whether they are
funding or being funded) must take
responsibility for child protection.”

- Selting the Standard

SLIDE: 3

Revisit Module 1

* You can never tell where, when and how
child abuse will happen

* Organisations have a responsibility to
care for and to protect children

* Therefore, there is a need to create a
child protection system — a ‘buffer’ to
reduce the possibility of child abuse
happening within an organisation or
community

SLIDE: 4

In Module 2, we will ...

« Assess the nature of contacts between
organisational staff and children

« |dentify the risks of child abuse (or false
allegations) happening within our own
organisations

« Think about our responsibility to deal
with risks, the child protection
mechanisms we have in place and how
we can improve them, and what we
already do well - the first step in
creating a child protection system

SLIDE: 5

The Circle of Interactions

(6)Yul, (5)Lynne, (4)Nok, _
Accountant Programme

SLIDE: 6

Humanitarian workers interact with
children in many different ways, all of
which have wide-ranging potential
impacts on children




SLIDE: 7 SLIDE: 8

Different types of contact include:

One-on-one: Direct contact, most personal
A group of children: Direct :

e Risk Factors
Work with community: Indirect, children as secondary

beneficiaries Goal: F isati ibl
Occasionally visit project  Indirect, may expose children to oal: For organ satl_cms 1:0 assess possible
site and/or have access to  vulnerabilities child protection risks in their practice
children’s information:

Make decisions that affect  Indirect
children:

Have function that does not Indirect, may exploit position
affect children directly: (abuse of power

SLIDE: 9 SLIDE: 10

199
Activity: Taking care of a child or children
in a children’s centre .
Risk Factors
w;r% '&%Igg’is When? Where?
When determining potential harm, the
With Morni
Bt orming Viorkoiace/office following factors should be taken into

With another worker Lunchtime Private space but other =
people can still see account:

With community Afternoon Public places / planned

SRESIROIE SONN o O — * Who else is around? (supervision) —
mthérsw I I i el * When? (time) —
m"fﬁamu Notusual office  Prive lﬂgl‘; = * How? (nature of contact) —

SLIDE: 11 SLIDE: 12

Bottom Line! Open and Aware Culture

Be open and communicate with other people Risk means the potential for
about what you do. Always be conscious of something to go wrong

your own actions, and avoid putting yourself
in a situation that can be misunderstood or
leave room for risks to occur.
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SLIDE: 13

A risk assessment is a means of
identifying the potential for something
to happen that will have an impact on

children, your staff, organisational
objectives and reputation

SLIDE: 14

Risk management means identifying the
potential for an accident or incident to
occur and taking steps to reduce the
possibility of it occurring

SLIDE: 15

Weather Forecast

SLIDE: 16

Child in a House

SLIDE: 17

What are child protection risks
within an organisation?

Staff with bad intentions can exploit or abuse
children

Staff with good intentions may face false
allegations

An organisation may face:

* Prosecution or lawsuit

* False accusation

* Media damage

» Loss of respect from the public

» Increasing scrutiny by donors and partners

SLIDE: 18

Nature of risks

Triangle of

Consequences

Likelihood Severity




SLIDE: 19

Nature of risks = light shower in raining season

Consequence

= won’t kill you!

Likelihood = often Severity = mild

SLIDE: 20

Nature of risks = snow storm in winter

Consequence
Like“hood = COuld be harmful -1s) Se\rerity =
quite often should be dealt with severe

SLIDE: 21

In considering the consequences, it is
important that you consider all the
factors that are in play. This also helps
us to prioritise our interventions.

SLIDE: 22

Child Protection Scenarios

What are the child protection risks in
this scenario? Why?

* How serious? Why?

How likely is it to happen (in your
organisation)? Why?

What should be done? Why?

SLIDE: 23

Scenario: You listen to the weather forecast on the radio
just before you go out for an appointment

Risk: There could be heavy rain

How serious? And why?  Serious

(You could get really wet)
How likely is it to happen? Most likely
And why? Most times the weather

forecast is accurate

Take an umbrella and wear
shoes for the rain

What should be done?

SLIDE: 24

Scenario: The door is open while a baby is left unattended

Risk: The baby may crawl out of the house and get hurt

How serious? And why?  Extremely serious
(a baby cannot protect him
or herself)

How likely is it to happen? Very likely

And why? (the baby does not know it is

dangerous outside)

Close the door and have an
adult mind the child

What should be done?




SLIDE: 25

6 Organisational Child
Protection Areas

* Recruitment, employment and volunteers
* Education and training
* Professional code of conduct

* Reporting mechanism (for concerns / cases)
and referral

» Access by external visitors and
communications

« Policy and procedures

SLIDE: 26

Whisper Down the Lane

SLIDE: 27

“It is important to distinguish what is
understood as general practice and what is
written down as guidelines, policies or
procedures. Where procedures are not
written down there is a danger that practice
will be inconsistent, non-transparent and
subject to misinterpretation. The organisation
is also at risk of losing knowledge and
expertise when people leave the
organisation.”

- Child Hope UK

SLIDE: 28

The Grid of Good Practices

SLIDE: 29

The Grid of Good Practices

(full version)

SLIDE: 30

It is essential that policy and
procedures are:

* In writing (formalisation)
+ Shared with staff
* Put into practice




SLIDE: 31

Most importantly, please consider:

+ The best interests of children
» Policy as a harm-minimisation strategy
« Responsibility (ownership)

SLIDE: 32

The Office Plant

SLIDE: 33

For more information on
Child-Safe Organisations,
please contact:

Host organisation
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MODULE 3

What Organisations Can Do To Improve
Their Child Protection Status

Purpose

* For organisations to start developing their child protection policies and
procedures.

* For organisations to start discussing the implementation plan for their

policies and procedures.
Resources / materials Time
See Module 3 Supplementary Documents included 2-3 days: 1 day
in this training toolkit. for a facilitator
to work with the
Flipchart papers, colour pens, colour papers, organisation and at
adhesive tape, pieces of paper or stickers. least 1 more day,
preferably 2, for a
working group to

draft the policies.

Notes for trainers

Timing

Workshop instructions

Step 1. Invitation

See Module 3 Supplementary
Document 1 (Grid of Good
Practices) and 2 (Sample

Invitation Letter).

At least one week before the
consultation, the facilitator
is to send out an invitation

letter to the organisation(s)

Ideally, the facilitator should
be the same person who
trained the organisation’s

staff in Modules 1 and 2. If




)
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Timing

Workshop instructions

involved. Also send the full
version of the Grid of Good
Practices for working group
members to fill out. Ask that
the completed grid be returned
to the facilitator before the

consultation, if possible.

Notes for trainers

not, she or he should have
a good understanding about

organisational child protection.

Note that the organisation(s)
should have established an
in-house working group as a
result of the training in

Module 2.

Day 1: Consultation

15 min.

Step 2. Introduction

Prepare copies of the Grid
of Good Practices already

completed by the organisation.

The facilitator gives a copy

of the completed Grid of

Good Practices to all the
participants. Explain that the
grid will be used as a reference

throughout Module 3.

The facilitator explains the
process for Module 3 to the

participants.

Module 3 includes a one-day
consultation with a facilitator,
plus a minimum of one more

day (preferably two) for the




Timing Workshop instructions Notes for trainers

in-house working group to
work on the draft of their
organisation’s child protection
policy. During the consultation,
the facilitator leads the working
group through each of the

first 5 organisational child
protection areas addressed

in the Grid of Good Practices.
The participants are then
expected to work on their own
to draft an organisational child
protection policy (putting area

6 into practice).

A focal point person was to

have been designated at the
end of the Module 2 training 209
to coordinate compilation of

a draft policy. If this was not

done, the group is asked now
to select such a person. The

focal point’s role is to solicit

MODULE 3

input and feedback from all
levels of staff (management to
practitioners), compile a draft
policy, revise a final version,

and coordinate with staff to put

the policy into practice.




Timing

Workshop instructions

Notes for trainers

35 min. Step 3. The Grid of Good
Practices
The facilitator asks a For some organisations,
participant to present the just one person may have
organisation’s responses in completed the grid. This
the completed Grid of Good session is intended to make
Practices (hereafter referred to | sure that all the participants
as the grid). Ask for feedback have the same understanding
at the end of the presentation. of their organisational
Do all the participants agree or practice.
not with the responses? Why?

25 min. Step 4. Setting Priorities Objective: To prioritise child

Prepare 5 labels using
the headings noted in
Supplementary Document 3.

Adhesive tape is also needed.

Supplementary Document 3

protection strategies for

organisations.

See the ‘priority diamond’
example in Supplementary
Document 3. Note: benefit of
the diamond shape is that it
works visually to allow quick
identification of areas deemed

most and least important.




Timing

Workshop instructions

Notes for trainers

(15 minutes) The facilitator
distributes among the
participants the 5 labels
referring to organisational child
protection areas (excluding
area 6). The participants are
asked to work together as

an organisation to determine
each area’s priority for their
organisation to work on. The
main priority area is to be
posted at the top (use a wall
or a flip chart or the floor). The
area deemed to be the lowest
priority should be placed at
the bottom. The middle three
priority areas should be placed
in a horizontal line between
the top and bottom labels.

The result is that the labels
are placed in the shape of a

diamond.

(10 minutes) The facilitator
asks the participants to
comment on why they decided
to prioritise areas in a certain

way.

The facilitator moderates

the discussion by asking the
participants to consider the
nature of their organisation’s
activities. Is the organisation
volunteer-based? Is it a child-
sponsorship organisation? And
so on. The participants are
advised to look at gaps to be
improved. For example, the
participants may identify Area
1 (recruitment / employment

/ volunteering) as a low
priority because even though
the organisation does use
volunteers, it already has
mechanisms in place to
address child protection issues
in this area (such as written
guidelines for human resources

staff, reference checks, etc).




Timing

Workshop instructions

Notes for trainers

45 min.

Morning break

Step 5. Examining Our Own

Practice

Supplementary Document 4

The facilitator selects the
main priority area identified
by the group and explains
that the group will assess this
priority closely. The facilitator
guides the group through the
requirements stated in the
grid for the area selected.
(Alternatively, the facilitator
may choose to begin with

an area that appears most
positive for the organisation,
so as to build confidence

among the participants).

Objectives: 1) To produce
foundational notes that can be
used as the basis for producing
a draft child protection policy;
2) to gather together an
organisation’s existing relevant
documents; and

3) to identify gaps to be

addressed.




Timing

Workshop instructions

Notes for trainers

The participants are asked to
provide support documents or
evidence for any mechanisms
said to be already in place

in the area to be assessed.
Where the participants identify
that mechanisms are not in
place, the group is asked to
discuss strategies to help

resolve this.

Through this process,

the group will identify the
requirements noted in the
grid that do not apply to their

organisation.

The facilitator explains to

the participants that they

will be asked to draft a child
protection policy for the area
using the information they have
gathered from the discussion.

The process of determining

Note that the invitation to the
consultation requested the
participants to bring relevant

documentation with them.

For example, a police check on
applicants may not be possible
because such a system

does not exist in the country
concerned. In such a case, an
organisation should not include
that requirement in their grid
(and ultimately in their policy)
but they should devise an

acceptable alternative.




Timing Workshop instructions Notes for trainers

requirements for the policy
will be repeated in the next
exercises to address each of

the areas in the grid.

45 min Step 6. Policy Development Objectives: 1) To produce a
draft policy covering the main
prioritised child protection area
and 2) to produce foundational
notes for developing policies
and procedures for 4 other

areas of child protection.

Prepare handouts of
Supplementary Document 5
(child protection policies and
case studies). Also prepare
flipchart papers, colour pens

and adhesive tape.

Supplementary Document 5

The facilitator asks the

participants to divide into 3

groups. Two groups are asked
to repeat the process used
in the previous exercise to

analyse the 4 priority areas

not yet discussed in detail.




Timing Workshop instructions Notes for trainers

Ask them to prepare to
discuss in the afternoon their
analysis of their organisation’s
child protection practices

and requirements in these
areas (as worked on in the
Examining Our Own Practice

exercise).

One group is asked to work
on drafting a policy for the
area that was analysed by

all the participants in the
previous exercise. Provide the
group’s participants with the
Supplementary Document 5
examples and case studies.
Advise the group to create a
one-page, well-spaced, easy-
to-understand document. The
group should prepare the draft
policy on flipchart paper to
present to the whole group in

the afternoon. Alternatively,

the group may prepare the
draft so it can be printed or
photocopied and distributed

to all the other participants.

Advise the group also to be




Timing

Workshop instructions

Notes for trainers

1 hour

1 hour,

30 min.

prepared to offer analysis
of their organisation’s child
protection practices in the

presentation of the draft policy.

Lunch break

Step 7. Policy Development

and Implementation

Prepare handouts of
Supplementary Documents
5 and 6 (examples of

implementation procedures).

Supplementary Documents 5-6

The facilitator distributes
Supplementary Document 5
examples and case studies
to the participants in the 2
groups that did not receive

them earlier.

Objectives: 1) To refine a draft
policy for the main priority
area; 2) to draft policies for
the second and third priority
areas; and 3) to outline a draft
strategy for implementing the

high priority policy.




Timing

Workshop instructions

Notes for trainers

The facilitator asks these 2
groups each to draft a child
protection policy covering the
areas deemed in the morning
to be the second and third
priority areas (2 of the 3
priorities placed in the middle
layer of the diamond). The
groups are to write their draft
policies on flip chart paper or
type them up for presentation
to the plenary in the next
session, along with their
analysis in the morning of their
organisation’s requirements in

different areas.

The group that has worked
already on developing a policy
for the first priority area will
continue to work on the draft.
Distribute Supplementary
Document 6 to the group’s
members and advise them that
they are also to consider a
draft strategy of practical steps
to implement the policy. The
strategy’s main points should

be written up on flipchart

Advise the group that the
strategy for implementation
requires a timeline,
identification of staff roles for
implementation actions (who
will do what to set the strategy
in motion) and specific steps to
be taken. See Supplementary
Document 6 for some examples

regarding each area.
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Timing

15 min.

1 hour,

30 min.

Workshop instructions

paper, along with the draft

policy as requested earlier.

Afternoon break

Step 8. Presentations

Prepare small pieces of paper
and adhesive tape, or stickers.
Ask each group to post their

draft policies around the room.

Supplementary Documents 5-6

(1 hour) Each group presents
their draft policies, and offers
analysis of their organisation’s
child protection practices.

The facilitator asks the other
participants for comments on
whether or not they agree with

the policies and analysis.

Notes for trainers

Objectives: 1) To produce
agreed draft policies covering
prioritised child protection
areas and 2) to set in motion

actions for implementation.




Timing

Workshop instructions

Notes for trainers

(30 minutes) After the 3
presentations, the facilitator
asks the participants to

look more closely at the
written draft policies posted
around the room. Ask them

to write their comments and
suggestions on pieces of
paper (or stickers) and stick
them under or around the draft
policies. If there is time, the
facilitator asks the participants
to use different coloured paper
to post up suggestions for

implementation.

The groups will revise their
drafts using this feedback the

following day.

Timing and focus is at the
discretion of the facilitator. If
possible, it would be beneficial
at this point to encourage all
the participants to consider
steps for implementation while
they assess the policies, in
preparation for their work

on Day 2. If so, ensure

all participants now have

Supplementary Documents 5-6.

15 min.

Step 9. Forward Planning and

Closure

Prepare handouts of

Supplementary Document 7.

Supplementary Document 7




Workshop instructions

The facilitator distributes

the handouts, which provide
guidance for organisations
to continue drafting their
child protection policies and
implementation strategies on

Days 2 and 3.

The facilitator agrees with

the participants on a date to
follow up with the organisation
on the finalised version of its
child protection policy and
strategy for implementation.

This should not be longer than

2 weeks after the consultation.

Formal closure and evaluation
forms distributed for
completion at the end of the 2

or 3-day process.

Notes for trainers

The process of finalising
the policies should include
compiling the relevant
documents and soliciting
comments and input from
staff in the organisation
regarding policies and their

implementation.

An evaluation form is included

in the toolkit.
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Supplementary Document 2

Sample invitation letter

Adaptthis letter according to whether the training is to be conducted in-house or
by an external organisation that is inviting others to join the training. The letter
may be prepared and signed by a host organisation or an appointed facilitator,
or distributed by a senior manager as an internal memo. The facilitator may be
hired externally and preferably would have conducted the training for Modules
1 and 2. Include the Grid of Good Practices (Supplementary Document 1) and
the reply form that follows this letter. Also note the suggested agenda for Days

2 and 3 at the end of this module (Supplementary Document 7).

[Date]

Dear Colleague(s),

[Name] appreciates your participation in the first two parts of the training for
organisations to develop their own child protection policies and processes.
The first part of the training in Module 1 aimed to raise awareness among
staff members on child abuse issues and to show them that child protection
systems are effective tools to prevent child abuse. In Module 2, organisations
worked together to assess the risks that may arise in their work. They also
discussed several child protection scenarios which may have a potential
impact on children, staff and an organisation itself. Organisations also began
to examine more closely their own child protection practices and the gaps to

be addressed.

We are now about to take the third step, using Module 3. This module, What

Organisations Can Do To Improve Their Child Protection Status, involves a



consultation session with [name of facilitator] who will assist organisations
to consolidate or establish a policy working group and provide guidance
for participants to draft a child protection policy and guidelines for their
organisation(s). The working group also starts to look at strategies for

implementing the policy.

The process requires at least two days, though three days is preferable. [Name
of facilitator] will work with the participants on the first day to facilitate discussion
of issues and assessment of sample policies from other organisations. On the
second and third days, organisational staff are expected to work on their own
to develop a child protection policy and procedures for implementation. Staff
with different roles should have an opportunity to contribute to the draft policy

before it is finalised and, most importantly, put into practice.

A working group should include six to 12 members representing different levels
of authority and functions within the organisation. If your organisation has
fewer than six people, more time will be needed to develop a policy. At least
one senior manager is to attend (a director or assistant director or operations
manager). Personnel responsible for implementing activities relating to the six
child protection areas listed in the accompanying Grid of Good Practices also
should be in this working group. Such staff may include the human resources
manager, a field coordinator, a communications manager, and so on. The

participants need to attend all of the two or three-day consultation.
In preparation for the consultation, a working group is requested to complete
the Grid of Good Practices. If staff do not have time to meet before the

consultation, they are advised to liaise together by email or other means.

All participants are requested to bring to the consultation any organisational
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documentsregarding internal child protection procedures, including recruitment

and induction policies or guides.

[Name] will cover reasonable travel costs for the consultation. [Name of

facilitator] will prepare a schedule to suit staff availability.

Please complete the reply form and return to [Name] by [reply date].

A strong determination to improve child protection within organisations will

undoubtedly contribute to better protection of children in the wider community.

We look forward to working with you all to achieve this goal.

Yours Sincerely,



Reply Form
What Organisations Can Do To Improve Their
Child Protection Status
Please fax or email to [name of host organisation]
OrganiSatioN: ..o

Name of contact Person: ...

Telephone/fax/mobile numbers: ...

Dates preferred to attend consultation: ...

Participants:

Position in Location of base

organisation




Supplementary Document 3
Setting priorities

Headings for exercise (from the Grid of Good Practices)
1. Recruitment / Employment / Volunteering
2. Education and Training
3. Professional Code of Conduct
4. Reporting Mechanism (for Concerns and Cases) and Referral
5. Access by External Visitors (Donors, Media, Other NGOs) &

Communications

Below is an example of a priority diamond

Organisation X is a child-sponsorship organisation. It produces a lot of
fundraising materials, does not recruit volunteers, the staff have worked with
the organisation for a long time, and the organisation rarely hires new people.

The organisation may prioritise its child protection areas accordingly.

Main priority
Access by External Visitors
(Donors, Media,
Other NGOs) and
Communications

o

E Education and Medium-range priorities Reporting Mechanism

= Training Professional (for Concern and Cases)
; Code of Conduct Code of Conduct and Referral

Lowest priority
Recruitment / Employment /

Volunteers



Supplementary Document 4

Examining our own practice

Revisit the questions posed for each area of concern in the Grid of Good

Practices to help facilitate the discussions in the session.

1. Do you have?

2. Is it in writing?

If the organisation has a child protection practice in this area, is it in
writing. Do you have the document with you?

If the organisation has this practice and it is in writing but needs to be
improved, can you agree on what needs to be improved and write it
down?

If the organisation has this practice and it is not in writing, how do you
know that it is a practice of the organisation? Is it a common practice?
How is it implemented? Do all staff know about it?

If the organisation has this practice but it is not in writing, can you agree
on what the practice is and write it down?

If the organisation does not have this practice, can you agree on what

the practice should be and write it down?

it shared with staff?

How is the practice or strategy shared with the staff? (Information

brochures, the staff manual, through emails, staff orientation, meetings,

and so on.) Do you have the relevant documents with you?

219
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4. Is it put into practice?

e How do you know the strategy is being put into practice? Give an example or
scenario and explain how it is dealt with in the organisation.

e |s there a mechanism in place to monitor the strategy’s implementation and
whether it is always put into practice? For example, how does the strategy
work when a team goes to the field occasionally to monitor a project, or how

does it apply in practice when a site manager is monitoring at the field level?




Supplementary Document 5

Sample policies: Excerpts

The following are excerpts from the child protection policies of several
international NGOs and agencies (ECPAT International, Plan International,
Save the Children, World Vision International and the UN Inter-Agency
Standing Committee Task Force on Protection from Sexual Exploitation and
Abuse in Humanitarian Crises). Note that organisations have different policies
depending on the nature of their work. The accompanying boxes present

scenarios to which the policy would apply.

Area 1: Recruitment /| Employment / Volunteers

[The organisation] must ensure that job specifications / volunteer
assignments / terms of reference, etc, clearly outline generic and specific

child protection responsibilities.

Basic screening of applicants foremployment includes a written application,
personal interviews and reference checks. During the interview process,

applicants should be asked about previous work with children.

Area 1 Case Example

A foreigner shows up at your office. He plans to stay in the country for two
years and would like to volunteer as an English teacher in a community
where you work. He has travelled extensively, working in each of the
countries he visited. In his previous job, he worked for only six months in
Cambodia, and there was a two-year gap between that position and the
one before. He does not specify any reference in his resume, and explains

that this is due to his frequent relocations.




Area 2: Education and Training

+ [The organisation] believes in awareness-raising providing education
for staff, board members and volunteers in the definition of exploitation
and abuse and neglect, including indicators of paedophilia (defined as a
preference for sexual activity with a child) and sexual abuse in the local

context.

« All staff, board/advisory council members and other personnel are
required to acknowledge in writing receipt and understanding of [the
organisation’s] Child Protection Policies and Required Standards. They

are to be kept informed of policy changes as they arise.

» All staff, volunteers and other representatives of [the organisation] must
be familiar with the policy and be aware of the problem of abuse and the

risks to children.

* Itis important for all staff and others in contact with children to be aware

of situations which may present risks and manage these.

« Managers are accountable for ensuring that all work is risk assessed

and steps taken as necessary to minimise risks to children.

« Managers are accountable for ensuring that measures for raising

awareness and identifying training needs are put in place, and identified

needs are met, e.g. via supervision, performance management.

* Programme plans promote the prevention of child abuse, exploitation and
neglect by exploring the causes and implementing responses to support

family and community responsibility for the well-being of children.



Area 2 Case Example

You are the coordinator of many children’s projects in a community. One
day, a child at a children’s centre comes to you and tells you he does not
feel comfortable around his stepfather. He says his stepfather often comes
into his room unannounced, especially when the boy is taking a shower
and is undressed. He is often left at home alone with the stepfather
because his mother works long hours. The boy feels that something bad

might happen and asks for your mobile number.

* It is important for all staff and others in contact with children to talk to
children about their contact with staff or others and encourage them to

raise any concerns.

* Itis important for all staff and others in contact with children to empower
children - discuss with them their rights, what is acceptable and

unacceptable, and what they can do if there is a problem.

- Staff should contribute to an environment where children are able to
recognise unacceptable behaviour and feel able to discuss their rights

and concerns.

« Children are considered active participants whose hopes and aspirations
are respected, whose welfare is of paramount importance. They are
involved in programmes designed to protect them through mechanisms

that give them a voice and provide them with skills for protecting

themselves. However, the responsibility for protection of children lies

with adults. Children should not be expected to make adult decisions.

» For effective implementation, a policy needs to be understood accurately

by all staff. [The organisation] will conduct a series of briefings for staff



members, board members, partners, volunteers, interns, consultants and
other representatives. [The organisation] will make all people associated
with it aware of the child protection policy through training, induction and

briefing.

Area 3: Professional Code of Conduct

+ Sexual relationships between humanitarian workers and beneficiaries are
strongly discouraged since they are based on inherently unequal power
dynamics. Such relationships undermine the credibility and integrity of

humanitarian aid work.

« Sexual activity with children (persons under the age of 18) is prohibited
regardless of the age of majority or age of consent locally. Mistaken belief

in the age of a child is not a defence.

* [The organisation’s] personnel need to be aware that they may work
with children who, because of the circumstances and abuses they have
experienced, may use a relationship to obtain ‘special attention’. The adult
is always considered responsible even if a child behaves seductively. Adults

should avoid being placed in a compromising or vulnerable position.

 [The organisation’s] personnel must not fondle, hold, kiss, hug or
touch minors in an inappropriate or culturally insensitive way. To avoid

misunderstanding, it is recommended that a child be asked for permission

before touching or holding hands.

* In general, it is inappropriate to spend excessive time alone with children

away from others.



Where possible and practical, the ‘two-adult’ rule, wherein two or more
adults supervise all activities where minors or children are involved and are
present at all times, should be followed. If this is not possible, staff members
are encouraged to look for alternatives such as being accompanied by

community members on visits to children.

Staff and others must avoid actions or behaviour that could be construed as
poor practice or potentially abusive. For example, they should never behave

physically in a manner which is inappropriate or sexually provocative.

Staff of [the organisation] must be concerned about perception and
appearance in their language, actions and relationships with minors/

children.

Staff should never sleep in the same room or bed as a child with whom

they are working.

Staff should never do things for children of a personal nature that they can

do for themselves.

Staff should never act in ways intended to shame, humiliate, belittle or

degrade children, or otherwise perpetrate any form of emotional abuse.

Staff should never discriminate against, show differential treatment towards,

or favour particular children to the exclusion of others.

Personnel should not hire minors as ‘house help’ or provide shelter for
minors in their homes. Even though providing employment for a minor may
be culturally acceptable and provide benefits not otherwise available to
the child, this may lead to misunderstandings and is inconsistent with [the

organisation’s] efforts to ban exploitative child labour.




+ Exploitation and abuse by humanitarian workers constitute acts of gross

misconduct and are therefore grounds for termination of employment.

* An alleged perpetrator of child abuse will normally be suspended from
their normal relationship with [the organisation] during investigation of
allegations. [The organisation] will sever all relations with any [organisation]

Associate who is proven to have committed child abuse.

Area 3 Case Examples

1. You are visiting one of your project sites (a shelter, drop-in centre etc).
During the visit, as a form of discipline, you witness a staff member
shouting at and making fun of one boy in front of a group of other

children who are being encouraged to laugh at him.

2. You work at a children’s centre and are particularly close to one of the
children. You often give him friendly hugs and comfort him whenever
he has troubles at home. One day the child comes to you and says he

is attracted to you.

Area 4: Reporting Mechanism (for Concerns and Cases) and Referral

*  Where a humanitarian worker develops concerns or suspicions regarding
abuse or exploitation by a fellow worker, whether in the same agency or

not, s/he must report such concerns via established agency reporting

mechanisms.

« Itis important for all staff and others in contact with children to ensure that
a culture of openness exists to enable any issues or concerns to be raised

or discussed.



[The organisation] will ensure that it takes seriously any concerns raised.

[The organisation] will ensure that it listens to and takes seriously the

views and wishes of children.

[The organisation] will ensure that it supports children, staff or other adults

who raise concerns or who are the subject of concerns.

On being informed of an incident, the national/country director or regional
vice-president immediately informs the Partnership Child Protection
Coordinator (with a copy to the Partnership Legal Department). The Child
Protection Coordinator confidentially monitors and reviews the response
and outcome for the purpose of revising and refining child protection

measures.

If you have any suspicions or concerns regarding possible child abuse, or
if there is anything with which you feel uncomfortable, you should raise
these with your line manager or your main contact within [the organisation].

If this is not possible, seek out a senior manager.

Managers are accountable for ensuring that procedures are in place for
reporting and responding to concerns, including clear links to external

sources of support where available.

Staff should raise concerns about any case of suspected abuse in

accordance with applicable local procedures.

The welfare of a child is of prime importance to [the organisation]. If sexual
abuse is proven or suspected, every effort is made to assist the child in

coping with any trauma or guilt he or she may be experiencing. This may




)
Ik
—
=
=
=
=

include psychological counselling or another form of assistance deemed

necessary and appropriate.

The employee should be informed that charges have been made against
him or her and given an opportunity to respond. As a result of these charges,
[the organisation] has an obligation to initiate an internal investigation. The
employee is encouraged to participate in the investigation by providing
information and the names of withesses to be interviewed. At the conclusion
of the investigation, the employee should be informed of the results of the

investigation and what corrective action, if any, will be taken.

All information concerning the incident and investigation is documented in
writing. A copy of the confidential report of the investigation and conclusion

should be provided to the Child Protection Coordinator.

A reporting plan should include a plan for dealing with media inquiries that

includes a designated spokesperson.

If an employee raises a legitimate concern about suspected child abuse,
which proves to be unfounded, no action will be taken against the employee.
Any employee who makes false and malicious accusations, however, will
face disciplinary action. [The organisation] will take appropriate legal or
other action against other [organisation] associates who make false and

malicious accusations of child abuse.

An allegation of child abuse is a serious issue. It is essential that all parties
maintain confidentiality. Sharing of information that could identify a child or
an alleged perpetrator should be on a ‘need to know’ basis. Unless abuse

is proved to have occurred, one must always refer to ‘alleged abuse’.



Area 4 Case Examples

1. Agirlin your class is well-behaved and to your knowledge never lies.
Lately she has not been herself, seeming distracted and isolated.
After class one day, you sit her down and ask what is wrong. She
says the principal, your boss, has touched her private parts on several
occasions. She does not feel comfortable with it at all. However, she

asks you not to tell anyone about this.

2. You accompany a representative from a visiting NGO on a visit to one
of your projects. The representative asks the children informally what
they think of the project. One child says that he doesn’t like a particular
staff member of your organisation. The others nod their heads in
agreement but they refuse to say anything further. Witnessing this, you

think that something is wrong.

Area 5: Access by External Visitors (Donors, Media, Other NGOs)

and Communications

* A sponsored child’s history, picture folders and photographs of children are
stored in locked and secure facilities to which a limited number of people

have access.

* All sponsor correspondence with a sponsored child is reviewed for
inappropriate or suggestive comments, requests or obscenities. In the
event of inappropriate correspondence being discovered, [the organisation]

reserves the right to decline sponsorship or sever the relationship.

« At the time of sponsorship, sponsors should be advised that [the
organisation’s] policy prohibits unannounced visits. Sponsors should be
asked to sign a statement that they have received and understood [the

organisation’s] visit policy.
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Communities and families participating in sponsorship programmes are
advised of [the organisation’s] procedures regarding sponsor visits. They
are encouraged to report immediately any visit that has not been arranged
by [the organisation ‘s] staff or any request from a sponsor that encourages
withholding information from [the organisation’s] staff or other members of

the community.

A sponsor and his or her sponsored child should not exchange home

addresses.

Visits to sponsored children must be observed. This may require that a

sponsor meet with a child in a central location such as an NGO office.

A staff member must accompany all visitors to project sites.

Staff must not disclose information that identifies sponsored families or
children to unauthorised persons or make it available to the general public
without the informed consent of the family and, when appropriate, the

child.

Communications about children should use pictures that are decent and
respectful, not presenting them as victims. Children should be adequately
clothed and poses that could be interpreted as sexually suggestive should

be avoided. Avoid language that implies a relationship of power.

[The organisation’s] websites should not use images of children without
formal permission of the [the organisation’s] office responsible for the
project and the parent(s)/guardian(s) of the child. This permission should be
in writing and may be part of the packet of documents signed by the child’s

parent(s)/guardian(s) when the child joins the sponsorship programme.



Area 5 Case Examples

1. Your project site can be accessed through both main and back roads.
The main entrance has a sign for visitors to report to your NGO'’s
main office before entering the community, but there is no sign on
the back road. One day you find a few strangers talking to children.
Later the children tell you that the people asked them a lot of personal

questions, such as where they live and go to school, where they play.

2. A donor visits your project site. She has been sponsoring a child for
five years and would like to visit him at home. In addition, she would
like to see if the family has received the money she sent and used it
to buy what they need, such as work equipment, household supplies,
the boy’s uniforms etc. The same donor has heard about and wants
to sponsor a girl as well. Both of the girl’s parents died of HIV/AIDS.
The girl has HIV but will be able to live for a long time with appropriate
care and treatment. First, the donor requests the girl’s personal
information - including name, address, pictures - before she can make

a decision.

3. Your partner organisation has complained about a photo in your
annual report of identifiable girls wearing only their underwear. The
photo caption says, ‘Charity rescues five child sex workers from
brothel’.

4. You have been working with a fishing community for years, and are
well respected. One day a village chief comes to you and says the
villagers want help to set up a home-stay scheme for tourists in order

to earn income outside the fishing season. He asks for your advice.

* Child personal and physical information that could be used to identify the
location of a child within a country should not be used on [the organisation’s]

websites or in any other form of communication about a child.



+ Faxing of information is discouraged unless absolutely necessary. Titles

on email messages should be innocuous and flagged as confidential.

Area 6: Policy and Procedures

* [The organisation] believes that the abuse of children is an abuse of their

rights as set out in the UN Convention on the Rights of the Child.

* A child means every human being below the age of 18 years.

« Child abuse means sexual abuse or other physical or mental harm

deliberately caused to a child.

« Sexual exploitation is any abuse of a position of vulnerability, differential
power, or trust for sexual purposes; this includes profiting monetarily,

socially, or politically from the sexual exploitation of another.

« Exchange of money, employment, goods, or services for sex, including
sexual favours or other forms of humiliation, degradation or exploitation
is prohibited. This includes exchange of assistance that is due to

beneficiaries.

* The policy recognises that, on occasions, staff and others engaged by
[the organisation] or its partners to work with children may pose a risk to

children and abuse their position of trust.

* The policy demands the highest standards of professional practice in work
with children and describes the values and principles that must underpin

our approach to children.



Managers at all levels have particular responsibilities to support and develop
systems which maintain an environment which prevents exploitation and

abuse and promotes the implementation of their code of conduct.

Managers are accountable for ensuring that all staff, partners and relevant
others have access to the child protection policy, are aware of its contents

and clear about the responsibilities it places on them.

Managers are accountable for ensuring that an open and responsive
management culture is developed so that staff and others are able to
discuss the issue of child abuse and be confident of a positive response to

any concerns that may arise.

[The organisation] will ensure that the child protection policy is referenced

in all contracts, grant/partnership agreements etc.

[The organisation] will ensure that child protection systems are subject
to periodic monitoring and review and that issues and processes are fully
documented so that appropriate action can be taken and lessons from

experience drawn together at local and corporate levels.

[The organisation] also recognises that it has a moral and legal responsibility
to ensure that children are protected from exploitation, abuse, violence
and neglect from its staff members, board members, partners, volunteers,
interns, consultants and other representatives, within and outside the

programmes - directly or indirectly.

Our understanding of child abuse and exploitation includes, but is not

limited to:




Child Sexual Abuse: Sexual abuse of children can be defined as contacts
or interactions between a child and an older or more knowledgeable child
or adult (a stranger, sibling or person in a position of authority, such as a
parent or caregiver) when the child is being used as an object of sexual
gratification by an older child or adult. These contacts or interactions
are carried out against the child using force, trickery, bribes, threats or

pressure. Sexual abuse can be physical, verbal or emotional.

Emotional Abuse: The persistent emotional ill-treatment of a child such as to
cause severe and persistent effects on the child’s emotional development.
It may involve conveying to children that they are worthless and unloved,
inadequate, or valued only so far as they meet the needs of another
person. It may involve age or developmentally inappropriate expectations
being imposed on a child. It may involve causing a child frequently to feel
frightened or in danger, or the exploitation or corruption of a child. Some
level of emotional abuse is involved in all types of ill-treatment of a child,

though it may occur independently as well.

Area 6 Case Example

You escort a child from a village to receive treatment at a big hospital in
town. It is late at night by the time you set out to take her back home. A
storm has washed out the bridge to her village. Both of you stay in the

same bungalow as it is the only one available. The next morning you
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return the child to her parents. You have not touched the girl at all. A few

days later, the parents file a complaint against you for statutory rape.




Supplementary Document 6

Implementation procedures

The following pages contain examples of policy implementation procedures
used by various international NGOs which may offer guidance to other
organisations in developing their own implementation strategies. Note that
organisations have different strategies for implementing child protection
policies depending on the nature of their work. A summary is below before the

actual policies are presented from page 268 onwards.

Area 1: Recruitment / Employment / Volunteers

Advertisements for job vacancies referto an organisation’s child protection
policy and screening process. (See policy example 1: Save the Children

UK’s vacancy announcement.)

Guidelines for human resources staff assist to identify suspicious
behaviours, suspicious activities, gaps in employment history. (See

policy example 2: ChildHope guidelines for interviewing.)
Area 2: Education and Training
Orientation is given to children on children’s rights, how to protect

themselves, and where and how to report abuse. (See policy example 3:

World Vision International’s rights information poster.)

Orientation is given to community members on how to report child abuse,
how to manage visitors and how staff are expected to behave (See policy

example 3: World Vision International’s poster.)
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Children’s orientation may include education on ‘touching rules’ regarding
safe, unsafe and confusing contacts with adults. (See policy example 4:

Stairway Foundation’s children’s workshop manual.)

Area 3: Professional Code of Conduct

In-house induction programmes include training for staff on the

organisational code of conduct. (See policy example 5: Save the

Children’s Staff Code of Conduct.)

Area 4: Reporting Mechanisms and Communications

Standardised reporting form. (See policy examples 6 and 7: ECPAT

International and ChildHope.)

Management flow-chart for reporting suspected abuse. (See policy

examples 8 and 9: Plan Thailand and ChildHope.)

Area 5: External Visitors (Donors, Media, Other NGOs) & Communications

Children’s consent form to be used in all interviews by media with children.

(See policy example 10: Save the Children consent form.)

All staff to be made aware of guidelines for the conduct of media interviews
with staff, children and the making and use of photographs and films of
children. (See policy examples 11 and 12: ECPAT International and Save

the Children UK.)



Area 6: Policy and Procedures

Partner organisations required to adhere to minimum standards in
child protection. (See policy example 13: Save the Children UK sample

contract.)




Policy example 1: Job advertisement

This example is provided by Save the Children UK.

Save the Children is an international non-government organisation working to
achieve lasting benefits for children. The Save the Children Alliance improves
children’s lives in 115 countries worldwide. Save the Children is expanding its

operations and is seeking the following positions.

Main Responsibilities

< Advocate for NGOs in tsunami-affected Thailand who work with children to
participate in the SCUK ‘Ensuring Child Safe Organisations’ programme.

< Assist in assessing child protection policy/system needs of the local NGO
community assisting with the tsunami response.

< Assist NGOs to develop their internal child protection structures and
procedures.

< Contribute to refining SCUK Thailand specific ‘toolkit’ of training materials
and resources that can be used to support any agency (including government
partners) working to address child protection.

< Serve as part of a team to support NGOs and organisations caring/responsible
for children so they are best able to set up procedures and reporting
mechanisms for dealing with child protection issues.

< Facilitate a network of local organisations working on child protection
for sharing of lessons learnt and experiences on developing a child safe

organization.
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< Assist in monitoring implementation and impact of the Child Protection

systems in all our work in the tsunami-affected area.



Please note, positions require:
< Thai nationals only (12 months contract with possibility of extension)
< Degree in a relevant subject
< Excellent computer skills
< Ability to speak and written English is an advantage
< Excellent interpersonal skills, and communication skills and sensitivity in
dealing with local partners
< Willingness to travel extensively, especially in Southern Thailand
< To be based in Bangkok, Thailand
< Understanding of and commitment to child rights are essential
< Experience of working in an NGO
< Good training and facilitation skills

< Ability to drive is desirable

Recruitment and selection procedures and checks reflect our commitment to the

protection of children from abuse.

Curriculum vitae and covering letter should be emailed to scfuk@seapro.or.th.

Only shortlisted candidates will be notified. Closing date: 18 August 2005. 269

Full job description will be available only to shortlisted candidates.

MODULE 3



Policy example 2: Job interviews

This example is provided by ChildHope.

I.

The interview should be seen as an opportunity to assess candidates’ suitability
in relation to child protection. The Child Protection Officer should remind
the interview panel of some basics in relation to child abuse, e.g. that abusers
look completely ‘normal,” are often very skilled at deception, salesmanship

and ‘grooming’ (of organisations as well as individual children).

Therefore, bearing in mind the principles of an equal opportunities interview
(i.e. everyone should be asked the same questions without discrimination), the

interview panel should pay attention to:

* Gaps in employment history;

* Frequent changes of employment or address;

* Reasons for leaving employment (especially if this appears sudden);

» It’s also good practice to get clarification on any duties or accomplishments
that come across as ‘vague’ in a CV in relation to work with children;

* Keep an eye out for body language and evasion, contradiction and
discrepancies in answers given (although this must be interpreted in context

and in a spirit of common sense).

It is important in the interview that the issue of child abuse is openly
discussed and that the interview panel reinforces that the organisation has a
comprehensive child protection policy and procedures in place. Transparency
is an important part of abuse prevention: an abuser may decide that there are

not enough opportunities to offend in an open and aware culture.



4. Applicants, especially for positions directly involved with child protection
issues, should have read the policy already prior to interview (and preferably
have signed a commitment to it). The interview panel could use this as an
opportunity to see if the candidate has read the policy properly and whether
they have understood it. The interview panel can ask them their opinion of it/
ask specific questions about it. This reminds the candidate that the organisation

takes the policy seriously.

5. Direct and challenging questions encourage self-selection (i.e. candidates
withdrawing themselves from the process). The exact questions should be
adapted to suit the job description or level of seniority of the position being

applied for:

a. Have you ever worked anywhere where a colleague abused a child? What
happened and how was it handled? What did you think of the way it was
handled? Would you have handled it differently yourself?

b. Are you aware of our child protection policy? What do you think of it?

c. When might it be appropriate and inappropriate to be alone with a child
(on, say, a project visit)?

d. How and when might it be appropriate to comfort a child?

e. What sort of things might make a photograph of a street child
inappropriate for publication in our organisation’s annual report? (The
interview panel should be looking for things like: inappropriate clothing;
if their names have not been changed; the photo taken and used without
the child’s permission.)

f. If a child was raped because she was not careful and dressed seductively,

do you think what happened is partly a child’s fault?




6. Warning signs include (but are not limited to):

* Overly smooth presentation or keenness to please;

* Poor listening or rapport or communication skills;

» Strange or inappropriate questions/statements about children;

* Expresses an interest in spending time alone with children/in working
with children of a particular age or gender;

* Excessive interest in child photography;

* Background if regular overseas travel to destinations where child sex

tourism is prevalent.

7. However it may be none of these. Signs might not be clear. “The skilled
paedophile may not be detected by gut feelings or obvious warning signs.
They may simulate the very person you had in mind for this job.” But don’t
give up — remain alert: “Remember, listen to your gut reaction but harness it
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with good practice

8. Despite these questions, the interview should be sure to end on a positive

note

Source: Jackson, E. and Wernham, M. 2005. Child Protection Policies and

Procedures Toolkit. London: ChildHope. pp.144-145.




Policy example 3:

Educating children and communities

This example is provided by World Vision International.

The text below appears on posters that are part of Wold Vision’s child protection
toolkit, which has been used in several temporary shelters in tsunami-affected
areas of Thailand. The purpose is to ensure that children and communities are
aware of their rights and know what to do if staff, volunteers or visitors do not
follow the code of conduct. The toolkit also includes: 1) A child protection policy
(to be acknowledged and signed by all staff, volunteers and visitors); 2) a risk
assessment survey (to find out the vulnerabilities of children in communities);
and 3) text for a signboard, which is intended to assist staff to control the
movement of visitors in temporary shelters and to make it easier to provide

visitors with a child protection policy to sign.

Information for Children

You have a right to:
B Be safe
B Be listened to and believed
B Be respected
B Privacy
B Be protected from abuse

B To ask for help

World Vision takes children seriously:
B Your safety and happiness are important to us.
B We want you to be safe when you are with World Vision staff, in a World

Vision building, or taking part in activities with World Vision.




B When you receive food, blankets, tents or other things from World Vision

and other agencies you should not have to give anything in return.

What you can do if you do not feel safe or comfortable:
B Say ‘no’ to taking part in an activity.
B Try not to be on your own with someone who makes you feel
uncomforta-ble.
B Talk to someone you trust - perhaps someone in your family, your teacher,
or a member of World Vision’s staff. If you want you can talk to

who is based in

What we will do if you talk to us about not feeling safe:
B We will listen to you and take you seriously.
B We will act in your best interests.

B We will do our best to help you to feel safe.

What we will not do:
B Tell you it is your fault.

B Tell lots of people how you feel or what happened.




Information for Communities

All staff of World Vision and all volunteers and visitors to your community have

agreed to follow a code of behaviour. This poster gives you information about this

code. It also tells you about your rights and what you can do if you are concerned

about any behaviour by staff or visitors to yourself, your children, or others.

World vision staff and visitors are guests of the community. People in the
community, including children, must be treated with respect and dignity.
All visitors must be accompanied by World Vision staff at all times.
Visitors must not take pictures of children or play with children without
parents’ permission.

Staff and volunteers must not be alone with a child without parental consent.
Visitors and visitor volunteers must never be alone with children.

Staff, volunteers and visitors must not have sexual relations with members
of the community.

When you receive food, blankets or any other thing from World Vision you
do not have to give anything in return.

Children must not be touched or cuddled in a way that makes them or their
parents feel uncomfortable.

Touching the sexual areas of children is illegal, and if you see this happening
report it immediately.

You have a right to cultural and religious freedom.

No staff member, including teachers in child friendly spaces, may slap or

hit a child.

What to do if you are worried about abuse by staff or visitors:

Try not to be on your own with someone who makes you feel

uncomfortable.




» Talk to someone you trust — a member of World Vision staff, or the member

of another NGO staff, a teacher, or a community leader.

What World Vision will do to help you:

*  We will listen to you and take you seriously.

*  We will take immediate action to address the problem and then discuss
with you what we have done.

*  We will not tell any other people how you feel or what happened unless
you want us to.

*  We will not tell you it is your fault or that you are wrong.




Policy example 4: Educating children

This example is provided by the Stairway Foundation.

It is important to teach children skills so that they are able to recognise and
report cases of abuse. The following activities are part of a children’s workshop
conducted by the Stairway Foundation in the Philippines. In the workshop,
children are taught about their rights and how they should be treated by adults.
They learn that they do not have to tolerate behaviours or situations that they
are not comfortable with. Note that these are not stand-alone activities; they

need to be adapted and put into the context of children’s rights training.

Activity 1: Discussions about safety/touching rules

The goal is for children to love and respect their body, and to teach them

about touching rules

< Touching Rule 1

It is never all right for someone older or more powerful than you to
touch your private body parts, or to ask you to touch his/her private
body parts, or to take pictures of private body parts (give examples and

ask children for examples).

< Touching Rule 2

If someone tries to touch your private body parts or asks you to touch
his/her private body parts or wants to take a picture, say “NO!”. Run
away to someone safe and tell that person what has happened (give

examples and ask children for examples).
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< Touching Rule 3
It is never the child’s fault if she/he is touched on her/his private body

parts (give examples and ask children for examples).

< Touching Rule 4
Never keep secrets about breaking a Touching Rule (give examples

and ask children for examples).

Training points:

Tell the young people they are all special and every part of the human
body is sacred and must be respected.

Your body belongs only to you and nobody has the right to touch you in
a way that you don’t like or understand.

Understanding and respecting your bodies can help you keep yourselves
safe.

You have the right to be protected from all forms of abuse and
exploitation.

You also have the right to express your views and opinions.

Activity 2: Recognising What’s Always OK and What’s Never OK

The goal is for children to learn the Touch Continuum.

You need:

Touch Continuum (Safe/Unsafe/Confusing Touch); index cards with
descriptions of a variety of situations involving different examples of
touching (one situation per card). Some situations need to depict
inappropriate touching; others need to depict appropriate touching; or
ambiguous. Incorporate opposite sex and same-sex situations as well

as a mixture of children and adults.



How to do this:
* Post the Touch Continuum on the board/wall.
» Elicit from the young people examples of the varieties of safe, unsafe
and confusing touch.
+ Safe Touch (appropriate touching) - a mother hugging a child
+ Unsafe Touch (inappropriate touching) - punching so hard that
a bruise is left
+ Confusing Touch (ambiguous touching) — an uncle rubs the
breasts of his niece.
* Next, give each participant a card (or form groups) and ask each to
take turns reading the situations aloud.
» After each is read, ask the group to decide together whether the
touching described is always OK, sometimes OK (depending on the

circumstances), or never OK.

What to do next:
« Explain that many situations involve a grey area - the behaviour may

be OK in some circumstances but not in others.

Training points:
« Children/young people need to be able to recognise potentially
dangerous situations early.
* One way for them to do this is for them to recognize uncomfortable
emotions and then act on them. CHILDREN MUST REPORT ON

UNSAFE AND CONFUSING TOUCH.

Activity 3: Discussion about passive, aggressive, assertive behaviours

The goal is for children to learn the differences between passive, assertive

and aggressive behaviours.




You need:
The definitions of passive, aggressive and assertive behaviours:
Passive - when others get their needs met by violating your rights.
Aggressive — when your needs are met by violating other’s rights.
Assertive — when your needs are met and you don’t violate your’s or

others’ rights.

How to do this:

” G

» Post the definitions of “passive,” “aggressive,” and “assertive.”

« Tell the group there are different ways of how we respond to situations.

» Discuss each definition, giving specific examples, and ask for examples
from the group.

+ Demonstrate the definitions through role playing by the group.

+ Have the young people form small groups of 3-4 and discuss/practice
which behaviour they will role play, or you can give assignments to each
group.

* Have each group role play their behaviour in front of the others. The

others should try and guess what kind of behaviour is being acted out.

What to do next:
» After each role playing, ask the group to share whether they thought
the person who wanted something or tried to protect herself used
passive, aggressive, or assertive behaviour. If time permits, repeat

the role playing that illustrated passive/aggressive behaviour;
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however, this time, use an assertive approach instead.

Sample role-playing:
* A younger child is playing basketball with his friends. An older child
comes and takes the basketball away from him and pushes him on the

ground.



« One teenager sees a second teenager bothering his girlfriend and
approaches him about it.
* A child has repeatedly asked a math teacher for some extra help; the

teacher always promises to get back to the child but never does.

Training points:

* When you want to be assertive, you say:
+ “l think” (state what the facts are).
+ ‘| feel” (state how the facts affect you emotionally).
+ “l want” (ask for a change).

* An assertive statement deals with one thing at a time and is specific and

focused.
+ Being assertive to an offender or a potential offender can prevent an

abuse from happening.

Activity 4: Practising ways of responding to abusive situations (“What if”)

The goal is for children to practise responses to abusive behaviours.

How to do this:
* Practise “What if” with the group, with specific examples for touch and
assertiveness.

+ What if at school your teacher asks you to stay after class and
says that you are special and should get special grades, and puts
his/her arms around you too tightly and says he/she wants to be
your special, secret friend. (Responses could include: no; push
away and run out of the room; say you will tell your parents...
always with conviction, eye contact, and body language.)

+ What if your uncle gave you a kiss on the mouth and told you not

to tell anyone?
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What to do next:
¢ Tell the group that if someone attempts to approach or abuse you, you can
do the following things:
+ Get away.
+ Yell “Fire!”
+ Say no.
+ Tell the person you will tell.
+ Find an adult immediately and ask for help; if the first adult does not
respond, find another.
+ Pay attention to how the person looks in case you are asked

questions later.

Training points:
* Learning assertiveness helps you to stand up for your rights without
violating your rights or the rights of others.
* |f someone attempts to approach or abuse you, remember to say “No.”
Run and tell a trusted adult.
+ The more knowledge and practice with personal safety, the better

prepared you are to cope with potential problems - especially abuse.

Source: Stairway Foundation. ‘Animation for the Prevention of Child Sexual
Abuse’. Oriental Mindoro, Philippines: Stairway Foundation Inc. (Unpublished

training manual.)



Policy example 5: Codes of conduct

This example is provided by Save the Children, where all new staff are

requested to sign a code of conduct. The following is a condensed version.

Staff Code of Conduct -
What Does it Mean for Me?

As an employee or representative of Save the Children, I will promote its values

and principles and protect its reputation by:

* Respecting the basic rights of others by acting fairly, honestly and tactfully,
and by treating people with dignity and respect, and respecting the national
law and local culture, traditions, customs and practices that are in line with

UN conventions.

* Working actively to protect children by complying with Save the Children’s

child protection policy and procedures.

* Maintaining high standards of personal and professional conduct.

283

* Protecting the safety and well-being of myself and others.

* Protecting the organisation’s assets and resources.

MODULE 3

* Reporting any matter that breaks the standards contained in this Code of

Conduct.

Maintaining high standards of personal and professional conduct means I will not
behave in a way that breaches the code of conduct, undermines my ability to do

my job or is likely to bring Save the Children into disrepute.



For example, I will not:

* Engage in sexual relations with anyone under the age of 18, or abuse or

exploit a child in any way.

+ Exchange money, employment, goods or services for sexual favours.

* Drink alcohol or use any other substances in a way that adversely affects

my ability to do my job or affects the reputation of the organisation.

* Be in possession of, nor profit from the sale of, illegal goods or

substances.

* Accept bribes or significant gifts (except small tokens of appreciation)

from governments, beneficiaries, donors, suppliers or others, which have

been offered as a result of my employment.

* Undertake business for the supply of goods or services to Save the Children

with family, friends or personal contacts or use Save the Children assets for

personal benefit.

* Behave in a way which threatens the security of myself or others.

* Use the organisation’s computer or other equipment to view, download,
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create or distribute inappropriate material, such as pornography.




Policy example 6: Recording and monitoring form

This example is provided by ECPAT International.

REPORTING FORM FOR SEXUAL OFFENCES AGAINST CHILDREN

Name and Details of Child
(including identity papers and
numbers):

Name of person and organisation
completing report form & who
spoke with the child about the

incidence:
Date of Report:

Case Number:

Where does the child stay, and
who is responsible for them?

Is this safe? (If not, alternative
living arrangements need to be

organised.)

Who is the abuser/abusers?
(Record as much information as
possible — where names are not
known include descriptions.)

What happened?

285
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REPORTING FORM FOR SEXUAL OFFENCES AGAINST CHILDREN

What were the circumstances? (i.e. place Who else was there?
time etc).

Who else knows about the incident? (Full details, including names
and other agencies involved.

What would the child like to happen next?

What services does the child Who will follow up the case,
need? (such as medical and and what is the timescale?
support) who should provide

these?

What action needs to be taken? (Specify by who and when.)
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REPORTING FORM CONTINUED

Record of Follow Up, Subsequent Action and Information:

Case Number:

Date:

Action/Infomation

Record made by:

281
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Policy example 7:

Reporting suspected or observed abuse

This example is provided by ChildHope.

If you have knowledge that a child’s safety might be in danger, please complete
this form to the best of your knowledge. Please note that child protection concerns
must be reported directly to the designated child protection officer immediately
(preferably within the same working day). For confidentiality reasons, the report
should be written and signed solely by you. It should be sent only to the designated
child protection officer. It will be held in a safe and secure place and treated in

the strictest confidence.

1. About you
Your name
Your job title
Workplace
Your relationship to the child

Contact details

2. About the child
Child’s name
Child’s gender
Child’s age
Child’s address
Child’s guardian(s)

3. About your concern
Was the abuse observed or suspected?
Is this concern based on first-hand information or information divulged to you

by someone else? (If so who?)



Did the child disclose abuse to you?
Date of the alleged incident

Time of the alleged incident
Location of the alleged incident
Name of alleged perpetrator

Job title

Nature of the allegation

Your personal observations (visible injuries, child’s emotional state, etc).
(N.B. Make a clear distinction between what is fact and what is opinion or

hearsay.)

Exactly what the child or other source said to you (if relevant) and how you

responded to him or her. (Do not lead the child. Record actual details.)

Any other information not previously covered.

Were there any other children/people involved in the alleged incident (other

abused victim(s) or witnesses)?

289

Action taken.

Signed

Date

MODULE 3

Source: Child Jackson, E. and Wernham, M. 2005. Child Protection Policies
and Procedures Toolkit. London: ChildHope. pp.152-153.
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Policy example 8: Reporting procedures

This example is provided by Plan Thailand.

This flow-chart shows the reporting process for a large organisation (operating
in more than one location, with a national office and possibly a headquarters in
another country) that may also be dealing with community cases on a regular
basis. Actions to be taken are different depending on whether the accused
person is a staff or a community member. If the accused person is external, an
organisation cannot be fully involved in the investigation or prosecution but be
more like a referral NGO or witness. If the case is involved with an associate
(for example, employees, consultants, sponsors, volunteers, contract partners,
partner organisations or representatives, and juristic contract partners), then an
organisation should have more control over the case such as determining what
are the steps to be taken. This is to protect the accused individual as well as an

organisation’s reputation.



Person raising concern

!

Gather basic information

Emergency medical
treatment ] <
Address immediate
\/
protection/ health
Verbal report and discus-
concerns as needed
Safe place for the child [ sion with supervisor
Y
Fill out reporting form
A\ Y
Incident involves an Incident involves the
organisation’s .
community, an external
associates o
organization or someone else
* not related to an organisation
Report to Country
Directer/CP focal
point @ CP manager
Y
at HQ) Y
* Contact local social
Keep CP focal point
P poi [<€»|  welfare office or get
informed .
Temporary suspension. assistance from NGOs
Keep CP manager and working on child
country director protection
informed of action
taken v
* Perform follow-up
assistance with
CP focal point family and community
coordinates with site .
as required
manager to prepare
plan of action

Internal

Child protective investigation

services

Source: Plan Thailand. 2006. Child Protection Handbook.



Policy example 9: Reporting procedures

This example, provided by ChildHope, outlines a reporting process for a smaller
organisation (or an organisation that does not normally deal with community

cases).

Concerned about suspected, witnessed, reported or potential abuse of a child/
children from the organisation/project by one (or more) of the following:

+ Staff member

* Visitor to the project

* Another child/children in the project

A 4 A 4

Discuss your concerns with the If your concerns involve this
designated person/main contact specific person, go to the

in your organisation (preferably most appropriate person, i.e.
on same working day): a senior manager

Name: Name:

Title: Title:

Location: Location:

Contact details: Contact Details:

A4 A

Action will be taken by the designated child protection officer or manager

(this may require consultation with more senior management) to ensure the

child is safe as a priority and then to investigate the matter

v ¥

Local child protection referral agency Local police

Source: ChildHope. 2005. Child Protection Policies and Procedures Toolkit.



Policy example 10: Children’s consent

This example is provided by Save the Children UK.

Informed consent form for child interviewees

under 12 years of age

My name is

There is a visitor/ visitors from
Save the Children to talk with me,

I feel

to talk with them.

They will ask me about my life

and my ideas, I feel

to tell them about things.

They will spend as much as two to

three hours talking with me, I feel

to spend time talking with

them.

If it is too long for me, I might
ask to go playing with friends or

have a rest. [ feel

that I can take a break.

They will record my conversation
on a tape recorder and cameras, |

feel

to have my face on books

and television.

But if I do not want others to
know my name, I can say do not

tell my name. I feel

that my name can be

hidden.
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They will also talk with my
parents/guardian, teachers and

friends, I feel

about that.

They said they already asked
permission from my parents/
guardian to talk with me,

I feel

that they have done that.

They promise to let me have
copies of any book and film that

has my face on, I feel

about that.

This is my signature:

Date:

Place:




Policy example 11: Use of photos

This example is provided by ECPAT International.

No photograph or image of an identifiable child may be used in any ECPAT
International publication to illustrate any aspect of the commercial sexual
exploitation of children. Nor may an image of an identifiable child be used in any
ECPAT International publication if it might reasonably lead the viewer to believe
that the child is a victim of commercial sexual exploitation. This prohibition stands
regardless of consent given by either the child, any adult legally responsible for

their care, or any agency which may own the photograph.

The only exception is when the child in the image, having reached the age of 18,
gives fully informed consent for himself or herself to be identified as a victim of
commercial sexual exploitation in an ECPAT publication. A mechanism must be
in place for that individual to withdraw consent at any time, and for the image to

be removed as soon as possible from publication.

The purpose of this policy is to protect the privacy and reputation of child victims
of commercial sexual exploitation and to prevent any additional harm to them
through the publication of their image. It also seeks to protect other children from

being wrongly perceived as victims of commercial sexual exploitation.

In this context, an identifiable child is a child whose identity is likely to be revealed
by showing all or part of their face or their body, or particular surroundings. A
publication may include any materials stored or transmitted in hard-copy, film,
electronic or digital formats. Informed consent means the individual understands
the circumstances in which the image will be used and any possible repercussions

from its publication or distribution or circulation.
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In ECPAT International publications where the images are clearly not portraying
aspects of commercial sexual exploitation (for example, child and youth
participation activities, non-formal education projects), the image of an identifiable
child may be used if fully informed consent has been obtained from both the child
and their parent or legal guardian. When informed consent of both the child and
parent/legal guardian has not been obtained, for whatever reason, the photograph

may not be used in any way that identifies the child.

CHILD SEX ABUSE IMAGES

ECPAT opposes the use of child pornography for educational purposes as an

unnecessary violation of the child victim’s privacy.

On certain occasions, law enforcement agencies may deem it essential to release
to the public photographs of child victims of pornography, also known as child
abuse images, to enable the immediate location and rescue of the child. ECPAT
believes such public release should occur only when the law enforcement agency
has good reason to believe the immediate danger to the child is greater than any
danger posed by publication. In such cases, the image released should not be
a child sex abuse image, the safety of the child should be paramount, and law
enforcement agencies should make every effort to consult other professionals on

the best interests of the child before releasing any such image.

It is against ECPAT policy for its staff or members to be in possession of child
pornography, unless this is done with the specific permission and cooperation
of the local police and in a strictly controlled environment such as a hotline or
a similar monitoring, reporting or tracking operation which also involves law

enforcement.



Policy example 12: Use of photos

This example is provided by Save the Children.

Every picture tells a story

The power of photographs is indisputable. They play a vital role in
illustrating who we are, our values and our work with children,

The images we use should show the situations children are living in,
the elreumstances that make therm vulnerable, and the work we are
doing to help bring about real and lasting change in their lives.

Our use of images should be consistent and an accurate reflection
aof both cur work and brand, and should avoid damaging stereotypes
and clichés,

S0 that our avdiences can get a sense of what life is like for the
children we wark with, photographs should give the impression that
there is no camera present, and should avoid looking staged.

It is the responsibility of everyone using or taking photographs
for Save the Children to exercise some judgement within the
framewaork of these guidelines. Contact the Picture Editor
pictureeditorf@savethechildren.org.uk for additional support.

| . Yulnerability and dignity. We work with some of the world's most
viulnerable children. We need to show this vulnerability, without
rabbing children of their dignity.

Do mot show chitdren a
helpless victims — ap. closely
cropped pictures al children
with sad eyes booking wp to the
carvra YW iksoipld ba ergthiul
not sencimengal

Do show the crcumatances that make chidnen vulnerable. Show
chem as botive and resourceful when they are able 1o be.Yhere
relevant. include Bmilies. parents or Garers.
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1, Reality and context. Our images should show the reality of
children’s lives, and the environments in which they live.

Do not wue pReTural where
the child could be ampwhene

i tha world, & shy fituation
Awold pcrures where the child
it poting. o imiling at the

CaMmera

Do use mages that coll 3 story and that the audience can engage
wigh, Shaw the circimitanced and efviretmentd in whech children
and thesr familes bve. Show children pecting on with their ivea
ratleer tham engaging with the camera

Do not use sodned
phetagraphy that scoenbaite
anghes and distorts perspective
[eg, ksaking up b oF danvn
o the childy

D use picrures thar bave o iy on the wall' yople, mben at the

leved of thie child or chikren, and where they appear &0 be uraware
ol this camers

Do not use bisck and whice
phetofriphy, 55 i doid ot
shos the world as we see i

— 1 caboaar,

Do use codaur phatagrapty - it it mone realatic

Remember fo always make sure the images you use are
* from ouwr current photo library and not any other collections
* coerectly captioned and credited — this information is prowided in the ibrary

* the appropriate resolution and format for your publishing purpose



1. What we do. Save the Children fights to bring about meaningful and
lasting solutions to the problems children face.We need to show that
wiz are an active organisation that gets results.

Do not only use
phastopraphs that llustrate
childnen s nanerabllity = inchade
mapes that ikow Save the
Chitdren wt work

Da ihoe hare Dave thi Childrens work |5 Baving an mpast
and helping to change children's kves. Show our soff working
wirth childoen and children working with aach cther - of, poor
educarney.

Do ot as fer 13 pesaible,
showy plciures of white.
EXpatrale bid warkirs
dispensing ad to passive
FechpmEinli

Do shore local Sive the Children @all and partnir arganciatiang
wearking 1o support chaldren end cheir fmilies.

299

Do not use phosographs of
ehildneh EOing with ol kaga
on banners. eoc

Do use pictures thar show Save the Children n acthon,
whirs our lagd appears on chothing, vehichis o Bulldings in tha
background

MODULE 3

Remember to abways make sure that the images you uie have been taken with the child's
{if ald eno ugh) and their carers consent

Corvent lorma are aallable for LIK commieiond [thi is 3 begal requiremant). For cverseas and LIK
pharoprachy. you cn alto ule our ivlormation bookder ¥our Stary @ bmpoveass snd Copes of our

magazings o other publication: &0 help you explasin (o people why we wosld like to photograph them
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4, Inclusive. Communicating our work in a non-discriminatory way

that promotes equal opportunities.

Do not skaw children
from a single ethnic group
i pibuagicnd where Sawe il
Children is working with
divarie comimunithes oF in
a range of countries

Do represent the diverse culteral Badkgroends of the children we
wensdl weith, parcioalsrly when pou ke praducing pensric maserial
andd in material chat depiots cur work in multi-echnic soceties.

Do not ue pheropraphs of
girls and boyy i sterectypical
roded uhleld o une making

a point aboart discrimination
ar it reflecss the reasicy of
thair lreny

Do show both girls and boys aling part in activities - eg. in educa-
Cii O B3 PAFTCERARES i eRildren sy Froupd, Ensure there o a ood
balance of girls and boys when you are wing a rumber of images

Da niot ke children

with disabilimes a5 passive and
malated from thsr comiraitie
wnbess you ae making a poing
abeaut thiv 1isuation

Do promobe positive attitedes towards disability by showing
chisgdren with Sgabiinies goang abaut cheir everyday lives &
memibers of their communitie:

Whien poi ArE COMUITHEsIoaIng |.-|'.'\l.'|"':-!'.'|rl|':|l. 3 IWAYE Make Lure

= the Picture Editor bricfs the photographer or provides you with guidance - there
arg legal, organssational and echical obligations 1o consider

« any collections you have are sent to the Picture Editor for editing for general use

and inclusion in owr phato library



Policy example 13: Agreements with partners

This example, provided by Save the Children UK, is a sample statement

taken from a funding agreement with a partner.

Child Protection Policy Agreement

[The organisation] acknowledges that it has received a copy of and has read Save
the Children UK’s Child Protection Policy (CPP). It is an absolute requirement of
Save the Children UK and a condition of this agreement that no person or body
who/which carries out work on Save the Children UK’s behalf pursuant to this
agreement is or has been or becomes in any way involved in or associated with
the abuse or exploitation of children as described in the CPP. [The organisation]
agrees to share the CPP with all its staff and workers and instruct them to observe
and apply the policy strictly in all of their dealings with children. If it becomes
known that [organisation] staff has become involved in the maltreatment of
children as described in the Save the Children UK CPP, then this would constitute
a breach of the terms of this agreement and result in Save the Children UK being

entitled to summarily to terminate the agreement.




Supplementary Document 7

The following is a suggested agenda for organisations to continue

developing their child protection policies on Days 2 and 3 of Module 3.

Day 2 Agenda

09:00-10:15 | Review the feedback received from colleagues on Day 1.
Either all together revise the draft policy and implementation
procedures for the first priority area.
Or one group revise the draft policy and implementation
procedures for the first priority area and share it with
colleagues again. The other two groups further revise their
policies for areas 2 and 3.

10:15-10:30 | Morning break

10:30 -12:00 | The 2 groups working on policies for the second and third

priority areas continue to revise their policies, and assess
implementation procedures. The groups are to analyse

organisational practice (repeating the process of Day 1).

The third group looks at framing an overall policy, including
organisational values, mission statements, contexts for the

policy, etc.




01:00-02:30

The 2 groups working on policy areas now work on priority

areas 4 and 5.

If the other group has completed framing an overall policy,

the group’s members may join the other two groups.

At the end of the session, the groups post the draft policies

— including the overall policy - around the room so that all

the participants may provide comments.

02:45-4:15

Sharing of work produced.

The groups present to the plenary on the draft policies

posted around the room.

The participants are also asked to post their comments

- including about implementation procedures - beneath or

around the policies posted around the room.
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Day 3

If an organisation decides not to continue the consultation into a third day, the
in-house policy working group will need to specify a date when the following
tasks will be completed. The date should be nominated at the end of Day 2.

If the group can continue for a third day then the following tasks need to be

addressed during the day by the team.

1. All participants develop an implementation strategy, setting a specific

timeline for actions to occur.

2. One person compiles and types up the revised version of the

organisation’s child protection policies, including the overall policy.

3. The group develops a strategy to get feedback on the policies from
other staff members. For example, feedback may be done via email or
coordinators may hold meetings at their field offices so that the staff can

comment on the policy.

The next steps

1. The working group gathers feedback from the staff and makes necessary

adjustments to the policies, compiling an overarching child protection

policy covering the priority areas (by a set date).

2. The finalised policy is shared with the facilitator (by a set date).

3. Materials are produced to inform staff, children and others of the

policy.



4. Conduct activities such as distributing information materials to relevant
departments (human resources, field offices and so on), holding a session
to educate the staff about the policy, and educating the community and

children about the policy.

5. Think of a plan for monitoring progress on implementation of the
policy. How do you know and ensure that the policy has been put into

practice?







Training Evaluation

What Organisations Can Do To Improve
Their Child Protection Status (Module 3)

Please help us to improve the quality of the training we provide by taking a few
moments to complete this form. You do not need to state your name, but if you
do it will help us if we want to follow up any of your suggestions. Please use

another piece of paper if you need more space for your answers.

Date Of COUIS . e e
NamMeES Of TraiNer(S): .oeuie e
Your name/organisation (optional): ...
1. How would you rate the consultation?

Excellent Good Fair Poor

2. How would you rate the facilitator?

Excellent Good Fair Poor

3. Do you think this consultation is useful for helping your organisation to

develop a child protection policy and procedures?

Extremely useful Useful Somewhat useful Not at all useful




4. What were the most important things you learnt from this process (to develop

an organisational child protection policy)?

5. What were the challenges for your organisation in participating in this

process?

7. Additional comments?
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Thank you!
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